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Intent

At City of Rochester School, our Pre-Key Stage curriculum is designed to meet the needs of pupils with Autism and an Education, Health and Care Plan (EHCP). Our intent is to provide an
ambitious, engaging, and personalised learning experience that nurtures every child’s communication, independence, wellbeing, and love of learning.

We aim for every pupil to develop the skills, confidence, and resilience they need to thrive in school and beyond, preparing them for their next stage of education and for life in modern
Britain.

Our curriculum:
o Meets statutory expectations: pupils who are not yet engaged in subject-specific study are assessed using the Engagement Model; those engaged in subject-specific learning but
working below KS1 standards are assessed against the Pre-Key Stage 1 Standards. Movement between assessment routes is reviewed termly.

e Is ambitious and aspirational, ensuring pupils with SEND are not limited by their diagnosis but provided with rich opportunities to achieve and succeed.

e Provides a broad and balanced framework using White Rose Maths, Twinkl Phonics, Literacy Tree for literacy, and Explorers — Learning Means the World, alongside therapeutic and
creative approaches such as Write Dance.

e Prioritises communication and interaction, with daily Speech and Language Therapy, Attention Autism, Intensive Interaction, and weekly play therapy sessions.

e Supports physical and sensory development, through daily Occupational Therapy, Tac Pac, fine and gross motor programmes, and multi-sensory experiences.

e Develops emotional regulation and wellbeing, embedding therapeutic practice, nurturing relationships, and providing structured routines that promote security and self-expression.

e Builds cultural capital, ensuring pupils access meaningful experiences both in and beyond the classroom, including outdoor learning, enrichment visits, and opportunities to explore
the wider world (e.g. local shop visits, woodland learning, transport practice, sensory-friendly theatre, animal encounters).

e Celebrates individual achievement, with progress tracked using SOLAR and the Engagement Model, recognising and valuing the small steps that lead to confidence, resilience and
long-term success.

e Reflects our school values of confidence, resilience, and success, by fostering independence, perseverance, and a belief in every child’s potential.
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Implementation
Our curriculum is delivered through carefully structured, consistent, and nurturing approaches that ensure pupils feel safe, engaged, and motivated to learn.

We implement our intent by:
e Embedding therapies into the school day, with daily Speech and Language Therapy, Occupational Therapy, and tailored sensory integration activities.

e Using evidence-based approaches such as Attention Autism, Intensive Interaction, Tac Pac, and Write Dance to promote engagement, communication, and physical
development.

e Ensuring highly trained staff deliver personalised support; all staff are trained in Intensive Interaction, sensory regulation, and autism-specific strategies, with a mapped CPD
programme refreshed annually.

e Providing a multi-sensory, play-based curriculum, enabling pupils to learn through experience, exploration, and repetition.
e Delivering group sessions including weekly play therapy and social skills groups, supporting communication, turn-taking, and emotional regulation.

e Using structured schemes of learning (White Rose Maths, Twinkl Phonics, Literacy Tree, and Learning Means the World) that are adapted to meet developmental levels and
individual EHCP outcomes.

e We use Literacy Tree’s Writing Roots alongside Learning Means the World to build early literacy skills. Both frameworks align in their emphasis on storytelling, vocabulary, and
understanding print. Pupils engage in shared reading and conversation to develop comprehension and inference, explore characters’ feelings, and make personal connections
to texts. Phonics and early mark-making are embedded throughout, supporting pupils to use print purposefully, recognise that text carries meaning, and begin to compose
their own simple narratives.

e We follow White Rose Maths alongside Learning Means the World to develop early mathematical understanding. Both frameworks align in their focus on comparison, counting,
pattern, and spatial reasoning. Pupils explore number, shape, and measure through play, repetition, and practical experiences, developing a secure foundation for subject-
specific learning.

e Creating consistent routines and visual supports, reducing anxiety and enabling pupils to predict, prepare, and participate in their learning.

e Offering clear curriculum pathways: Pre-subject-specific - Semi-formal (bridging) - Subject-specific. Transition between pathways is agreed through moderation of evidence
and review of EHCP outcomes.

e Using the Engagement for Learning framework as an ongoing assessment tool to monitor pupil motivation, attention, persistence, and initiation across all areas of learning.
e Pupils working below the national curriculum assessment standard are assessed in line with DfE statutory requirements. This includes the Engagement Model for pupils not
yet engaged in subject-specific study, and the Pre-Key Stage Standards for pupils who are engaged but working below expected levels. Full statutory reporting procedures are

outlined in the school’s Assessment Policy.

e Quality-assuring provision, through weekly learning walks focused on engagement indicators, therapy-integration audits, and termly moderation of assessment evidence.

e Engaging families as partners, through structured conversations, EHCP reviews, and sharing progress on SOLAR, ensuring learning is reinforced at home.

e Providing enrichment opportunities such as outdoor learning, community visits, and cultural experiences to build confidence, resilience, and cultural capital.
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Impact

We measure the success of our Pre-Key Stage curriculum by the progress pupils make towards their EHCP outcomes, their engagement in learning, and their growing
confidence, resilience, and independence.

Our impact is seen in:

Progress against statutory assessment routes: Engagement Model for non-subject-specific learners; Pre-Key Stage Standards for those in subject-specific study
Achievement captured on SOLAR, evidencing progress in communication, cognition, social development, and physical skills.

Half-termly assessment cycle, where staff triangulate observations, work samples, photos, videos, and therapy notes; progress is analysed and moderated
internally.

Improved communication and interaction, shown through increased use of language, signing, symbols, or AAC to express needs and make choices.
Greater independence and self-regulation, with pupils developing routines for self-care, transitions, and emotional regulation.
Improved wellbeing, with pupils demonstrating happiness, engagement, and security in school.

Preparation for the next stage of education, with a transition readiness profile (communication method, regulation strategies, independence skills, access
arrangements).

Positive pupil and parent voice, reflected through termly structured conversations, engagement audits, and feedback to trustees.

A shared culture of confidence, resilience, and success, where pupils take pride in their achievements and staff celebrate every step forward.
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Statutory Guidance — Pre Key stage

At City of Rochester School, our pupils in the Pre-Key Stage have Autism and EHCPs. All pupils are assessed in line with Department for Education statutory guidance for those working below the standard of national curriculum
tests.

The Engagement Model

The Engagement Model is used for pupils who are not yet engaged in subject-specific study. At Key Stage 2 its use is statutory, and at Key Stage 1 it is strongly recommended as a way of setting attainment targets and tracking
progress. The model focuses on five key areas of engagement: exploration, realisation, anticipation, persistence and initiation. At City of Rochester School, we implement the model through daily observations and evidence
gathering, using a range of sources such as photos, videos, therapy notes and work samples, which are then reviewed on a half-termly basis to inform planning and assessment.

Pre-Key Stage Standards

The Pre-Key Stage Standards are used for pupils who are engaged in subject-specific study, such as English and Maths, but who are still working below the standard of the national curriculum. At Key Stage 2 their use is statutory at
the end of the key stage, while at Key Stage 1 their use became optional from 2023/24, with schools able to decide whether to adopt them. The standards provide a set of “pupil can” statements in reading, writing and mathematics,
which are used to make end-of-key-stage judgements. At City of Rochester School, we apply the standards only for statutory assessment at the end of a key stage, ensuring that day-to-day progress is instead tracked through SOLAR
and therapy-linked evidence.

Movement Between Routes

Pupils’ assessment routes are reviewed on a half-termly basis to ensure accuracy and relevance to their stage of learning. Those who are not yet engaged in subject-specific study are assessed through the Engagement Model,
while pupils beginning to demonstrate subject-specific skills are assessed against the Pre-Key Stage Standards. Transitions between these routes are carefully managed and based on a wide range of evidence, including progress
tracked on SOLAR, therapy targets, staff observations, and EHCP outcomes. This ensures that each pupil is assessed in the most appropriate way, reflecting their individual progress and supporting accurate planning for next steps.

Recording & Reporting

Progress and achievement are recorded systematically to ensure that every pupil’s development is captured and celebrated. At City of Rochester School, we use SOLAR to track progress and evidence the small steps that pupils make
across all areas of learning. A wide range of evidence is gathered, including observations, annotated photos, videos, work samples and therapy notes, which are collated to provide a holistic picture of each child’s journey. Assessment
evidence is moderated internally on a termly basis and externally with a partner school annually, ensuring consistency and accuracy of judgements. Outcomes from both the Engagement Model and the Pre-Key Stage Standards are
reported in line with statutory DfE requirements and are shared with families through regular reviews and structured conversations.

Links to Other Subjects

At City of Rochester School, our Pre-Key Stage curriculum is designed to meet statutory requirements while being ambitious, engaging, and highly personalised to the needs of pupils with Autism and EHCPs.

In line with the Education Act 2002 and the National Curriculum (2014), we deliver a broad and balanced curriculum that promotes pupils’ spiritual, moral, cultural, mental and physical development, and prepares them for the
opportunities and responsibilities of later life. Learning is adapted to ensure access to the core areas of English, mathematics and science, alongside a wide range of foundation and developmental subjects, so every pupil can make
progress from their individual starting point.
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The principles of the Engagement Model and the Pre-Key Stage Standards are embedded across the full curriculum. In English and communication, the Engagement Model supports pupils to build attention, persistence and initiation
through daily phonics, story-based sensory activities, and the use of AAC, while the Pre-Key Stage Standards provide structure for those beginning to access subject-specific reading and writing. In mathematics, pupils explore number
and problem-solving through White Rose Maths, adapted with concrete and sensory resources, with the Pre-Key Stage Standards used where subject-specific understanding is emerging.

In understanding the world, exploration, anticipation and persistence are encouraged through sensory experiments, nature walks and topic-based investigations. PSHE and wellbeing are supported through daily routines, social
stories and regulation strategies, where initiation and persistence underpin the development of independence. Physical development uses the Engagement Model to capture progress in anticipation and initiation of movement,
delivered through Occupational Therapy programmes, Write Dance, Tac Pac, and sensory circuits.

In the creative arts, pupils demonstrate exploration, realisation and initiation through art, music and drama, while in computing and technology, persistence and initiation are observed as pupils interact with devices, switch-based
programs and cause-and-effect software. LMTW subjects build anticipation and exploration through sensory experiences, cultural celebrations and local visits. Our programme of enrichment and cultural capital provides guaranteed
experiences such as woodland learning, shop visits, bus journeys, animal encounters and theatre trips, where both engagement and early subject-specific skills are practised in real-world contexts.

Daily Speech and Language Therapy, Occupational Therapy, Attention Autism, Intensive Interaction, Tac Pac, Write Dance, and weekly play therapy are embedded to support communication, regulation and readiness to learn across
all curriculum areas. Learning is closely linked to each pupil’s EHCP outcomes, ensuring statutory special educational provision and meaningful progress.

Assessment complies with DfE statutory guidance, using the Engagement Model for pupils not yet engaged in subject-specific study (statutory at KS2, recommended at KS1) and the Pre-Key Stage Standards for pupils engaged in

subject-specific learning but working below national curriculum standards (statutory at KS2, optional at KS1). Assessment routes are reviewed half-termly, tracked on SOLAR, and moderated termly within school and annually with
partner schools.

We also promote SMSC, PSHE, British Values, and cultural capital, ensuring every pupil experiences a curriculum that is ambitious, inclusive and holistic. In this way, the statutory assessment frameworks are not confined to English
and maths but shape learning, therapy and progress across every subject, ensuring that pupils develop confidence, resilience and success throughout the breadth of the curriculum.

The Engagement for learning model
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Curriculum Progression and Pathways

Our Pre-Key Stage curriculum is structured to ensure clear progression from early engagement to subject-specific learning. Progress is developmental, personalised, and responsive to each pupil’s stage of learning rather than

chronological age. It enables pupils to build on prior knowledge and experience as they move through three pathways: Pre-Subject-Specific, Semi-Formal (Bridging), and Subject-Specific.

Pathway

Description

Assessment Route Typical Focus

Transition Criteria

Pre-Subject-Specific
(Engagement
Pathway)

Pupils explore and learn through sensory and therapeutic experiences.
Learning focuses on the five areas of engagement: exploration, realisation,
anticipation, persistence and initiation.

Communication and interaction, emotional
regulation, early attention, cause-and-effect
awareness, sensory exploration.

Engagement Model

Consistent engagement in adult-led learning;
evidence of emerging subject-specific
awareness.

Semi-Formal (Bridging
Pathway)

Pupils begin to demonstrate early subject-specific understanding within a
structured, therapeutic and play-based framework. Learning combines
experiential exploration with early literacy and numeracy.

SOLAR and formative Early reading and mark-making; comparison,
frameworks linked to Pre-Key|| counting, sequencing; communication through
Stage Standards AAC, symbols or spoken words.

Sustained focus, emerging symbolic
understanding, and application of skills
across contexts.

Subject-Specific
(Formal Pathway)

Pupils access adapted National Curriculum content through scaffolded
learning and continued therapeutic support. Learning develops discrete
subject knowledge and skills alongside independence and regulation.

Pre-Key Stage Standards
(statutory at KS2) and teacher
assessment

Literacy Tree, White Rose Maths, Learning Means
the World, phonics, and early writing.

Secure understanding of subject-specific
concepts and readiness for transition to
National Curriculum pathways.

Progression Within Learning Areas

Area of Learning

Early Development (Pre-Subject-Specific)

Emerging Understanding (Semi-Formal)

Developing Mastery (Subject-Specific)

Communication &
Interaction

Responds to familiar voices and environmental sounds; engages in || Init
early attention and turn-taking through Intensive Interaction.

iates communication using signs, symbols, or single words;
participates in shared attention and early conversation.

Uses structured communication to express ideas; engages in
dialogue; reads simple text or symbols for meaning.

Cognition & Learning

Explores objects and environments through sensory play and
repetition; begins cause-and-effect understanding.

Engages in structured tasks; counts, sorts, matches, and
sequences using concrete materials.

Applies literacy and numeracy skills in adapted curriculum tasks;
shows understanding of simple concepts and problem-solving.

Social & Emotional
Development

Develops trust through predictable routines and adult support; uses
sensory input to regulate.

Begins to share, take turns, and express preferences
appropriately; shows emerging empathy.

Identifies and names emotions; applies self-regulation strategies
with increasing independence.

Physical & Sensory
Development

Engages in sensory exploration and gross motor activity to build
core strength and awareness.

Develops fine motor control through mark-making, tool use,

and movement sequences.

Demonstrates coordinated, purposeful movement in functional,
creative, and physical tasks.

Independence & Self-
Care

Accepts adult support for care routines; begins to anticipate familiar|| M
activities.

akes independent choices; attempts simple self-care tasks
with support.

Completes self-care tasks independently; applies life skills within
the school day and community.
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Assessment and Moderation Cycle

Half-termly assessment: Staff triangulate SOLAR evidence, therapy notes, observations, photos, and work samples.
Termly moderation: Internal and cross-school moderation ensures consistency and accuracy.
Annual review: EHCP outcomes drive next-step planning and curriculum alignment.

Transition review: Movement between pathways is based on secure evidence of engagement, emerging understanding, and subject-specific readiness.

Evidence of Progress

Learning journals and SOLAR capture small-step progress.
Therapy plans link communication, sensory, and physical development to curriculum outcomes.
Engagement audits track changes in attention, initiation, and persistence over time.
Pupil voice and video evidence demonstrate progress in independence, confidence, and communication.

Preparing for the Next Steps

Progression is not linear; pupils may move flexibly between pathways according to their needs and development. Each stage prepares pupils for the next by:
Embedding communication, regulation, and independence as foundations for all learning.
Gradually increasing cognitive demand, structure, and expectation.
Aligning teaching and therapy with EHCP outcomes and Preparing for Adulthood pathways (communication, independence, health, community inclusion).

Ensuring all pupils make meaningful progress and are ready for their next stage of education and life beyond school.

Curriculum Overview

Our curriculum is designed with our children in mind but is subject to change. Units may be moved around to suit children’s interests, current affairs and to make better use of resources. If this happens staff, ensure that there is
breadth and balance across the year to ensure coverage.
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Year 1

Autumn 1
Happy to be Me and Tell us a story
Communication focus

Autumn 2
Help is at hand
Conflict focus

Spring 1
Toys and Games
Conflict focus

Spring 2
‘Come Fly with Me! Asia
Culture focus

Summer 1
Under the Sea
Culture focus

Summer 2
No place like home and what
on earth
Conservation focus

Literacy

Overarching concepts: Speaking, listening and
comprehension; developing expressive vocabulary
and narrative memory. Emotional literacy and
inference; rhythm and repetition in spoken
language. Mark-making, emergent writing and
meaning-making through personal connection.
Phonemic awareness and sound discrimination.

Literacy Leaves: So Much by Trish Cooke
Performance/narrative poetry; own version
narrative poem.

In this Writing Root, the children think about what
they used to enjoy doing So Much. They then share
the story, So Much before going on to use Thought-
tapping to infer a characters’ feelings and then
completing a What Were They Thinking? activity.
They sort phrases into Feelings Zones and then
explore who they have in their lives that they
enjoying doing things with So Much. Finally, they
plan and write their own So Much story that is
personal o them. Phonics teaching is embedded
throughout and suggestions for Continuous Provision
are also made.

Little Red by Lynn Roberts

Labels, notes of advice, adverts, own version
narrative

In this Writing Root, the children make predictions
about what will happen and about a main character
based on prior knowledge. They set up ‘The Belch
Inn'in class - a place that sells ginger beer, just
like the one in the story, Little Red. They share a
traditional tale with a twist, where Little Red
convinces the wolf to drink the delicious ginger
beer (for which the children write an advert)
instead of eating humans, before the inn in class
changes ownership and becomes 'The Pop Inn'. But
then a bear arrives and ransacks the inn..can the
children’s Banana Berry Burst save the day? The
sequence of learning culminates in the invention of a
new character - Little Blue - and the writing of an
innovated version of the original.

The Colour Monster by Anna Llenas

In this Writing Root, children explore the story of
The Colour Monster by Anna Llenas, where a
confused little monster wakes up feeling all mixed
up inside his emotions tangled and hard to
understand. With the help of a kind friend, he
learns to sort his feelings into colours: yellow for
happiness, blue for sadness, red for anger, black
for fear, and green for calm.

Children begin by predicting what might make a
monster feel “all mixed up” and share their own
experiences of feeling lots of emotions at once.
They then create their own Emotion Jars and write
labels and notes of advice to help the Colour
Monster understand how to manage each feeling.
As the story unfolds, the classroom transforms into
the Feelings Lab a space for exploring colours,

Overarching concepts: spoken language,
vocabulary, and comprehension through
discussion and storytelling. sound
awareness and links between spoken and
written words. writing communicates
real ideas for specific reasons.
understanding that print conveys
meaning and follows specific
conventions. mark-making to meaningful
writing, focusing on letter formation and
phonetic spelling.

Literacy Leaves: Willy the wimp By
Anthony Browne

Instructional guide to being brave |
Weriting in role, letters, captions and
labels, instructional 'How to' guide

n this ten-session sequence, which we
suggest will fake 3 weeks to cover, the
children arrive to class to find that the
role- play area has been set up as a
Training School For The Brave. They
think about what it means to be brave
and meet a character - Willy the Wimp -
who is anything but brave. They write
letters of advice to Willy, infer his
feelings and talk about being confident
as well as brave. They explore Costumes
for Confidence, making links to the text
Halibut Jackson before finally helping
Willy to write 'Willy's Guide to Being
Brave'. Phonics teaching is embedded
throughout and suggestions for
Continuous Provision are also made.

The Smartest Giant in Town by Julia
Donaldson and Axel Scheffler

In this Writing Root, children explore
The Smartest Giant in Town by Julia
Donaldson and Axel Scheffler a story
full of kindness, generosity, and
community spirit. George, once the
scruffiest giant in fown, becomes the
smartest when he buys a new outfit. But
on his journey home, he meets a series
of animals who each need help. Bit by
bit, George gives away his fine clothes
to help others until he is no longer the
smartest giant, but certainly the
kindest.

Children begin by predicting who might
need help in the story and discussing
what it means to be kind. They set up
"George's Kindness Shop" in class, where
they create labels, notes of advice, and
thank-you cards for acts of kindness. As
they read, they explore repeated story
patterns, rhyme, and refrain, joining in
with George's cheerful song.

Overarching concepts: Speaking,
listening and vocabulary development.
Listening, inference and sound
discrimination. Purposeful writing linked
to familiar experiences. Story
structure, sequencing and
comprehension. Sequencing, narrative
order and print conventions. Non-fiction
writing and early classification.

Literacy Leaves:

Naughty Bus - Jan and Jerry Oke
Letters, Diaries, Sequel, Non-
chronological report, Narrative

As well creating their own story, the
children will have the opportunity to
write two simple pieces of information
writing, one based on buses and another
on toys. Initially, the children will share
information about buses and try and to
find out what they already know about
buses to create a shared simple piece of
information writing. After this, there
will be some drama where the classroom
is messed up or someone has drawn on
something! The teacher will read part of
Naughty Bus and the children will start
to look for evidence to prove it is indeed
Naughty Bus who has caused the

chaos. After reading all of the book,
the children will use Naughty Bus to
innovate upon, inventing the sequel for
his adventures. This will be based on the
local area and will involve children
captioning photos of the bus up to no
good in other settings. To structure
this, the children will use storyboards
which they will have had modelled for
them. Finally, the children will look at
toys and bring their own in. They will
have the opportunity to sort and
categorise the toys and then create a
piece of shared information writing as
well as their own, before writing their
own naughty toy adventure.

Dogger by Shirley Hughes

In this Writing Root, children explore
Dogger by Shirley Hughes a tender,
relatable story about love, loss, and
kindness centred around a much-loved
toy. Dave adores his soft toy, Dogger,
and takes him everywhere. But one day,
Dogger goes missing. Dave searches high
and low until he spots Dogger on a stall
at the school fair only to find that
another child has already bought him.
It's Dave's sister, Bella, who shows true
kindness and helps make things right by

Overarching concepts: Inference,
prediction and expressive language,
Sound discrimination, initial phoneme
awareness and vocabulary building, Print
awareness, story sequencing and book
handling, Characterisation, emotional
language and oral storytelling, Emergent
writing and linking sounds to symbols,
Narrative structure and imaginative
writing.

Literacy Leaves:

Where the Wild Things Are -
Maurice Sendak

Oral re-telling, developing a new
character, own version narrative

In Writing Root, the children discover
some footprints and a clump of fur: who
- or what- has been in class? Then they
find Sam's Sack, which is filled with
objects beginning with the letter 's’. The
classic text Where the Wild Things Are
is shared and then, through song,
roleplay and activities such as Monster
Meet and Greet, the children devise
their own Wild Thing characters to
create their own version of the story.

Ruby's Worry by Tom Percival

In this Writing Root, children explore
Ruby’s Worry by Tom Percival a
thoughtful story about emotions,
friendship, and finding your voice. Ruby
is a happy little girl who loves to play,
laugh, and explore. But one day, she
notices a small worry following her
around. At first, it's tiny, but the more
she ignores it, the bigger it grows until
it feels like it's taking over everything
she loves. When Ruby finally talks about
her worry to another child, it starts to
shrink and eventually disappears.
Children begin by predicting what might
make Ruby feel worried and share times
when they have felt the same. The class
creates "The Worry Workshop”, a safe
space to talk, draw, and write about
feelings. They make emotion clouds with
labels, notes of advice, and kind
messages to help Ruby and each other
feel better.

As the story unfolds, children explore
descriptive language around feelings,
size, and colour. They discuss what helps
them when they are sad, scared, or
worried, linking to emotional wellbeing
and empathy.

The sequence of learning culminates in
children creating their own emotion
character, such as Charlie's Confidence

Overarching concepts: print awareness
and understanding that written text
carries meaning and follows conventions.
purposeful writing for communication,

combining creativity with meaning. creative

thinking, story comprehension, and oral
storytelling skills. sound awareness and
supports phonics-based spelling and
reading.

Literacy Leaves: The Magic Paintbrush-

Julia Donaldson

Own version ‘overcoming' tale | Labels,
writing in role, thank you letters, own
version narratives.

The children discover a magic paintbrush
and are asked what they would paint with
it. Then, through the story of The Magic
Paintbrush, they meet Shen who loves to
paint and draw. Shen is presented with a
magic brush but she is to only use it for
good.

In the story, she overcomes a greedy
Emperor who sets his dragon upon Shen.
The children create their own dragon-like
monsters through playing Mix and Match
Monsters and record ideas by drawing and
labelling a diagram. They then write an
own-version narrative by changing the

items that their main character paints and

including their own monster that the main
character overcome.

The Rainbow Fish by Marcus Pfister

In this Writing Root, children explore The

Rainbow Fish by Marcus Pfister a
shimmering underwater tale about
friendship, sharing, and kindness. The
Rainbow Fish is the most beautiful fish in

the ocean, covered in glittering scales. But

his beauty makes him proud, and when

other fish ask to play, he turns them away.

Soon, the Rainbow Fish finds himself
lonely and sad. With the help of a wise
octopus, he learns that true happiness
comes not from keeping his beauty to
himself, but from sharing it with others.
Children begin by predicting what makes
the Rainbow Fish special and how he might
change by the end of the story. The
classroom becomes “The Undersea
Friendship Reef,” filled with glittery fish
crafts and messages of kindness. Children
write notes of advice for the Rainbow
Fish, create thank-you cards for acts of
sharing, and explore descriptive language
to capture the sparkle and movement of
sea life.

As the story unfolds, children reflect on
what makes a good friend and how sharing

Overarching concepts: awareness of
how print and books work, connecting
reading to writing tasks. writing is
functional, expressive, and meaningful
in real-life contexts. topic-specific
vocabulary and builds confidence using
new words in speech and writing. sound
recognition, rhyming, and early spelling
awareness through playful word work.
empathy, perspective-taking, and
writing for purpose through character
voice.

Literacy Leaves:

A House for Hermit Crab by Eric
Carle

In this Writing Root, children explore
A House for Hermit Crab by Eric Carle
a gentle and beautifully illustrated
story about growth, belonging, and
caring for others. Hermit Crab has
grown too big for his shell, so he sets
off to find a new home. Along his
journey, he decorates his shell with sea
friends coral, starfish, lantern fish,
and more each adding colour, beauty,
and life to his new house. As time
passes, Hermit Crab grows again, and
though it's hard to say goodbye, he
learns to let go and help another crab
in need.

Children begin by predicting what kind
of home Hermit Crab might find and
discussing what makes a home feel
special. The classroom transforms into
"Hermit Crab's Reef," a creative role-
play and writing space filled with shells,
stones, and ocean creatures. Children
write labels, thank-you notes, and
advice cards for Hermit Crab as he
builds his home.

As the story unfolds, children explore
the idea of change and kindness — how
growing up means sometimes letting go,
and how helping others can make the
world brighter. They use descriptive
language to talk about underwater life,
colours, textures, and shapes, linking
art and storytelling.

The sequence of learning culminates in
children designing their own sea
creature or ocean home perhaps A
House for Starfish Sally or A Cave for
Coral Charlie and writing a simple
innovated story about finding,
decorating, and sharing their new home.
Through story, play, and creativity,
children discover that there truly is no
place like home.
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moods, and descriptive language. Children create
adverts for “"Happy Potions” and "Calm Sprays” to
help the Colour Monster find balance.

The sequence of learning culminates in children
inventing their own emotion creature perhaps The
Rainbow Monster or The Sparkle Dragon and writing
their own innovated version of the story, showing
how their character learns to recognise and
celebrate their emotions.

LMTW: Understand the five key concepts about
print:

Print has meaning

Print can have different purposes

We read English text from left to right and top to
bottom

The names of different parts of a book

Page sequencing

Engage in extended conversations about stories,
learning new vocabulary.

Develop their phonological awareness, so that they
can:

Spot and suggest rhymes

Count or clap syllables in a word

Recognise words with the same initial sound, such as
money and mother

Use some of their print and letter knowledge in
their early writing.

Werite some or all of their name.

Write some letters accurately

The sequence of learning culminates in
children designing their own helpful
character — perhaps "The Smartest
Fairy” or "The Helpful Dragon” — and
writing an innovated version of the story
showing how their character helps
others in need. Through writing, role
play, and shared storytelling, children
learn that being helpful and caring for
others truly makes us heroes in our own
small ways.

“Pumpkin Soup” by Helen Cooper

In this Writing Root, children explore
Pumpkin Soup by Helen Cooper, a
beautifully illustrated tale about
friendship, cooperation, and making
amends. Cat, Duck, and Squirrel are the
best of friends who live together in an
old white cabin, making perfect pumpkin
soup every day — each with their special
job. But when Duck decides he wants to
stir the soup instead of pouring it in, a
disagreement breaks out. Duck leaves,
and the friends soon realise how much
they miss each other and how important
it is to help and listen. Children begin by
predicting what might happen when
friends argue and discussing what helps
make things right again. They create
"Friendship Recipes" — lists,
instructions, and labels showing what
ingredients make a good friend
(kindness, sharing, patience). The class
transforms into "The Pumpkin Café,”
where children write menus, signs, and
story maps linked to the tale. The
sequence of learning culminates in
children inventing their own story
inspired by Pumpkin Soup — perhaps
Carrot Stew or Apple Pie — where a
group of friends must learn to work
together to make something special.
Through talk, play, and writing, children
discover that help is always at hand
when we care for each other.

LMTW: Engage in extended
conversations about stories, learning
new vocabulary

Develop their phonological awareness, so
that they can:- - spot and suggest
rhymes - count or clap syllables in a
word - recognise words with the same
initial sound, such as money and mother
Understand the five key concepts about
print:- - print has meaning - print can
have different purposes - we read
English text from left to right and from
top to bottom - the names of the
different parts of a book - page
sequencing

Use some of their print and letter
knowledge in their early writing. For
example: writing a pretend shopping list

trading her new prize to bring Dogger
home.

Children begin by predicting what might
happen when a special toy goes missing
and share their own experiences of
losing or sharing something they love.
The class sets up "The Lost Toy Stall” a
role-play space for writing labels,
posters, and notes to help find missing
toys. As the story unfolds, children
explore feelings of sadness, jealousy,
and kindness through discussion and
drama.

The sequence of learning culminates in
children creating their own story
inspired by Dogger, introducing a new
toy character who faces a problem and
must find a way to make things right.
Through storytelling, role play, and
writing, children learn that conflict and
loss can lead to kindness and empathy.

This Is Our House by Michael Rosen
and Bob Graham

In this Writing Root, children explore
This Is Our House by Michael Rosen, a
lively story that tackles fairness,
sharing, and inclusion through the world
of play. George builds a cardboard house
in the playground and proudly declares,
“This house is for everyone except you!"
turning away his friends one by one. But
when George later wants to play again,
he finds himself shut out. Through this,
he learns how unfair exclusion feels and
that play is better when everyone is
welcome.

Children begin by discussing what
happens when friends argue over toys or
space and explore how it feels to be left
out. The class builds their own
"Friendship House" from boxes, where
they make rules, write signs, and create
labels that show everyone is included.
Through small-world play and talk, they
act out different conflict scenarios and
explore ways to solve them.

The sequence of learning culminates in
children inventing their own story, such
as This Is Our Game or This Is Our Den,
where a group of friends face a problem
and learn to work together. Through
writing, talk, and play, children discover
that help, fairness, and friendship make
every game more fun.

LMTW: Develop their phonological
awareness, so that they can: - spot and
suggest rhymes - count or clap syllables
in a word - recognise words with the
same initial sound

Engage in extended conversations about
stories, learning new vocabulary

Use some of their print and letter
knowledge in their early writing

Write some or all of their name

or Maya’s Happiness, and writing a
short, innovated version of the story
showing how their character learns to
talk about their feelings.

Through story, art, and writing, children
learn that help is always at hand when
we share what's inside.

Bee-Bim Bop! by Linda Sue Park and
Ho Baek Lee

In this Writing Root, children explore
Bee-Bim Bop! by Linda Sue Park, a joyful
celebration of Korean food, family, and
togetherness. The story follows a young
girl who helps her mother shop for
ingredients, mix and cook their
favourite dish bee-bim bop before
sharing it with her family. With its
rhythmic, bouncy language and vibrant
illustrations, the story brings food, love,
and culture to life.

Children begin by predicting what the
title Bee-Bim Bop might mean and
exploring the sounds of cooking words
through rhythm and rhyme. The class
sets up "Ruby’s Kitchen Café" (or "The
Bee-Bim Kitchen") where children write
menus, shopping lists, and recipe cards.
They explore ingredients through
sensory play mixing, chopping, stirring
and learn about how families around the
world share special meals.

As the story develops, children take on
roles through drama and role play,
learning how teamwork and helping at
home are acts of care. The repetitive
phrasing of the text supports emergent
reading and writing, encouraging
children to join in with key refrains.
The sequence of learning culminates in
children creating their own version of
the story, perhaps Stir-Fry Fun! or
Pasta Pop!, featuring a favourite family
meal and a celebration of cooking
together. Through storytelling, rhythm,
and shared experiences, children
discover that food, friendship, and
family connect us all.

LMTW: Engage in extended
conversations about stories, learning
new vocabulary

Understand the five key concepts about
print: - print has meaning - print can
have different purposes - we read
English text from left to right and from
top to bottom - the names of the
different parts of a book - page
sequencing

Develop their phonological awareness, so
that they can: - spot and suggest
rhymes - count or clap syllables in a
word - recognise words with the same
initial sound, such as money and mother
Use some of their print and letter
knowledge in their early writing. For

and kindness help everyone feel included.
The sequence of learning culminates in
children creating their own underwater
characters perhaps The Shimmering
Seahorse or The Caring Crab and writing
an innovated version of the story showing
how their sea creature learns the joy of
giving. Through story, art, and discussion,
children discover that the brightest
treasures are the ones we share.

Somebody Swallowed Stanley by Sarah
Roberts & Hannah Peck

In this Writing Root, children explore
Somebody Swallowed Stanley by Sarah
Roberts a powerful yet gentle story about
caring for the ocean and helping others.
Stanley looks just like a jellyfish drifting
through the waves, but he's really a plastic
bag. As he floats through the sea,
different creatures mistake him for food
until a caring boy helps to rescue him and
protect the ocean from harm.

Children begin by predicting who Stanley is
and what might happen to him as he
travels through the sea. The classroom
becomes “"The Ocean Rescue Centre,"
where children write warning signs,
posters, and advice notes to help sea
creatures stay safe. They explore floating
and sinking through water play, sorting
materials into what belongs in the sea and
what does not.

As the story unfolds, children discuss how
small actions can make a big difference
and how we can all help care for our planet.
The sequence of learning culminates in
children creating their own ocean
characters perhaps Polly the Paper Bag or
Benny the Bottle and writing a new version
of the story showing how the ocean
becomes clean again. Through storytelling,
art, and discussion, children learn that
everyone can make waves of change by
looking after our world.

LMTW: Understand the five key concepts
about print: - print has meaning - print can
have different purposes - we read English
text from left to right and from top to
bottom - the names of the different parts
of a book - page sequencing

Develop their phonological awareness, so
that they can:- - spot and suggest rhymes
- count or clap syllables in a word -
recognise words with the same initial
sound, such as money and mother

Engage in extended conversations about
stories, learning new vocabulary

Use some of their print and letter
knowledge in their early writing. For
example: writing a pretend shopping list
that starts at the top of the page: writing
'm’ for mummy

Write some or all of their name

Write some letters accurately

The Extraordinary Gardener

Sam Boughton

Narrative inspired by the original text
| Labels, letters of advice, instructions,
narratives. The children go on a nature
walk, gathering objects from nature if
possible/appropriate. Upon return to
class, they are invited to use their
imaginations by imagining being back
outside. A copy of The Extraordinary
Gardener by Sam Boughton appears and
the story is shared in stages. The
children have opportunities to create
labels; create an imaginary plant or
creature; plant seeds; give a character
advice in the form of a letter and write
instructions before going on to write a
narrative with a similar theme (that of
doing something extraordinary and
spreading joy) to the shared text.

I Will Not Ever Never Eat A Tomato
Lauren Child

Own story about a fussy eater |
Statements, writing in role, lists, own
version narrative

the children discover that the role-play
area has been set up as a greengrocer
and then they participate in a fruit and
veg tasting session. They think about
likes and dislikes and draw and label 3
fruits or vegetables that they like then
think about and write down what they
will not ever eat. They meet Charlie and
his little sister Lola in the story I Will
Not Ever Never Eat a Tomato and use
What were they Thinking? to write in
role as Lola. They then transform the
signage in the role-play greengrocers to
invented fruit and veg names, just as
Charlie does in the story. Finally, the
children plan and write their own story
about a fussy eater. Phonics teaching is
embedded throughout and suggestions
for Continuous Provision are also made.

LMTW: Understand the five key
concepts about print:

Print has meaning.

Print can have different purposes.

We read English text from left to right
and from top to bottom.

Know the names of the different parts
of a book.

Understand page sequencing.

Engage in extended conversations
about stories, learning new vocabulary.
Develop phonological awareness, so that
they can:

Spot and suggest rhymes.

Count or clap syllables in a word.
Recognise words with the same initial
sound (e.g. money and mother).

Use some of their print and letter
knowledge in early writing (e.g. writing
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that starts at the top of the page:
writing 'm' for mummy
Write some letters accurately

Write some letters accurately

example: writing a pretend shopping list
that starts at the top of the page:
writing 'm’ for mummy

Werite some or all of their name

Werite some letters accurately

a pretend shopping list or 'm’ for
mummy).

Write some or all of their name.
Werite some letters accurately.

Communication
and interaction

LMTW: Enjoy listening to longer stories and
remember much of what happens.

Know many rhymes and enjoy singing a repertoire of
songs.

Understand and respond to 'why' questions.

Be able to talk about familiar books and tell a long
story.

Use longer sentences of four to six words.

Develop clear communication and accurate
pronunciation.

Be able to express a point of view and debate when
they disagree with an adult or a friend, using words
as well as actions.

Start a conversation with an adult or a friend and
continue it for many turns.

Use talk to organise themselves and their play.

LMTW: Enjoy listening to longer stories
and can remember much of what
happens

Sing a large repertoire of songs Know
many rhymes, be able to talk about
familiar books, and be able to tell a long
story

Start a conversation with an adult or a
friend and continue it for many turns
Use talk to organise themselves and
their play: "Let's go on a bus... you sit
there... T'll be the driver.”

Use longer sentences of four to six
words

Pay attention to more than one thing at
a time, which can be difficult

Develop their communication

Develop their pronunciation

LMTW: Pay attention o more than one
thing at a time, which can be difficult
Use a wider range of vocabulary

Develop their communication
Understand 'why' questions

Develop their communication

Develop their pronunciation

Use longer sentences of four to six
words

Be able to express a point of view and to
debate when they disagree with an adult
or a friend, using words as well as
actions

Start a converstaion with an adult or a
friend and continue it for many turns

LMTW: Enjoy listening to longer stories
and can remember much of what
happens

Be able to talk about familiar books, and
be able to tell a long story

Pay attention to more than one thing at
a time, which can be difficult
Understand a question or instruction
that has two parts, such as: "Get your
coat and wait at the door”

Be able to express a point of view and to
debate when they disagree with an adult
or a friend, using words as well as
actions

Understand ‘why' questions

Start a conversation with an adult or a
friend and continue it for many fturns
Use longer sentences of four to six
words

Use talk to organise themselves and
their play: "Let's go on a bus... you sit
there... T'll be the driver.”

Develop their communication

Use a wider range of vocabulary

LMTW: Enjoy listening to longer stories
and can remember much of what happens
Pay attention to more than one thing at a
time, which can be difficult

Sing a large repertoire of songs

Know many rhymes, be able to talk about
familiar books, and be able to tell a long
story

Understand a question or instruction that
has two parts, such as: "Get your coat and
wait at the door”

Understand 'why' questions, like: "Why do
you think the caterpillar got so fat?"

Use a wider range of vocabulary

Start a conversation with an adult or a
friend and continue it for many turns

Be able to express a point of view and to
debate when they disagree with an adult
or a friend, using words as well as actions
Develop their communication

Develop their pronunciation

Use longer sentences of four to six words

LMTW: Listening and Attention

Enjoy listening to longer stories and
remember much of what happens.
Know many rhymes, be able to talk
about familiar books, and tell a long
story.

Pay attention to more than one thing at
a time, even when it is challenging.
Understand ‘why' questions (e.g. "Why
do you think the caterpillar got so
fat?").

Understand a question or instruction
that has two parts (e.g. "Get your coat
and wait at the door").

Use a wider range of vocabulary.

Use longer sentences of four to six
words.

Develop their communication and
pronunciation.

Use talk to organise themselves and
their play (e.g. "Let's go on a bus... you
sit there... T'll be the driver”).

Start a conversation with an adult or
friend and continue it for many turns.
Be able to express a point of view and
debate when they disagree with an
adult or a friend, using words as well as
actions.

Speech and Pupils work towards personalised Speech and Language targets through daily SaL T input, Attention Autism, Intensive Interaction, and AAC systems. Targets are integrated into classroom learning, therapy sessions,
Language and communication-rich routines.
therapy
Maths Overarching concepts: Early number sense and Overarching concepts: Number Overarching concepts: Early number Overarching concepts: Pattern Overarching concepts: Counting sequence, | Overarching concepts: Pattern

visual quantity recognition. Counting sequence and
one-to-one correspondence. Comparing quantities;
developing early understanding of number
relationships. Spatial reasoning and shape
awareness. Recognising and describing patterns;
early algebraic thinking. Positional awareness,
spatial language and early mapping skills.
Measurement and comparative reasoning.

White rose: More than, fewer than, same, Explore
and build with shapes and objects, explore repeats,
Hear and say number names, begin to order number
names. I see 1, 2, 3. Join in with repeats. Explore
position and space. Show me 1, 2, 3

LMTW:

Develop fast recognition (subitising) of up to 3
objects, without having to count them individually.
Recite numbers past 5.

Say one humber for each item inorder: 1, 2, 3, 4, 5.
Know that the last number reached when counting a
small set of objects tells you how many there are in
total

Show finger numbers up to b.

Link numerals and amounts, for example, showing
the right number of objects to match the numeral,
up to 5.

Pattern and Shape

recognition, one-to-one correspondence,
and subitising. Early addition and
subtraction in practical contexts.
Pattern recognition, sequencing and
reasoning. Spatial reasoning, positional
language and comparison. Counting
beyond 5 and comparative reasoning.
Measurement and comparative
reasoning.

White rose: Move and label 1, 2, 3.
Explore position and routes. Explore
patterns. Take and give 1, 2, 3.

LMTW: Extend and create ABAB
patterns - stick, leaf, stick, leaf
Notice and correct an error ina
repeating pattern

Recite numbers past 5

Know that the last humber reached
when counting a small set of objects
tells you how many there are in fotal
(‘cardinal principle’)

Develop fast recognition of up to 3
objects, without having to count them
individually (‘subitising’)

Say one number for each item in order:
12345

recognition and one-to-one
correspondence. Comparative reasoning
and early mathematical language. Spatial
awareness, direction and positional
language. Subitising and early number
awareness. Sorting, classification and
early problem-solving. Shape recognition
and descriptive vocabulary.

White rose: Match, talk, push and pull,
Talk about dots, Compare and sort
collections

LMTW: Develop fast recognition of up
to 3 objects, without having to count
them individually

Recite numbers past 5

Say one number for each item in order:
1,2,3,4,5

Show ‘finger numbers' up to 5

Link numerals and amounts

Solve real world mathematical problems
with numbers up to 5

Compare quantities using language: ‘more
than', 'fewer than'

Talk about and explore 2D and 3D
shapes using informal mathematical
language

recoghition, sequencing, and number
fluency. Reasoning and practical
problem-solving. Creativity, reasoning,
and symbolic representation. Shape
awareness and spatial vocabulary.
Spatial reasoning, combining and
composing shapes. Positional language
and direction.

White rose: Lead on own repeats, Start
to puzzle, Making patterns together

LMTW: Develop fast recognition of up
to 3 objects, without having to count
them individually (‘subitising’)

Recite numbers past 5

Say one number for each item in order:
12345

Know that the last number reached
when counting a small set of objects
tells you how many there are in total
(‘cardinal principle’)

Show ‘finger numbers' up to 5

Link numerals and amounts: for example,
showing the right number of objects to
match the numeral, up to 5

Experiment with their own symbols and
marks as well as numerals

one-to-one correspondence, and number
fluency through movement. Early number
recoghition, subitising, and symbolic
representation. Problem-solving and
comparative reasoning. Spatial reasoning,
composition and shape awareness. Pattern
recoghition and repetition. Measurement
and descriptive comparison.

White rose: Make games and actions,
Show me 5

LMTW: Develop fast recognition of up to 3
objects, without having to count them
individually (‘subitising’).

Recite numbers past 5

Experiment with their own symbols and
marks as well as numerals

Say one number for each item in order:
12345

Solve real world mathematical problems
with numbers up to 5

Know that the last number reached when
counting a small set of objects tells you
how many there are in total (‘cardinal
principle’)

Show ‘finger numbers' up to 5

recoghition, sequencing and creativity.
Subitising, one-to-one correspondence,
and number fluency. Sorting,
comparing, and mathematical reasoning.
Symbolic representation and early
recording. Shape recognition and
spatial awareness. Positional language
and spatial understanding.

White rose: My own pattern, Stop at 1,
2,3,4,5, Match, sort, compare

LMTW: Develop fast recognition of up
to 3 objects, without having to count
them individually (‘subitising’).

Recite numbers past 5

Experiment with their own symbols and
marks as well as numerals

Say one number for each item in order:
12345

Solve real world mathematical problems
with numbers up to 5

Know that the last number reached
when counting a small set of objects
tells you how many there are in total
(‘cardinal principle’)

Show ‘finger numbers' up to 5
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Talk about and identify patterns around them using

informal language such as ‘pointy’, 'spotty’, or 'blobs'.

Talk about and explore 2D and 3D shapes using
informal mathematical language.

Select shapes appropriately and combine them to
make new ones, e.g. an arch or a bigger triangle.
Measure, Space and Position

Make comparisons between objects relating to size,
length, weight and capacity.

Describe familiar routes and discuss locations using
positional language such as 'in front of' and 'behind'.
Understand position through words alone, without
needing gestures or visual cues

Link numerals and amounts: for example,
showing the right number of objects to
match the numeral

Solve real world mathematical problems
with numbers up to 5 Compare quantities
using language: 'more than', 'fewer than'
Talk about and explore 2D and 3D
shapes (for example, circles, rectangles,
triangles and cuboids)

Make comparisons between objects
relating to size, length, weight and
capacity

Understand position through words
alone

Discuss routes and locations, using

words like 'in front of' and 'behind’

Compare quantities using language: 'more
than', 'fewer than' « solve real world
mathematical problems with numbers up
to 5

Understand position through words
alone - for example,"The bag is under
the table,” - with no pointing

Discuss routes and locations, using
words like 'in front of' and ‘behind’
Select shapes appropriately: flat
surfaces for building, a triangular prism
for a roof etc.

Talk about and explore 2D and 3D
shapes (for example, circles, rectangles,
triangles and cuboids) using informal and
mathematical language: 'sides’, ‘corners’;
'straight’, 'flat’, 'round'

Combine shapes to make new ones - an
arch, a bigger triangle etc.

Link humerals and amounts: for example,
showing the right number of objects to
match the numeral, up to 5

Compare quantities using language: ‘more
than', 'fewer than'

Make comparisons between objects
relating to size, length, weight and
capacity

Talk about and explore 2D and 3D shapes
(for example, circles, rectangles, triangles
and cuboids) using informal and
mathematical language: 'sides’, ‘corners’;
'straight’, ‘flat’, ‘round’ « select shapes
appropriately: flat surfaces for building, a
triangular prism for a roof efc.

Talk about and identify the patterns
around them. For example: stripes on
clothes, designs on rugs and wallpaper. Use
informal language like 'pointy’, ‘spotty’,
'blobs’ etfc. + extend and create ABAB
patterns - stick, leaf, stick, leaf

Combine shapes to make new ones - an
arch, a bigger triangle etc.

Link numerals and amounts: for
example, showing the right number of
objects to match the numeral, up to 5
Compare quantities using language:
‘more than', 'fewer than’

Make comparisons between objects
relating to size, length, weight and
capacity

Talk about and explore 2D and 3D
shapes (for example, circles,
rectangles, triangles and cuboids) using
informal and mathematical language:
'sides’, ‘corners’; 'straight’, ‘'flat’, ‘round’
- select shapes appropriately: flat
surfaces for building, a triangular prism
for a roof etc.

Talk about and identify the patterns
around them. For example: stripes on
clothes, designs on rugs and wallpaper.
Use informal language like ‘pointy’,
'spotty’, 'blobs’ etc. + Understand
position through words alone (e.g. “The
bag is under the table") without
needing visual cues.

Discuss routes and locations using
positional language such as in front of
and behind.

Describe a familiar route.

Phonics

Daily phonics teaching using Twinkl Phonics, supported by multisensory and communication-focused strategies. Pupils follow individual phonics targe

Phonics is embedded through play, continuous provision and daily routines to build early sound discrimination, symbol recognition and word awareness.

ts linked to their stage of reading, listening and speech development.

Expressive arts
and design

LMTW: Take part in simple pretend play, using an
object to represent something else even though
they are not similar. Begin to develop complex
stories using small world equipment (e.g. animals,
dolls, houses).

Make imaginative and complex 'small worlds' with
blocks and construction kits, such as a city with
different buildings and a park.

Explore different materials freely to develop ideas
about how to use them and what to make.

Develop their own ideas and decide which materials
to use to express them.

Join different materials and explore different
textures.

Create closed shapes with continuous lines and
begin to use these shapes to represent objects.
Draw with increasing complexity and detail.

Show different emotions in their drawings and
paintings, such as happiness, sadness or fear
Explore colour and colour mixing.

Remember and sing entire songs.

Sing the pitch of a tone sung by another person
('pitch match’).

Sing the melodic shape of familiar songs.

Create their own songs or improvise around ones
they know

Play instruments with increasing control to express
their feelings and ideas.

LMTW: Listen with increased attention
to sounds

Respond to what they have heard,
expressing their thoughts and feelings
Play instruments with increasing control
to express their feelings and ideas
Explore different materials freely, in
order to develop their ideas about how
to use them and what to make

Develop their own ideas and then decide
which materials to use to express them
Join different materials and explore
different textures

Draw with increasing complexity and
detail, such as representing a face with
a circle and including details

Use drawing to represent ideas like
movement or loud noises

Take part in simple pretend play, using
an object o represent something else
even though they are not similar

LMTW: Take part in simple pretend
play, using an object to represent
something else even though they are not
similar

Begin to develop complex stories using
small world equipment

Make imaginative and complex 'small
worlds' with blocks and construction kits
Explore different materials freely, in
order to develop their ideas about how
to use them and what to make

Develop their own ideas and then decide
which materials to use to express them
Join different materials and explore
different textures

Listen to what they have heard,
expressing their thoughts and feelings
Remember and sing entire songs

Play instruments with increasing control
to express their feelings and ideas

LMTW: Take part in simple pretend
play, using an object to represent
something else even though they are not
similar

Begin to develop complex stories using
small world equipment like animal sets,
dolls and dolls houses etc

Make imaginative and complex 'small
worlds’ with blocks and construction
kits, such as a city with different
buildings and a park

Use drawing to represent ideas like
movement or loud noises

Show different emotions in their
drawings and paintings, like happiness,
sadness, fear etc.

Explore colour and colour-mixing
Explore different materials freely, in
order to develop their ideas about how
to use them and what to make

Develop their own ideas and then decide
which materials to use to express them
Join different materials and explore
different textures

Listen with increased attention to
sounds

Respond to what they have heard,
expressing their thoughts and feelings
Remember and sing entire songs

Sing the melodic shape (moving melody,
such as up and down, down and up) of
familiar songs

Create their own songs, or improvise a
song around onhe they know

Play instruments with increasing control
to express their feelings and ideas

LMTW: Take part in simple pretend play,
using an object to represent something
else even though they are not similar
Begin to develop complex stories using
small world equipment like animal sets,
dolls and dolls houses etc

Make imaginative and complex ‘small
worlds' with blocks and construction kits,
such as a city with different buildings and
a park

Explore different materials freely, in
order to develop their ideas about how to
use them and what to make

Develop their own ideas and then decide
which materials to use to express them
Join different materials and explore
different textures

Create closed shapes with continuous lines,
and begin to use these shapes to
represent objects

Draw with increasing complexity and
detail, such as representing a face with a
circle and including details

Use drawing to represent ideas like
movement or loud noises

Explore colour and colour-mixing

Listen with increased attention to sounds
Respond to what they have heard,
expressing their thoughts and feelings
Play instruments with increasing control to
express their feelings and ideas
Remember and sing entire songs

Sing the pitch of a tone sung by another
person (‘pitch match’)

LMTW: Explore different materials
freely to develop ideas about how to
use them and what to make.

Develop their own ideas and decide
which materials to use to express them.
Join different materials and explore
different textures.

Explore colour and colour-mixing.
Create closed shapes with continuous
lines and begin to use these shapes to
represent objects.

Draw with increasing complexity and
detail (e.g. representing a face with a
circle and including features).

Use drawing to represent ideas such as
movement or loud noises.

Show different emotions in their
drawings and paintings, such as
happiness, sadness or fear.

Listen with increased attention to
sounds.

Respond to what they have heard,
expressing their thoughts and feelings.
Remember and sing entire songs.

Sing the pitch of a tone sung by
another person (pitch match).

Sing the melodic shape (moving melody,
such as up and down, down and up) of
familiar songs.

Create their own songs, or improvise a
song around one they know.

Play instruments with increasing control
to express their feelings and ideas.
Take part in simple pretend play, using
an object fo represent something else
even though they are not similar.
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Sing the melodic shape (moving melody,
such as up and down, down and up) of
familiar songs

Create their own songs, or improvise a
song around one they know

Begin to develop complex stories using
small world equipment (e.g. animal sets,
dolls, or dolls’ houses).

Make imaginative and complex ‘small
worlds' with blocks and construction
kits (e.g. a city with different buildings
and a park).

PSHE LMTW: Play with one or more children, extending LMTW: Develop their sense of LMTW: Select and use activities and LMTW: Play with one or more other LMTW: Select and use activities and LMTW: Talk about their feelings using
and elaborating play ideas. responsibility and membership of a resources, with help when needed children, extending and elaborating play | resources, with help when needed. This words like happy, sad, angry or worried.
Become more outgoing with unfamiliar people, in the | community Develop their sense of resposibility and | ideas helps them to achieve a goal they have Understand gradually how others might
safe context of their setting. Play with one or more other children, membership of a community Select and use activities and resources, | chosen, or one which is suggested to them | be feeling.

Show more confidence in new social situations. extending and elaborating play ideas Play with one or more other children, with help when needed. This helps them | Play with one or more other children, Find solutions to conflicts and rivalries
Talk with others to solve conflicts. Show more confidence in new social extending and elaborating play ideas to achieve a goal they have chosen, or extending and elaborating play ideas (e.g. suggesting other roles when
Find solutions to conflicts and rivalries. situations Find solutions to conflicts and rivalries one which is suggested to them Show more confidence in new social everyonhe wants to be the same
Develop appropriate ways to be assertive. Become more outgoing with unfamiliar Become more outgoing with unfamiliar Show more confidence in new social situations character).
Talk about their feelings using words like happy, people, in the safe context of their people, in the safe context of their situations Find solutions to conflicts and rivalries. Talk with others to solve conflicts.
sad, angry or worried. setting setting Increasingly follow rules, understanding | For example, accepting that not everyone Develop appropriate ways of being
Understand gradually how others might be feeling. Select and use activities and resources, | Develop appropriate ways of being why they are important can be Spider-Man in the game, and assertive.
Increasingly follow rules, understanding why they with help when needed. This helps them | assertive Remember rules without needing an suggesting other ideas Increasingly follow rules, understanding
are important. to achieve a goal they have chosen, or Talk with other to solve conflicts adult to remind them Understand gradually how others might be | why they are important.
Remember rules without needing an adult to remind | one which is suggested to them Talk about their feelings using words Develop their sense of responsibility and | feeling Remember rules without needing an
them. Understand gradually how others might | like ‘happy’, 'sad’, ‘angry’ or ‘worried’ membership of a community Talk about their feelings using words like adult to remind them.
Select and use activities and resources, with help be feeling Understand gradually how others might | Become more outgoing with unfamiliar ‘happy’, 'sad’, ‘angry’ or ‘worried' Select and use activities and resources,
when needed, to achieve a goal they have chosen or | Find solutions to conflicts and rivalries. | be feeling people, in the safe context of their Develop their sense of responsibility and with help when needed, fo achieve a
one suggested to them. For example, accepting that not setting membership of a community chosen or suggested goal.
everyone can be Spider-Man in the Find solutions to conflicts and rivalries. | Increasingly follow rules, understanding Develop their sense of responsibility
game, and suggesting other ideas For example, accepting that not why they are important and membership of a community.
Develop appropriate ways of being everyone can be Spider-Man in the Remember rules without needing an adult Make healthy, respectful choices when
assertive game, and suggesting other ideas to remind them interacting with others and the
Talk with others to solve conflicts Develop appropriate ways of being environment.
Talk about their feelings using words assertive Play with one or more other children,
like 'happy’, 'sad’, ‘angry' or ‘worried’ Talk with others to solve conflicts extending and elaborating play ideas.
Talk about their feelings using words Become more outgoing with unfamiliar
like 'happy’, 'sad’, ‘angry' or ‘worried' people in the safe context of their
setting.
Show more confidence in hew social
situations.
Physical LMTW: Continue to develop movement, balancing, LMTW: Collaborate with others to LMTW: Continue to develop their LMTW: Continue to develop their LMTW: Start taking part in some group LMTW:

development

riding and ball skills. Skip, hop, stand on one leg and
hold a pose for games such as musical statues.
Use large muscle movements to wave flags and
streamers, paint and make marks.

Match developing physical skills to tasks and
activities in the setting.

Collaborate with others to manage large items
safely (e.g. moving planks, carrying large blocks).
Choose the right resources to carry out their own
plan.

Use one-handed tools and equipment effectively
(e.g. scissors, scoops, paintbrushes).

Use a comfortable grip with good control when
holding pens and pencils.

Show a preference for a dominant hand.

Be increasingly independent in dressing and
undressing (e.g. coats, zips, fastenings).

Be increasingly independent in meeting their own
care needs (e.g. toileting, handwashing).

Make healthy choices about food, drink, activity
and toothbrushing.

manage large items, such as moving a
long plank safely, carrying large hollow
blocks

Start taking part in some group
activities which they make up for
themselves, or in teams

Match their developing physical skills to
tasks and activities in the setting. For
example, they decide whether to crawl,
walk or run across a plank, depending on
its length and width

Continue to develop their movement,
balancing, riding (scooters, trikes and
bikes) and ball skills

Use large-muscle movements to wave
flags and streamers, paint and make
marks

Show a preference for a dominant hand
Start eating independently and learning
how to use a knife and fork

Make healthy choices about food, drink,
activity and toothbrushing

Be increasingly independent in meeting
their own care needs, e.g. brushing
teeth, using the toilet, washing and
drying their hands thoroughly

movement, balancing, riding and ball
skills

Use large muscle movements to wave
flags and streamers, paint and make
marks

Choose the right resources to carry out
their plan

Collaborate with others to manage large
items

Use a comfortable grip with good
control when holding pens and pencils
Show a preference for a dominant hand
Be increasingly independent as they get
dressed and undressed

Be increasingly independent in meeting
their own care needs

Make healthy choices about food, drink,
activity and toothbrushing

movement, balancing, riding (scooters,
trikes and bikes) and ball skills

Go up steps and stairs, or climb up
apparatus, using alternate feet

Match their developing physical skills to
tasks and activities in the setting. For
example, they decide whether to crawl,
walk or run across a plank, depending on
its length and width

Increasingly be able to use and
remember sequences and patterns of
movements which are related to music
and rhythm

Collaborate with others to manage large
items, such as moving a long plank safely,
carrying large hollow blocks

Start taking part in some group
activities which they make up for
themselves, or in teams

Use large-muscle movements to wave
flags and streamers, paint and make
marks

Use a comfortable grip with good
control when holding pens and pencils
Use one-handed tools and equipment,
for example, making snips in paper with
scissors

Show a preference for a dominant hand

activities which they make up for
themselves, or in teams

Choose the right resources to carry out
their own plan. For example, choosing a
spade to enlarge a small hole they dug with
a trowel

Increasingly be able to use and remember
sequences and patterns of movements
which are related to music and rhythm
Use large-muscle movements to wave flags
and streamers, paint and make marks

Use one-handed tools and equipment, for
example, making snips in paper with
scissors

Use a comfortable grip with good control
when holding pens and pencils

Show a preference for a dominant hand
Be increasingly independent in meeting
their own care needs, e.g. brushing teeth,
using the toilet, washing and drying their
hands thoroughly

Make healthy choices about food, drink,
activity and toothbrushing

Start eating independently and learning
how to use a knife and fork

Continue to develop movement,
balancing, riding (scooters, trikes and
bikes), and ball skills.

Go up steps and stairs or climb up
apparatus using alternate feet.

Skip, hop, stand on one leg and hold a
pose for a game like musical statues.
Increasingly be able to use and
remember sequences and patterns of
movements related to music and
rhythm. Use large-muscle movements
to wave flags and streamers, paint and
make marks.

Match developing physical skills to
tasks and activities (e.g. deciding
whether to crawl, walk or run across a
plank depending on its length and
width).

Choose the right resources to carry out
their own plan (e.g. using a spade to
enlarge a small hole dug with a trowel).
Collaborate with others to manage
large items safely (e.g. moving a long
plank, carrying large hollow blocks).
Start taking part in group activities
that they make up for themselves, or in
small teams.
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Start eating independently and learning
how to use a knife and fork Make
healthy choices about food, drink and
activities

Use one-handed tools and equipment,
e.g. making ships in paper with scissors.
Use a comfortable grip with good
control when holding pens and pencils.
Show a preference for a dominant
hand.

Start eating independently and learning
how to use a knife and fork.

Be increasingly independent as they get
dressed and undressed (e.g. putting on
coats, doing up zips).

Be increasingly independent in meeting
their own care needs (e.g. brushing
teeth, using the toilet, washing and
drying hands thoroughly).

Make healthy choices about food,
drink, activity and toothbrushing.

Occupational

All pupils access daily OT-informed activities to support sensory requlation,

posture and motor development. Each child follows an individual OT programme tailored to their EHCP outcomes, promoting independence,

therapy coordination and participation across the curriculum.
Understand the | LMTW: Begin to make sense of their own life story | LMTW: Begin to make sense of their LMTW: Begin to make sense of their LMTW: Begin to make sense of their LMTW: Show interest in different LMTW: Begin to make sense of their
world and family history. own life-story and family's history own life-story and family's history own life-story and family's history occupations own life story and family's history.
Continue developing positive attitudes about the Show interest in different occupations Explore how things work Explore and Show interest in different occupations Understand the key features of the life Show interest in different occupations.
differences between people. Talk about what they see, using a wide talk about different forces they can Talk about what they see, using a wide cycle of a plant and an animal Continue developing positive attitudes
Use all their senses in hands-on exploration of vocabulary feel vocabulary Begin to understand the need to respect about the differences between people.
natural materials. Continue developing positive attitudes Talk about the differences between Explore how things work and care for the natural environment and Know that there are different
Plant seeds and care for growing plants. about the differences between people materials and changes they notice Explore and talk about forces they can all living things countries in the world and talk about
Understand the key features of the life cycle of a Know that there are different countries | Continue developing positive attitudes feel Continue developing positive attitudes the differences they have experienced
plant and an animal. in the world and talk about the about the differences between people Continue developing positive attitudes about the differences between people or seen in photos.
Begin to understand the need to respect and care differences they have experienced or about the differences between people Talk about what they see, using a wide Talk about what they see, using a wide
for the natural environment. seen in photos Know that there are different countries | vocabulary vocabulary.
Explore collections of materials with similar and/or | Use all their senses in hands-on in the world and talk about the Explore collections of materials with Use all their senses in hands-on
different properties. exploration of natural materials Explore differences they have experienced or similar and/or different properties exploration of natural materials.
Talk about what they see, using a wide vocabulary. collections of materials with similar seen in photos Talk about the differences between Explore collections of materials with
Explore and talk about the different forces they and/or different properties materials and changes they notice similar and/or different properties.
can feel. Talk about the differences between Explore how things work Talk about the differences between
Talk about the differences between materials and materials and changes they notice materials and the changes they notice.
the changes they notice. Explore how things work Explore how things work.
Plant seeds and care for growing plants.
Begin to understand the need to
respect and care for the natural
environment and all living things.
Year 2
Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Happy to be Me 2 and Tell us a story 2 Help is at hand 2 Let's play 2 ‘Come Fly with Me! Asia 2 Under the Sea 2 No place like home 2 and
Communication focus Conflict focus Conflict focus Culture focus Culture focus what on earth 2
Conservation focus
Literacy Overarching concepts: phonics in meaningful reading and | Overarching concepts: Writing is Overarching concepts: phoneme- Overarching concepts: emotional and Overarching concepts: clear audience Overarching concepts: write for a

writing tasks to build decoding and encoding fluency,
story sequencing, comprehension, and predictive skills
through shared texts. Writing is functional and
expressive, supporting clarity and meaning making.
personal connection to text, self-expression, and moral
awareness.

Literacy Leaves:

I Am Henry Finch - Alexis Deacon

Guidebook - How to Think | Thought-bubbles, lists,
commands, letters of advice

the children think about thinking! Henry Finch has his
first ever thought and he quite likes it. Children explore

used to communicate meaning to a
reader for a clear purpose. creative
thinking and imaginative expression
through writing. phoneme-grapheme
correspondence and phonetic
spelling. sentence-level
understanding and clarity of
expression. fine motor control and
legible handwriting.

Literacy Leaves: Send for a
Superhero - Michael Rosen

grapheme correspondence and builds
confidence in decoding during reading and
writing. story comprehension, sequencing,
and retelling skills through oral and
written responses. meaningful writing for
a purpose, linking writing to story context
and real communication.

Literacy Leaves: Willy the Wimp
Anthony Browne

Instructional guide to being brave |
Writing in role, letters, captions and
labels, instructional 'How to' guide. They

descriptive vocabulary, helping children
articulate feelings and ideas through
spoken and written language. writing
can take different forms and purposes,
supporting real communication.
comprehension, story sequencing, and
language for interpretation.

Literacy Leaves: Beegu by Alexis
Deacon

Own version ‘alien’ narrative | Posters,
guides, captions, letters, speech
bubbles, retellings, short report

and purpose, helping children see
literacy as useful and meaningful.
comprehension, retelling, and text-to-
life connections. phoneme-grapheme
correspondence in real writing
contexts. emotional vocabulary and
empathy, supporting both language and
social development.

Literacy Leaves: Leo and the Octopus
Isabelle Marinov

Poster, Letter, Labels, Recount,
Weriting in role, Scripts, Fact-file

clear purpose and audience,
understanding that writing shares
information or solves problems.
comprehension, sequencing, and story
awareness through listening, reading,
and discussion. curiosity, research, and
fact-based writing linked to real-world
topics. phoneme-grapheme
correspondence within meaningful
writing contexts.

Literacy Leaves: Dinosaurs and all
that rubbish -Michael Foreman
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ideas around how to think but also about what makes
them unique. Following a Mini Mindfulness session, the
children help a Finch who is struggling o manage his own
thoughts and write a guide on How to Think. Phonics
teaching is embedded throughout and suggestions for
Continuous Provision are also made.

Cave Baby- Julia Donaldson

Narrative re-telling | Labels and captions, posters,
informal letters

The sessions begin with children sharing experiences of
times they have done something they shouldn't have
after discovering a series of cave paintings in the
classroom. Children then begin to explore the story,
meeting the different characters within and labelling,
describing and acting in role as the animal characters
within. Children begin by writing phrases and then
progress towards constructing and writing sentences, as
well as an informal letter. Children create their own cave
paintings and write about what they have drawn. They
sequence key events from the story and retell it orally
before going on to write a retelling of the story in their
own words and sharing this aloud with others.

The Word Collector by Peter H. Reynolds

In this Writing Root, children explore The Word
Collector by Peter H. Reynolds — a joyful story about the
power of language, creativity, and being proud of what
makes us unique. Jerome doesn't just like words; he
collects them. He keeps them in notebooks and jars,
treasures them for their sounds and meanings, and loves
the way they can lift people up. When his words spill out
into the world, Jerome learns that words are meant to be
shared and that his gift for collecting them helps others
find their own voices.

Children begin by predicting what Jerome might collect
and sharing their own “collections” — from pebbles to
kind words. The classroom becomes "Jerome's Word
Workshop”, where children gather favourite words from
stories, nature, and conversations. They make word jars,
word collages, and mini-poems inspired by their
collections.

As the story unfolds, children explore how words can
express feelings, describe who we are, and tell stories
that connect us. They learn that communication isn't just
about speaking it's about listening, understanding, and
sharing ideas with kindness and confidence.

The sequence of learning culminates in children creating
their own illustrated books titled The Word Collector's
Story, using chosen words to describe themselves, their
friends, and the world around them. Through reading,
writing, and play, children discover that every voice
matters and that they can tell their story proudly in
their own words.

LMTW: Say a sound for each letter in the alphabet and
at least 10 digraphs.

Read words consistent with their phonic knowledge by
sound-blending.

Read aloud simple sentences and books that are
consistent with their phonic knowledge, including some
common exception words.

Demonstrate understanding of what has been read to
them by retelling stories and narratives using their own
words and recently introduced vocabulary.

Anticipate - where appropriate - key events in stories.

Posters, Letters, Lists, Speech
bubbles, Emails, Diaries, Character
description, Narrative

This Writing Root using Send for a
Superhero by Michael Rosen and
Katharine McEwen in which children
create their own superheroes and
use them to defeat baddies set to
destroy their school. During the
sequence of learning, they write
letters and emails asking for help,
create wanted posters, generate
character descriptions for their
invented superheroes and the create
their own version of the Send for
the Superhero story.

Lost and Found by Oliver Jeffers
In this Writing Rooft, children
explore Lost and Found by Oliver
Jeffers a gentle story about
friendship, kindness, and
understanding what it truly means to
help. When a penguin appears at the
boy's doorstep, the boy assumes it's
lost and sets out to return it home.
Their journey across the sea is full
of discovery, feamwork, and quiet
companionship. But when they part,
the boy realises his mistake the
penguin didn't need to be found, it
needed a friend.

Children begin by predicting where
the penguin came from and how the
boy might help. The classroom
transforms into "The Lost and Found
Office," where children create lost
posters, messages in bottles, and
thank-you cards from one character
to another.

As the story unfolds, children
discuss what makes a good helper
and how we can understand others'
feelings even when they're different
from our own. They explore
descriptive language to write about
the sea voyage and the friendship
that grows between the characters.
The sequence of learning culminates
in children writing their own story
inspired by the book perhaps Found
and Helped or The Lost Seal showing
how helping others can lead to
unexpected friendship. Through
writing and talk, children learn that
help, empathy, and listening go hand
in hand.

The Lion Inside by Rachel Bright &
Jim Field

In this Writing Root, children
explore The Lion Inside by Rachel
Bright and Jim Field — a rhyming
story about courage, kindness, and
helping others to be brave. Mouse is
small and shy, often ignored by the

think about what it means to be brave and
meet a character - Willy the Wimp - who
is anything but brave. They write letters
of advice to Willy, infer his feelings and
talk about being confident as well as
brave. They explore Costumes for
Confidence, making links to the text
Halibut Jackson before finally helping
Willy to write ‘Willy's Guide to Being
Brave'. Phonics teaching is embedded
throughout and suggestions for Continuous
Provision are also made.

Sharing a Shell by Julia Donaldson &
Lydia Monks

In this Writing Root, children explore
Sharing a Shell by Julia Donaldson and
Lydia Monks — a rhyming, seaside story
about teamwork, friendship, and problem-
solving. When Crab finds a shiny new shell,
he's excited to finally have a home. But
sooh, Anemone and Bristle worm want to
join in and Crab isn't so sure there's
enough room. As the trio argue and fall
out, they learn that sharing isn't always
easy but when they start working
together, they create something
wonderful.

Children begin by predicting what might
happen when the animals try to share the
same shell and discuss what i+ means to
take turns or cooperate. The classroom
becomes "The Sharing Shell Shop,"” where
children create advice notes, rhyming
labels, and kindness posters to help the
characters get along.

As the story unfolds, children act out the
scenes using puppets or props,
experimenting with dialogue and problem-
solving through role play. They explore
rhyme, rhythm, and patterned storytelling
as they join in with repeated refrains.
The sequence of learning culminates in
children creating their own sea creature
friendship stories — perhaps Sharing a
Rock or Our Coral Home — showing how
characters learn to play and work
together. Through story, rhyme, and play,
children discover that everyone wins when
we share.

Meesha Makes Friends by Tom Percival
In this Writing Root, children explore
Meesha Makes Friends by Tom Percival a
warm, supportive story about finding
confidence, resolving social struggles, and
learning to play with others. Meesha is full
of imagination and kindness, but she often
finds it hard to know what to say or do
when she meets new people. When she
starts using her creativity to share what
she loves, Meesha discovers that being
herself is the best way to make friends.
Children begin by discussing what makes a
good friend and how we can invite others
to play. The classroom becomes "The

Children describe the alien before
writing letters of advice. They then
begin to read the story and connect
with the main character by discussing
and writing about Beegu's feelings as
the key events unfold. When the happy
ending is revealed, children write in
role as Beegu's parents considering the
questions that they might ask her when
they are reunited. Children then go on
to make sock puppets of their own alien
and fo write short reports on these
before writing their own narrative
based on the story shape of Beegu.

The Runaway Wok by Ying Chang
Compestine & Sebastia Serra

In this Writing Root, children explore
The Runaway Wok by Ying Chang
Compestine a lively Chinese folktale full
of rhythm, humour, and generosity.
When Ming discovers a talking wok at
the market, he learns that even the
smallest act of kindness can make a big
difference. The magical wok rushes
around the city collecting delicious
food and bright treasures, all to help
those who have less.

Children begin by predicting what might
happen if an object like a wok, spoon, or
bowl could talk or move on its own. The
classroom becomes "The Lunar
Kitchen,” where children explore
Chinese New Year foods, decorations,
and traditions. They write recipes for
kindness, shopping lists, and thank-you
notes from the wok to the families it
helps.

As the story unfolds, children explore
Chinese words and symbols, discovering
how stories can teach lessons about
fairness and community. They use
descriptive and action language to
retell key moments from the story.
The sequence of learning culminates in
children creating their own “runaway
object” tales such as The Rolling Rice
Bowl or The Flying Chopsticks inspired
by Asian storytelling traditions.
Through imaginative writing, discussion,
and celebration, children discover how
helping others brings happiness to all.

Luna and the Moon Rabbit by Camille
Whitcher

In this Writing Root, children explore
Luna and the Moon Rabbit by Camille
Whitcher a magical, dreamlike story
inspired by Japanese folklore. One
night, Luna looks up at the moon and
imagines she can see the Moon Rabbit,
who, according to legend, makes rice
cakes on the moon. That night, Luna is
whisked away on an enchanting
adventure through moonlit gardens,
floating lanterns, and starry skies. As

In this Writing Root, children will
receive a letter with a cuddly toy
octopus from Leo, the main character,
asking them for advice. They will
explore and discuss how everyone is
different and how it is important to be
considerate and respectful to how
individuals feel. They will celebrate the
uniqueness of individuals, discuss the
importance of inclusion and indirectly
explore some of the considerations
around autism. Children will have
opportunities to talk about their
feelings and what can trigger different
feelings in different people. They will
explore a range of emotion adjectives
and the non-verbal cues that can
accompany them. They will then go on a
journey with Leo to investigate and
learn all they can about octopuses.
They will learn a range of skills building
towards writing a fact file exhibiting
all they have learned. This will be
published as a brochure for the London
Aquarium. Children will have
opportunities to explore writing in
simple past and present tense, using
plurals and different sentence types.
This Writing Root will be enriched by
planning a trip o an aquarium to look at
octopuses firsthand. A great non-
fiction book to accompany this unit is
Obsessive about Octopuses by Owen
Davey.

The Pout-Pout Fish Far, Far from
Home by Deborah Diesen & Dan
Hanna

n this Writing Root, children explore
The Pout-Pout Fish Far, Far from Home
by Deborah Diesen a rhythmic, sea
swirling story about travel, discovery,
and finding your place in the world. Mr.
Fish sets out on an adventure across
the ocean but quickly realises that the
sea is vast and full of surprises. He
feels scared and alone until friendly
fish from faraway reefs help him on his
journey home.

Children begin by predicting what Mr.
Fish might see “far, far from home"
and exploring sea creatures from
different oceans and cultures. The
classroom transforms into "The Ocean
Explorer's Hub,"” where children make
travel maps, postcards from the seaq,
and messages in bottles. They learn
simple geography skills (map directions,
ocean names) and descriptive
vocabulary for underwater settings.

As the story unfolds, children explore
themes of courage, kindness, and
belonging. They use adjectives and
patterned language to describe sea life,
and practise sequencing events from
the journey.

Letters, Instructions, Poster, Retelling,
Information booklet

In this Writing Root using Dinosaurs
and all that Rubbish by Michael
Foreman, children explore the themes
and ideas in the story, such as dreams,
desires and how to keep the earth a
nice place to call home. They create a
variety of written outcomes including
reports, setting descriptions, letters,
instructions, retellings and eventually a
class pamphlet about how to look after
the planet - all to help the man in the
story. They also create sentences
about their dreams and similes to
share.

Astro Girl - Ken Wilson-Max

Fact file about being an astronaut |
Writing in role, commands, ‘how to'
guides

Children arrive in class to discover a
backpack that contains several items
and deduce that the owner might be an
astronaut. They share part of the text
before writing in role as Astrid. Then,
reading for retrieval, the children read
on in the text before 'book-marking'
and using the nouns found to create
commands in the format of a 'hot to'
guide. They collaborate to pose
questions and write predictions as
responses before reading to the end of
the text. Then they're asked to write a
simple leaflet about training to be an
astronaut, space-travel and other facts
and research layout and language
feature of this type of writing. The
simple leaflets are instantly published
and there is planned opportunity for
sharing and presenting writing in the
final session.

Somebody Crunched Colin by Sarah
Roberts & Hannah Peck

In this Writing Root, children explore
Somebody Crunched Colin by Sarah
Roberts a lively, humorous, and
important story about litter, recycling,
and caring for our planet. Colin is a
crisp packet who starts of f bright and
shiny, excited to be part of someone's
shack time. But after he's dropped in
the park and crunched! underfoot, he
realises he's been forgotten. As he lies
among bottles, cans, and other litter,
Colin watches how rubbish spoils the
world around him. Just when things
seem hopeless, a group of children
arrive to tidy up and Colin discovers he
can have a brand-new life through
recycling!

Children begin by predicting who Colin
might be and exploring how litter
affects parks, animals, and people. The
classroom becomes "The Recycling
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Use and understand recently introduced vocabulary
during discussions about stories.

Worite recognisable letters, most of which are correctly
formed.

Spell words by identifying sounds in them and
representing the sounds with a letter or letters.

Werite simple phrases and sentences that can be read by
others.

other animals, while Lion is big and
bold, commanding attention. But
when Mouse finally faces his fear
and asks Lion for help, he learns
that everyone even a lion needs
courage and friendship.

Children begin by predicting what it
means to have “a lion inside" and
explore moments when they've felt
brave or scared. The classroom
becomes "The Courage Camp,” where
children write roars of
encouragement, notes of advice, and
bravery badges to share with
others.

As the story unfolds, children learn
how confidence and kindness can
help resolve conflict that sometimes
the smallest voice can make the
biggest difference. They explore
rhyme, rhythm, and repetition
through the text, building
confidence in spoken and written
storytelling.

The sequence of learning culminates
in children writing their own version
of the story — perhaps The
Elephant Inside or The Bird Inside
— showing how another animal learns
to be brave with a friend's help.
Through story, performance, and
writing, children learn that true
strength comes from helping each
other.

LMTW: Read words consistent with
their phonic knowledge by sound
blending

Write recognisable letters, most of
which are correctly formed

Spell words by identifying sounds in
them and representing the sounds
with a letter or letters

Read aloud simple sentences and
books, including some common
exception words

Werite simple phrases and sentences
that can be read by others

Friendship Workshop,” where children

create friendship tokens, kindness cards,

and story puppets inspired by Meesha's
crafts.

As the story unfolds, children act out
playground scenarios and use storytelling
to explore ways to handle conflict saying
sorry, asking to join in, and sharing ideas.
They describe Meesha's emotions using
expressive vocabulary and begin to write
short character reflections or diary
entries.

The sequence of learning culminates in
children inventing their own story
character perhaps Milo Makes Friends or

Layla Learns to Play who faces a challenge

in friendship and finds a way to solve it.
Through reading, role play, and writing,

children learn that everyone can find their

way to belong and play together.

LMTW: Say a sound for each letter in the

alphabet and at least 10 diagraphs
Demonstrate understanding of what has

been read to them by retelling stories and

narratives using their own words and
recently introduced vocabulary

Werite simple phrases and sentences that
can be read by others

Share their writing with others

Read words consistent with their phonic
knowledge by sound-blending

Read aloud simple sentences and books
that are consistent with their phonic
knowledge, including some common
exception words

Spell words by identifying sounds in them
and representing the sounds with a letter

or letters
use and understand recently introduced
vocabulary

she journeys alongside her new friend,
she discovers the beauty of imagination
and the comfort of finding her way
home again.

Children begin by predicting what Luna
might see when she looks at the moon
and learning about the Japanese Moon
Festival (Tsukimi) and the myth of the
Moon Rabbit. The classroom
transforms into "Lund’s Night Garden,”
filled with soft light, paper lanterns,
and moonlit story spaces. Children
write moon wishes, adventure maps, and
notes to the Moon Rabbit, practising
imaginative and descriptive language.
As the story unfolds, children explore
sensory descriptions what they might
see, hear, and feel in Luna's dream
world and use figurative language to
describe light, sound, and movement.
They discuss the difference between
real and imaginary, day and night,
dream and waking.

The sequence of learning culminates in
children creating their own moonlight
adventure stories perhaps Sam and the
Silver Fox or Amira and the Cloud Tiger
following Lund's story pattern of
friendship, wonder, and returning home.
Through story, art, and reflection,
children learn that imagination can take
them anywhere and that stories help us
connect across cultures and dreams.

LMTW: Use and understand recently
introduced vocabulary during
discussions about stories, non-fiction,
rhymes and poems and during role-play
Werite recognisable letters, most of
which are correctly formed

The sequence of learning culminates in
children writing their own sea
adventure story, perhaps The
Starfish's Big Trip or The Seahorse
Who Swam Too Far, where a sea
creature gets lost, meets new friends,
and finds its way home. Through
storytelling and art, children celebrate
difference, empathy, and the beauty of
oceans around the world.

The Turtle’s Race with Beaver by
Joseph and James Bruchac

In this Writing Root, children explore
The Turtle’s Race with Beaver by
Joseph and James Bruchac a lively
retelling of a Native American folktale
about conflict, cleverness, and
cooperation. When Beaver builds a dam
that floods Turtle's home, the two
animals disagree about who should live
there. Instead of fighting, they agree
to a race and through perseverance,
fairness, and friendship, they find a
peaceful way to share their world.
Children begin by predicting how the
animals might solve their problem and
discussing how we can share and
resolve conflict. The classroom
becomes "The Woodland Water World,"
where children create rules for
sharing, animal advice posters, and
story maps of the race.

As the story unfolds, children explore
values such as teamwork, fairness, and
respect for nature. They use action and
dialogue to retell key scenes and create
animal character descriptions using
verbs and adjectives.

The sequence of learning culminates in
children inventing their own animal
folktale perhaps The Crab’s Race with
Octopus or The Dolphin and the Whale
following the same story pattern of
conflict, challenge, and cooperation.
Through storytelling, drama, and
writing, children learn that every
culture teaches wisdom through stories
of the natural world.

LMTW: Continue a rhyming string
Read words consistent with their
phonic knowledge by sound-blending
Write own name and other things such
as labels or captions

Spell words by identifying sounds in
them and representing the sounds with
a letter or letters

Read aloud simple sentences and books
that are consistent with their phonic
knowledge

Demonstrate understanding of what
has been read to them by retelling
stories and narratives using their own
words and recently introduce
vocabulary

Station,” where children sort materials,
write recycling labels, and design
posters to help keep the world clean.
Through role play and shared reading,
they give voices to the different pieces
of rubbish practising empathy and
storytelling from unusual perspectives.
As the story unfolds, children explore
the structure of a problem-solution
story and use descriptive and action
vocabulary to bring Colin's world to life.
They discuss what makes a good helper
and how teamwork can make positive
change in their community.

The sequence of learning culminates in
children creating their own eco-themed
stories perhaps Somebody Saved Sally
the Straw or Benny the Bottle's Big
Adventure showing how another piece
of litter is rescued and reused.
Through imaginative writing, drama, and
art, children learn that even the
smallest actions can help save the
planet.

LMTW: Demonstrate understanding of
what has been read to them by
retelling stories and narratives using
their own words and recently
introduced vocabulary.

Anticipate, where appropriate, key
events in stories.

Use and understand recently
introduced vocabulary during
discussions about stories.

Read words consistent with their
phonic knowledge by sound-blending.
Read aloud simple sentences and books
that are consistent with their phonic
knowledge, including some common
exception words.

Write recognisable letters, most of
which are correctly formed.

Spell words by identifying sounds in
them and representing the sounds with
a letter or letters.

Werite simple phrases and sentences
that can be read by others.
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Werite simple phrases and sentences
that can be read by others

Spell words by identifying sounds in
them and representing the sounds with
a letter or letters

Communication
and interaction

LMTW: Listen attentively and respond to what they hear
with relevant questions, comments, and actions during
discussions or when being read to.

Participate in small group, class, and one-to-one
discussions, offering their own ideas and using recently
introduced vocabulary.

Make comments about what they have heard and ask
questions to clarify their understanding.

Express their ideas and feelings about their experiences
using full sentences and conjunctions.

Hold conversations in back-and-forth exchanges with
teachers and peers.

Offer explanations for why they think things might
happen, making use of recently introduced vocabulary
from stories.

LMTW: Offer explanations for why
things might happen, making use of
recently introduced vocabulary
Express their ideas and feelings
about their experiences using full
sentences including use of past,
present and future tenses and
making use of conjunctions

Listen attentively and respond to
what they hear with relevant
questions, comments and actions
during whole class discussions
Participate in small group, class, one-
to-one discussions, offering their
own ideas, using recently introduced
vocabulary

Make comments about what they
have heard and ask questions to
clarify their understanding

LMTW: Offer explanations for why things
might happen, making use of recently
introduced vocabulary from stories Hold
conversation when engaged in back-and-
forth exchanges with their teacher and
peers Participate in small group, class and
one-to-one discussions, offering their own
ideas, using recently introduced
vocabulary

Listen attentively and respond to what
they hear with relevant comments when
being read to during whole class
discussions

Express their ideas and feelings about
their experiences using full sentences,
including use of past, present and future
tenses and making use of conjunctions
Make comments about what they have
heard and ask questions to clarify their
understanding

LMTW: Hold conversation when
engaged in back-and-forth exchanges
with their teacher and peers
Participate in small group, class and
one-to-one discussions, of fering their
own ideas, using recently introduced
vocabulary

Listen attentively and respond to what
they hear with relevant questions,
comments and actions when being read
to and during whole class discussions
and small group interactions

Make comments about what they have
heard and ask questions to clarify their
understanding

Express their ideas and feelings about
their experiences using full sentences,
including use of past, present and
future tenses and making use of
conjunctions, with modelling and
support from their teacher

LMTW: Listen attentively and respond
to what they hear with relevant
questions, comments and actions when
being read to and during whole class
discussions and small group interactions
Participate in small group, class and
one-to-one discussions, of fering their
own ideas, using recently introduced
vocabulary

Express their ideas and feelings about
their experiences using full sentences,
including use of past, present and
future tenses and making use of
conjunctions

Offer explanations for why things
might happen, making use of recently
introduced vocabulary from stories,
non-fiction, rhymes and poems when
appropriate

Participate in small group, class and
one-to-one discussions, of fering their
own ideas, using recently introduced
vocabulary

LMTW: Listen attentively and respond
to what they hear with relevant
questions, comments, and actions during
whole-class discussions, small-group
interactions, and when being read to.
Make comments about what they have
heard and ask questions to clarify their
understanding.

Participate in one-to-one, small-group,
and class discussions, offering their
own ideas using recently introduced
vocabulary.

Hold conversations when engaged in
back-and-forth exchanges with their
teacher and peers.

Express their ideas and feelings about
their experiences using full sentences.

Speech and Pupils work towards personalised Speech and Language targets through daily SalL T input, Attention Autism, Intensive Interaction, and AAC systems. Targets are integrated into classroom learning, therapy sessions,
Language and communication-rich routines.
therapy
Maths Overarching concepts: Understanding and using numbers | Overarching concepts: Number Overarching concepts: Number Sense and | Overarching concepts: Number Sense Overarching concepts: Number Sense Overarching concepts: Number Sense

confidently. Knowing how numbers are made up.
Comparing and recognising relationships. Understanding
form, position, and measure. Communicating mathematical
ideas. Using maths in context

White rose: Match, sort and compare. Talk about
measure and patterns, It's me 1,2,3

LMTW:

Have a deep understanding of number to 10, including the
composition of each number.

Subitise (recognise quantities without counting) up to 5.
Verbally count beyond 20, recognising the pattern of the
counting system.

Automatically recall number bonds up to 5 (including
subtraction facts) and some number bonds to 10,
including double facts.

Compare quantities up to 10 in different contexts,
recoghising when one quantity is greater than or less than
another.

Use everyday language related to time.

Sense and Counting

Composition of Number

Subitising and Visual Representation
Comparison and Quantity

Pattern and Structure (including
evens, odds, doubles, sharing)
Shape and Spatial Awareness
Mathematical Language and
Reasoning

White rose: It's me 1,2,3, circles
and triangles, 1,2,3,4,5, shapes with
4 sides.

LMTW: Have a deeper
understanding of number to 10,
including the composition of each
number automatically recall number
bonds up to 5 and some number
bonds to 10, including double facts
Compare quantites up to 10 in
different contexts, recognising
when one quantity is greater than,
less than or the same as the other
quantity

Verbally count beyond 20 ,
recoghising the pattern of the
counting system

Subitise up to 5

Explore and represent patterns
within numbers up to 10, including
evens and odds, double facts and

Counting

Composition of Number

Subitising and Visual Recognition
Comparison and Quantities (including
measure, mass, and capacity)

Pattern, Relationships, and Structure
(including doubles, evens/odds, equal
groups)

Mathematical Language and Reasoning
Problem Solving and Real-Life Application

White rose: Alive in 5, Mass and capacity,
Growing 6,7,8

LMTW: Subitise (recognise quantities
without counting) up o 5

Have a deep understanding of humber to
10, including the composition of each
number

Verbally count beyond 20, recognising the
pattern of the counting system

Compare quantities up to 10 in different
contexts, recognising when one quantity is
greater than, less than or the same as the
other quantity

Automatically recall number bonds up to 5
and some number bonds to 10, including
doubling facts

Explore and represent patterns with
numbers up to 10, including evens and
odds, double facts and how quantities can
be distributed equally

and Counting

Composition and Order of Number
Subitising and Visual Representation
Comparison, Measurement, and
Quantities (length, height, time)
Pattern and Structure (evens, odds,
doubles, equal distribution)

Shape, Space, and Spatial Awareness
(2D & 3D exploration)

Recording, Representing, and Explaining
Mathematical Thinking

Mathematical Language and Reasoning

White rose: Length, height and time,
building 9 and 10, exploring 3D shapes

LMTW: Subitise up to 5

Compare quantities up to 10 in
different contexts, recognising when
one quantity is greater than, less than
or the same as the other

Have a deep understanding of number
to 10, including the composition of each
number

Records using marks they can interpret
and explain

Recognises numerals 1 to 5

Verbally count beyond 20, recognising
the pattern of the counting system
Places numbers in order and says which
is one more or one less than a given
number

and Counting (to and beyond 20)
Composition and Decomposition of
Number

Addition and Subtraction within 10
(using quantities and objects)
Subitising and Visual Recognition
Pattern and Structure (evens, odds,
doubles, equal groups)

Comparison and Reasoning about
Quantities

Mathematical Language,
Representation, and Explanation

White rose: To 20 and beyond, how
many now, manipulate compose and
decompose

LMTW: Automatically recall number
bonds to 5 and some number bonds to
10, including double facts

Have a deep understanding of humber
to 10, including the composition of each
number

Explore and represent patterns within
numbers to 10, including evens and
odds, double facts and how quantities
can be distributed equally

Verbally count beyond 20, recognising
the pattern of the counting system
Use quantities and objects to add and
subtract two single digit humbers and
count on or back to find the answer

and Counting

Composition and Structure of Number
Grouping, Sharing, and Equal
Distribution

Pattern and Relationships (evens, odds,
doubles, connections between numbers)
Subitising and Visual Representation
Comparison and Reasoning about
Quantities

Making Mathematical Connections and
Generalisations

Mathematical Language, Visualisation,
and Explanation

White rose: sharing and grouping,
visual build and map and make
connections

LMTW: Have a deep understanding of
number to 10, including the composition
of each number.

Subitise up to 5.

Verbally count beyond 20, recognising
the pattern of the counting system.
Compare quantities up to 10 in
different contexts, recognising when
one quantity is greater than, less than,
or the same as another quantity.
Explore and represent patterns within
numbers up to 10, including evens and
odds, double facts, and how quantities
can be distributed equally.
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how quantities can be distributed
equally

Explore and represent patterns with
numbers up to 10, including evens and
odds, double facts and how quantities
can be distributed evenly

Subitise up to 5

Compare quantities up to 10 in
different contexts, recognising when
one quantity is greater than, less than
or the same as the other quantity

Phonics

Daily phonics teaching using Twinkl Phonics, supported by multisensory and communication-focused strategies. Pupils follow individual phonics targets
bedded through play, continuous provision and daily routines to build

Phonics is em

linked to their stage of reading, listening and speech development.
early sound discrimination, symbol recognition and word awareness.

Expressive arts

LMTW: Safely use and explore a variety of materials,

LMTW: Sing a range of well-known

LMTW: Safely use and explore a variety

LMTW: Safely use and explore a

LMTW: Safely use and explore a

LMTW: Explore different materials

and design tools, and techniques, experimenting with colour, design, nursery rhymes and songs of materials, tools and techniques, variety of materials, fools, techniques, variety of materials, tools and freely to develop ideas about how to

texture, form, and function. Perform songs, rhymes, poems and experimenting with colour, design, experimenting with colour, design, techniques, experimenting with colour, | use them and what to make.
Know that painting and drawing are fundamental art stories with others, and - when texture, form and function texture, form and function design, texture, form and function Develop their own ideas and decide
techniques. appropriate try to move in time with | Make use of props and materials when role | Know what they are designing and Share their creations, explaining the which materials to use to express them.
Identify a range of colours and simple art techniques. music playing characters in narratives and making and say what its purpose is process they have used Join different materials and explore
Know the names of basic art tools (e.g., paintbrush, easel) | Safely use and explore a variety of stories Know the key features that define a Know that painting and drawing are different textures.
and simple construction tools and equipment. materials, tools and techniques, Invent, adapt and recount narratives and product fundamental art techniques Explore colour and colour-mixing.
Know what they are designing and making, and say what experimenting with colour, design, stories with peers and their teacher Know that art can be found in different | Explore what happens when they mix Create closed shapes with continuous
its purpose is. texture, form and function Know what they are desighing and making forms everywhere colours lines and begin to use these shapes to
Know the key features that define a product. Share their creations, explaining the | and say what its purpose is Identify a range of colours and simple Identify a range of colours and simple represent objects.
Share their creations, explaining the process they have process they have used Know the names of simple construction art techniques e.g. printing, painting, art techniques e.g. printing, painting, Draw with increasing complexity and
used. Know what they are designing and tools and equipment drawing drawing detail (e.g. representing a face with a
Make use of props and materials when role-playing making and say what its purpose is Share their creations, explaining the Know that art (design and craft) is Represent their ideas, thoughts and circle and including features).
characters in narratives and stories. Identify a range of colours and process they have used made by skilled artists feelings through design and technology, | Use drawing to represent ideas such as
Invent, adapt, and recount narratives and stories with simple art techniques e.g printing, Know what they like and dislike about a art, music, dance, role play and stories | movement or loud noises.
peers and their teacher. painting and drawing product Know the key features that Music Know what they are designing and Show different emotions in their
Sing a range of well-known nursery rhymes and songs. Explore the different sounds of define a product Perform songs, rhymes, poems and making and say what its purpose is drawings and paintings, such as
Perform songs, rhymes, poems, and stories with others, instruments Know the key features that define a stories with others, and- when Know that art can be found in different | happiness, sadness or fear.
moving in time with music when appropriate. Represent their own ideas, thoughts | product appropriate try to move in time with forms everywhere Listen with increased attention to

and feelings through design and music sounds.
Know the names of some basic tuned and untuned technology, art, music, dance, role- Music Know a range of simple songs Music Respond to what they have heard,
instruments. play and stories Perform songs, rhymes, poems and stories | ynow about music from world heritages | Know and understand the elements of expressing their thoughts and feelings.
Know and understand simple elements of tempo and Know the names of some basic tuned | with others, and - when appropriate try to | .44 range of cultures Know the hames | tempo and dynamics Remember and sing entire songs.
dynamics. instruments and untuned percussion | move in time with the music of some basic tuned instruments and Know and understand simple words Perform songs, rhymes, poems, and

Know what they like and dislike Know the names of some basic tuned untuned percussion related to tempo e.g. fast and dynamics | Stories with others, and, when

about a product instruments and untuned percussion Know e.g. loud appropriate, move in time with music.

and understand simple words related to Know the names of some basic tuned Know a range of simple songs.

Music temp e.g. fast and dynamics e.g. loud instruments and untuned percussion Explore the different sounds of

Sing a range of well-known nursery Know and understand the elements of instruments.

rhymes and songs tempo and dynamics Know the names of some basic tuned

Perform songs, rhymes, poems and and untuned percussion instruments.

stories with others, and - when Know that symbols represent sounds in

appropriate fry to move in time with music.

music

Move energetically, such as running,

Jjumping, dancing, hopping, skipping

and climbing Know and understand

simple words related to tempo and

dynamics

Know a range of simple songs

PSHE LMTW: Play with one or more children, extending and LMTW: Develop their sense of LMTW: Select and use activities and LMTW: Play with one or more other LMTW: Select and use activities and LMTW: Talk about their feelings using

elaborating play ideas.

Become more outgoing with unfamiliar people, in the safe
context of their setting.

Show more confidence in new social situations.

Talk with others to solve conflicts.

Find solutions to conflicts and rivalries.

Develop appropriate ways to be assertive.

Talk about their feelings using words like happy, sad,
angry or worried.

Understand gradually how others might be feeling.
Increasingly follow rules, understanding why they are
important.

Remember rules without needing an adult to remind them.

responsibility and membership of a
community

Play with one or more other children,
extending and elaborating play ideas
Show more confidence in new social
situations

Become more outgoing with
unfamiliar people, in the safe
context of their setting

Select and use activities and
resources, with help when needed.
This helps them to achieve a goal
they have chosen, or one which is
suggested o them

resources, with help when needed
Develop their sense of resposibility and
membership of a community

Play with one or more other children,
extending and elaborating play ideas
Find solutions to conflicts and rivalries
Become more outgoing with unfamiliar
people, in the safe context of their
setting

Develop appropriate ways of being
assertive

Talk with other to solve conflicts

Talk about their feelings using words like
‘happy’, 'sad’, ‘angry' or ‘worried’

children, extending and elaborating play
ideas

Select and use activities and resources,
with help when needed. This helps them
to achieve a goal they have chosen, or
one which is suggested to them

Show more confidence in new social
situations

Increasingly follow rules, understanding
why they are important

Remember rules without needing an
adult to remind them

Develop their sense of responsibility
and membership of a community

resources, with help when needed. This
helps them to achieve a goal they have
chosen, or one which is suggested to
them

Play with one or more other children,
extending and elaborating play ideas
Show more confidence in new social
situations

Find solutions to conflicts and rivalries.
For example, accepting that not
everyone can be Spider-Man in the
game, and suggesting other ideas
Understand gradually how others might

be feeling

words like happy, sad, angry or worried.
Understand gradually how others might
be feeling.

Find solutions to conflicts and rivalries
(e.g. suggesting other roles when
everyone wants fo be the same
character).

Talk with others to solve conflicts.
Develop appropriate ways of being
assertive.

Increasingly follow rules, understanding
why they are important.

Remember rules without needing an
adult to remind them.
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Select and use activities and resources, with help when
needed, to achieve a goal they have chosen or one
suggested to them.

Understand gradually how others
might be feeling

Find solutions to conflicts and
rivalries. For example, accepting
that not everyone can be Spider-
Man in the game, and suggesting
other ideas

Develop appropriate ways of being
assertive

Talk with others to solve conflicts
Talk about their feelings using
words like 'happy’, 'sad’, ‘angry’ or
‘worried’

Understand gradually how others might be
feeling

Become more outgoing with unfamiliar
people, in the safe context of their
setting

Find solutions to conflicts and rivalries.
For example, accepting that not
everyone can be Spider-Man in the
game, and suggesting other ideas
Develop appropriate ways of being
assertive

Talk with others to solve conflicts
Talk about their feelings using words
like 'happy’, 'sad’, ‘angry’ or ‘worried’

Talk about their feelings using words
like 'happy’, 'sad’, ‘angry’ or ‘worried’
Develop their sense of responsibility
and membership of a community
Increasingly follow rules, understanding
why they are important

Remember rules without needing an
adult to remind them

Select and use activities and resources,
with help when needed, to achieve a
chosen or suggested goal.

Develop their sense of responsibility
and membership of a community.

Make healthy, respectful choices when
interacting with others and the
environment.

Play with one or more other children,
extending and elaborating play ideas.
Become more outgoing with unfamiliar
people in the safe context of their
setting.

Show more confidence in new social
situations.

Physical
development

LMTW: Demonstrate strength, balance, and coordination
when playing.

Move energetically, such as running, jumping, dancing,
hopping, skipping, and climbing.

Negotiate space and obstacles safely, with consideration
for themselves and others.

Use a range of small tools, including scissors, paint
brushes, and cutlery.

Hold a pencil effectively in preparation for fluent
writing, using the tripod grip in almost all cases.

Begin to show accuracy and care when drawing.
Participate in small group and class discussions using
recently introduced vocabulary.

Dance

Sing a range of well known nursery rhymes and songs
Perform songs, rhymes, poems and stories with others,
and - when appropriate to move in time with music
Demonstrate strength, balance and coordination when

playing

LMTW: Negotiate space and
obstacles safely, with consideration
for themselves and others

Use a range of small tools including
scissors, paint brushes and cutlery
Demonstrate strength, balance and
coordination when playing

Begin to show accuracy and care
when drawing

Move energetically, such as running,
jumping, dancing, hopping, skipping
and climbing

Hold a pencil effectively in
preparation for fluent writing -
using the tripod grip in almost all
cases

Dance

Sing a range of well-known nursery
rhymes and songs

Perform songs, rhymes, poems and
stories with others, and - when
appropriate try to move in time with
music

Negotiate space and obstacles
safely, with consideration for
themselves and others

Demonstrate strength, balance and
coordination when playing

Give focussed attention to what the
teacher says, responding
appropriately even when engaged in
activity, and show an ability to
follow instructions involving several
ideas or actions

LMTW: Negotiate space and obstacles
safely, with consideration for themselves
and others

Demonstrate strength, balance and
coordination when playing

Move energetically, such as running,
jumping, dancing, hopping, skipping and
climbing

Use a range of small tools, including
scissors, paint brushes and cutlery
Begin to show accuracy and care when
drawing

Hold a pencil effectively in preparation
for fluent writing

Dance

Perform songs, rhymes, poems and stories
with others, and - when appropriate try to
move in time with music

Negotiate space and obstacles safely, with
consideration for themselves and others
Move energetically, such as running,
jumping, dancing, hopping, skipping and
climbing

LMTW: Negotiate space and obstacles
safely, with consideration for
themselves and others

Move energetically, such as running,
Jjumping, dancing, hopping, skipping and
climbing

Use a range of small tools, including
scissors, paint brushes and cutlery
Demonstrate strength, balance and
coordination

Hold a pencil effectively in preparation
for fluent writing - using the tripod
grip in almost all cases

Begin to show accuracy and care when
drawing

Dance

Demonstrate strength, balance and
coordination

Negotiate space and obstacles safely,
with consideration for themselves and
others

Move energetically, such as jumping,
dancing, hopping and skipping

Make use of props and materials when
role playing characters

Perform stories with others, and try to
move in time with music

LMTW: Negotiate space and obstacles
safely, with consideration for
themselves and others

Move energetically, such as running,
jumping, dancing, hopping, skipping and
climbing

Hold a pencil effectively in preparation
for fluent writing- using tripod grip in
almost all cases

Begin to show accuracy and care when
drawing

Demonstrate strength, balance and
coordination when playing

Use a range of small tools, including
scissors, paint brushes and cutlery

Dance Negotiate space and obstacles
safely, with consideration for
themselves and others

Demonstrate strength, balance and
coordination

Move energetically, such as jumping,
dancing, hopping, skipping

Perform songs and rhymes with others
and fry to move in time with music

LMTW:

Demonstrate strength, balance, and
coordination when playing.

Move energetically, such as running,
Jjumping, dancing, hopping, skipping, and
climbing.

Negotiate space and obstacles safely,
with consideration for themselves and
others.

Use a range of small tools, including
scissors, paintbrushes, and cutlery.
Hold a pencil effectively in preparation
for fluent writing, using the tripod grip
in almost all cases.

Begin to show accuracy and care when
drawing.

Dance: Perform songs, rhymes and
songs, and when appropriate try to
move in time with music

Negotiate space and obstacles safely,
with consideration for themselves and
others

Demonstrate strength, balance and
coordination when playing

Move energetically, such as running,
Jjumping, dancing, hopping, skipping and
climbing

Occupational

All pupils access daily OT-informed activities to support sensory regulation, posture and motor development. Each child follows an individual OT programme tailored to their EHCP outcomes, promoting independence,

therapy coordination and participation across the curriculum.
Understand the | LMTW: Explore the natural world around them, making LMTW: Know some similarities and LMTW: Explain some similarities and LMTW: Explain some similarities and LMTW: Understand some important LMTW: Talk about the lives of the
world observations and drawing pictures of animals and plants. differences between things in the differences between life in this country differences between life in this processes and changes in the natural people around them and their roles in

Know some similarities and differences between the
natural world around them and contrasting environments.
Understand some important processes and changes in the
natural world.

Know that food comes from plants or animals and that
food has to be grown or caught.

Know that saying what you see is an important aspect of
science and use simple scientific vocabulary.

Know some similarities and differences between things in
the past and now, drawing on their experiences and what
has been read in class.

past and now, drawing on
experiences and what has been read
in class

Know about similarities and
differences between themselves and
others

Understand and use language related
to the passing of time

State examples of change

and life in other countries

Know about similarities and differences
between themselves and others

Know some similarities and differences
between things in the past and now,
drawing on their experiences and what has
been read in class

State examples of change

Understand and use language related to
the passing of time

country and life in other countries,
drawing on knowledge from stories,
non-fiction texts and - when
appropriate - maps

Know human geographical features are
man-made

Know physical geography features are
natural

Know about similarities and differences
between themselves and others

world around them, including the
seasons and changing states of matter
Explore the natural world around them,
making observations of animals and
plants

Know that processes and changes occur
Know that saying what you see is an
important aspect of science

Talk about the lives of people around
them and their roles in society

society.

Understand the past through settings,
characters, and events encountered in
books read in class.

Know some similarities and differences
between things in the past and now,
drawing on their experiences and what
has been read in class.

Understand and use language related to
the passing of time, and state examples
of change.
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Talk about the lives of the people around them and their
roles in society.

Order and sequence familiar events, understanding and
using language related to the passing of time.

State examples of change.

talk about the lives of the people
around them and their roles in
society

Describe their immediate
environment using knowledge from
observation

Know what causes everyday things to
happen

Talk about the lives of people around
them and their roles in society

Know that food comes from plants
or animals and that food has to be
grown or caught

State examples of change

Describe their immediate environment
using knowledge from observation

Name different types of buildings and
some of their features e.g. roof, steeple,
door

Know that art can be found in different
forms everywhere

Know that human geographical features
are man-made

Know the names of places in their
immediate locality and say what those
places are like

Explore the natural world around them
Know that saying what you see is an
important part of science

Know some similarities and differences
between places that are familiar to them
Talk about the lives of people around them
and their roles in society

Describe their immediate environment
using knowledge from observation,
discussion, stories and non-fiction
texts

Know some similarities and differences
between different religious and
cultural communities in this country,
drawing on their experiences and what
has been read in class

Identify how things can be done
differently

Know some similarities and differences
between the natural world around them
and contrasting environments, drawing
on their experiences and what has been
read in class

Know the names of places in their
immediate locality and say what those
places are like

Show sensitivity to their own and
others' needs

Identify how things can be done
differently

Describe their immediate environment
using knowledge from observation,
discussion, stories, non-fiction texts,
and maps.

Know the names of places in their
immediate locality and say what those
places are like.

Know that human geographical features
are man-made and that physical
geographical features are natural.
Explore the natural world around them,
making observations and drawing
pictures of animals and plants.

Know some similarities and differences
between the natural world around them
and contrasting environments, drawing
on their experiences and what has been
read in class.

Understand some important processes
and changes in the natural world around
them, including the seasons and
changing states of matter.

Know that processes and changes occur.
Know that saying what you see is an
important aspect of science.
Understand some simple scientific
vocabulary (e.g., experiment, record).
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