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Intent

At City of Rochester School, English and the teaching of English form the foundation of our curriculum. Our overarching aim is for every pupil to become literate and to progress confidently
in reading, writing, speaking and listening. By the time pupils leave school, we want them to be confident, independent communicators who can express themselves with clarity, creativity
and critical awareness, prepared for both accreditation and life beyond education.

We believe communication, reading and writing are the keys to unlocking the wider curriculum and to preparing pupils for adulthood. Our English curriculum is ambitious, inclusive and
carefully sequenced from Year 8 to Year 13, ensuring continuity and progression across all key stages.

Core Principles

e Ambitious and Inclusive: All pupils, including those with special educational needs and autism, study a broad and diverse range of high-quality literature (novels, plays, poetry, non-
fiction). Texts are chosen to reflect multiple voices, themes and time periods, and are aligned with whole-school themes of communication, conflict, conservation and culture.

e Accreditation for All: Pupils are supported to achieve qualifications appropriate to their stage of learning, including Pearson GCSE English Language and Literature, Entry Level
Certificates, Functional Skills, and bespoke literacy pathways. Texts and tasks are mapped against Entry Levels, Functional Skills and GCSE assessment objectives so that all pupils can
follow the same curriculum spine, with adaptations to meet individual needs.

e Communication First: Recognising that many of our pupils experience barriers to communication, every unit embeds spoken language, structured discussion and debate. This
ensures pupils can share, develop and refine their ideas effectively.

e Progression and Continuity: Building on foundations in primary, pupils move towards extended analytical writing, comparative essays and spoken presentations in secondary.
Grammar, punctuation, spelling and handwriting are taught explicitly, with adaptations such as ICT, scribing and scaffolds to ensure accessibility.

e Cultural Literacy and Critical Thinking: Alongside literature, pupils study non-fiction forms such as persuasive, informative and argumentative writing, equipping them to navigate
both academic demands and real-world communication. Cross-curricular reading fluency and comprehension are embedded through high-quality texts across all subjects.

e Specialist and Personalised Approaches: The curriculum has been designed with significant input from SEN and ASD specialists. Pupils access texts and tasks through multisensory
methods, scaffolded writing frames, AAC, visual supports and experiential activities. Drama workshops, sensory storytelling, theatre visits and role-play ensure abstract themes are
meaningful and accessible. Teachers plan personalised lessons, building on each pupil’s starting point and measuring progress carefully to secure success for every learner.

Aims for Every Learner
Our aim is for every learner, regardless of starting point, to develop:
e alove of reading and appreciation of literature
e confidence in spoken language and communication
e the ability to write clearly and purposefully for different audiences

e cultural literacy, critical thinking and creativity

e skills that support accreditation and prepare them for adult life.
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Implementation

English is delivered as a discrete subject through carefully planned and sequenced units that use high-quality core texts as the foundation for learning. Lessons balance speaking and listening, reading, writing, grammar,
punctuation, phonics (where appropriate), and drama. Knowledge and skills are revisited cumulatively to ensure fluency and long-term retention.

Core Texts and Themes

Core texts are deliberately chosen to reflect whole-school curriculum themes of communication, conflict, conservation and culture. In secondary, texts extend ambition and challenge: canonical works (Macbeth, Julius
Caesar, A Christmas Carol), modern plays (Blood Brothers, DNA), contemporary novels (The Song Walker, The Hunger Games), Gothic and dystopian extracts (Frankenstein, Dracula, 1984), and diverse poetry anthologies.
This ensures pupils engage with both the literary heritage and modern global voices, while addressing contemporary issues that connect to their lives.

Sequencing and Progression

Our English curriculum is mapped progressively from Year 8 to Year 13, ensuring continuity across key stages and towards accreditation. Units reflect both pupils’ developmental needs and the requirements of formal
examinations. Texts are linked to fictional and analytical skills (e.g., inference, structure, evaluation) and to assessment outcomes (Entry - GCSE - Functional Skills = A level).

e Entry Level tasks: sequencing, simple inference, vocabulary building.
e Functional Skills tasks: identifying viewpoint, analysing language, transactional writing.
e GCSE tasks: critical analysis, comparative evaluation, extended essay responses.

The same core texts are studied across ability ranges, but with differentiated approaches. Teachers use scaffolding, visual supports, structured discussion, and alternative formats (graphic novels, audio texts) to ensure
accessibility for all pupils, including those with ASD.

Reading and Writing Development

Reading is prioritised across the curriculum through daily opportunities for whole-class study, guided reading, independent reading, and read-aloud. Reading for pleasure is promoted through timetabled reading slots,
journals, a well-stocked library, online resources, inclusive class readers, and enrichment such as author visits and theatre trips. Fluency, comprehension and prosody are monitored systematically, with targeted support
(Lexia, multisensory programmes) for pupils who are not yet secure.

Pupils build on phonics and spelling foundations, progressing to complex grammar, vocabulary and sentence construction. Transcription skills (handwriting, spelling, punctuation) are taught explicitly, with interventions
such as Lexia, precision teaching, ICT support and scribing to close gaps. Composition focuses on authentic outcomes — analytical essays, persuasive arguments, comparative writing, functional letters and speeches.

Communication and Oracy

Communication is at the heart of the English curriculum. Pupils are explicitly taught to adapt spoken language for different audiences and purposes through structured debates, oral presentations, drama and role-play.
Oral rehearsal and structured discussion scaffold extended writing. Subtle but vital skills — active listening, empathy, self-regulation, respectful disagreement, and recognising positive/negative communication — are
embedded to prepare pupils for adult life.

Inclusion and Specialist Approaches

Teaching is multisensory, experiential and scaffolded to meet the needs of all learners, particularly those with SEN and autism. Strategies include visual supports, pre-teaching vocabulary, scaffolded writing, AAC/ICT
tools and experiential learning (sensory storytelling, drama workshops, theatre visits). Abstract concepts are made accessible through practical, creative and supported experiences. Assessment is ongoing, informs
planning, and ensures pupils demonstrate progress through appropriately levelled reading, writing and spoken tasks.

Cultural and Personal Development

Texts and enrichment opportunities promote understanding of culture, conservation, tolerance and diversity. Explicit links are made to SMSC and British Values, encouraging pupils to reflect on the wider world, challenge
stereotypes and develop respect for other cultures. This prepares pupils to be outward-facing, culturally aware and socially responsible young people.

Staff Expertise and Quality Assurance

Staff access a rolling programme of professional development in SEND and autism pedagogy, subject-specific English training, wider CPD, and networks for sharing best practice. High standards are maintained through
rigorous monitoring — including Deep Dives, lesson observations, book looks, pupil voice and data analysis. Outcomes are moderated against accreditation standards and tracked via SOLAR, with findings used to refine
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Impact

Through the teaching of systematic phonics in the early years, pupils develop secure foundations in reading. By the end of Key Stage 1, most pupils become fluent
readers, enabling them to focus on fluency, comprehension and the enjoyment of reading as they move into secondary. Reading for pleasure is central to our
curriculum: pupils are encouraged to explore diverse genres, authors and cultures, to review texts objectively, and to develop a lifelong appreciation of literature.

By the end of Key Stage 4, all pupils achieve nationally recognised qualifications in English, including Pearson GCSE English Literature and/or Entry Level Certificates,
depending on their pathway. This ensures that every pupil leaves school with meaningful accreditation that supports their next steps in education, training or
employment. Pupils working below National Curriculum expectations are assessed through pre-key-stage standards or the Engagement Model, ensuring ambition and
inclusivity for all.

Progress and Achievement

Pupils make measurable progress in reading, writing and communication from their individual starting points, with outcomes recorded against Entry Level, Functional
Skills and GCSE criteria.

Pupils progress from phonics and fluency to analysing, interpreting and comparing increasingly complex texts, demonstrating critical and evaluative reading skills
while sustaining a love of literature across genres and cultures.

Pupils write with accuracy, purpose and creativity, showing secure control of grammar, punctuation, vocabulary and spelling. They adapt their writing for different
audiences and purposes, producing analytical essays, persuasive arguments, informative reports and creative responses. Independence is evident in their ability to
plan, draft, refine and evaluate their work.

Pupils confidently use spoken language for discussion, debate, drama and presentation. They articulate ideas clearly, justify opinions, listen actively and respond
respectfully to others. They are equipped with communication strategies — spoken, written and AAC — to succeed in diverse contexts.

Assessment and Monitoring

Progress is captured systematically using SOLAR, linked to National Curriculum objectives, GCSE/Entry Level standards and individual learning plans. Small steps and
broader outcomes are recorded to make progress visible for every learner. Moderated writing portfolios, standardised reading assessments, fluency checks and pupil
interviews strengthen the reliability of judgments. Teachers set ambitious goals and adapt learning to pupils’ starting points, ensuring challenge, stretch and
enrichment. Monitoring strategies — including moderation, data tracking, timely testing and learning walks — show that pupils are active in their learning, construct
knowledge flexibly, and take pride in their achievements.

Wider Impact

Impact reaches beyond academic outcomes. Pupils develop independence, resilience and social communication in line with school values. They demonstrate
empathy, cultural awareness and the ability to resolve conflict constructively. Enrichment opportunities — such as theatre visits, author workshops and debate clubs
— broaden horizons, build cultural capital and raise aspirations.

Strong partnerships with parents, carers, external professionals and community organisations help pupils overcome barriers to learning and sustain engagement.
Leaders and teachers evaluate impact through book looks, reading audits, lesson observations, pupil/parent surveys and data analysis. Findings directly inform
curriculum refinement and staff CPD, ensuring provision remains ambitious, inclusive and responsive to pupil needs.
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Statutory Guidance — English

At City of Rochester School, our secondary English curriculum fulfils the statutory requirements of the National Curriculum for Key Stages 3 and 4 and provides access to nationally recognised qualifications, including Pearson GCSE
English Literature and Entry Level Certificates.

e Reading: Pupils develop as confident, fluent readers who can analyse and evaluate increasingly complex texts. Building on secure foundations from primary, they move from comprehension and inference to critical reading
across a wide range of literature and non-fiction. Reading for pleasure is promoted consistently to nurture lifelong engagement.

e Writing: Pupils progress from sentence-level control to extended writing for varied audiences and purposes. They learn to write with accuracy, fluency and creativity, producing analytical essays, comparative writing,
persuasive arguments and functional communication. Grammar, spelling and punctuation are taught systematically in context.

e Speaking and Listening: Spoken language is embedded across the curriculum, with pupils taught to discuss, debate, present and perform. They learn to adapt their communication for different audiences, listen actively,
justify opinions and respond respectfully. These skills prepare them for wider curriculum learning and life beyond school.

e Progression: The curriculum is carefully sequenced from KS2 foundations through KS3 development to KS4 accreditation. Skills in reading, writing and communication are revisited and built upon cumulatively, ensuring
pupils make strong progress from their starting points towards nationally recognised outcomes.

e Inclusion: Our curriculum is ambitious for all learners, including those with SEND. SEN and autism expertise shape delivery through multisensory teaching, scaffolds, AAC, ICT, structured routines and adapted resources.
Pupils working below age-related expectations are assessed through pre-key-stage standards or the Engagement Model, ensuring that every learner’s progress is recognised and celebrated.

By aligning with statutory requirements while prioritising progression, inclusion and the core skills of reading, writing, speaking and listening, our English curriculum enables every pupil to achieve accreditation, build cultural
capital, and become a confident, literate communicator prepared for life beyond school.

Links to Other Subjects

English underpins success across all subjects at City of Rochester School, including the BTEC and GCSE options chosen by pupils at secondary. Strong skills in reading, writing, speaking and listening enable pupils to access subject-
specific knowledge, communicate effectively, and succeed in assessments.

e BTECs and vocational studies demand accuracy in technical writing, report production and presentation skills, all of which are taught and practised in English.

¢ Science and mathematics call for precise reading of information texts, critical evaluation of reliability, clear explanation of reasoning, and well-structured write-ups of investigations.
e Creative arts and performance subjects draw on English skills in script work, storytelling, evaluative writing and performance-based communication.

e PSHE and life skills provide authentic contexts for debate, extended discussion and reflective writing, supporting pupils to articulate informed and respectful viewpoints.

Adaptations such as AAC, ICT, sentence frames and alternative recording methods ensure pupils with SEND can apply English skills across all their subjects. This means English is not taught in isolation but deliberately integrated
across the curriculum, enabling pupils to transfer and embed their learning in purposeful, real-world contexts.

By making these connections explicit, we prepare pupils not only for success in their chosen GCSEs and BTECs but also for the communication and literacy demands of further education, employment and adult life.

Curriculum Overview

Our curriculum is designed with our children in mind but is subject to change. Units may be moved around to suit children’s interests, current affairs and to make better use of resources. If this happens staff, ensure that there is
breadth and balance across the year to ensure coverage.
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Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
MODERN DRAMA
CONTEMPORARY FICTION PRE-20th CENTURY EXPLORING NON-FICTION
POETRY The Curious Incident of the Do TEXTS SHAKESPEARE
7 Skellig A Christmas Carol ) . ) f &
Poetry Around the World in the Night-Time Persuasive and Informative | A Midsummer Night’s Dream
by David Almond by Charles Dickens s
b v I by Simon Stephens Writing
PRE-20t" CENTURY
Tell-tale Heart by Poe CONTEMPORARY FICTION
Extracts from: The Boy in the Striped Pyjamas SHAKESPEARE POETRY CONTEMPORARY FICTION
8
Dracula by Bram Stoker by John Boyne The Tempest Time & Place Anthology The Song Walker by Zillah Bethell
Frankenstein
by Mary Shelley
CONTEMPORARY & 20t CENTURY FICTION
MODERN DRAMA EXPLORING NON-FICTION
Dystopian Fiction POETRY TEXTS SHAKESPEARE
9 Blood Brothers
The Hunger Games by Suzanne Collins Relationships Anthology Media and Argumentative Macbeth
by Willy Russell Writing
Extracts from 1984 by George Orwell
MODERN DRAMA CONTEMPORARY FICTION PRE-20t" CENTURY EXPLORING NON-FICTION
SHAKESPEARE POETRY TEXTS
10/11 Noughts and Crosses , The Woman in Black by Susan | Dr Jekyll and Mr Hyde by R L ,
King Lear . Belonging Anthology
by Malorie Blackman Hill Stevenson Letters and Correspondence
MODERN DRAMA 20th CENTURY FICTION
SHAKESPEARE POETRY
10/11 An Inspector Calls Animal Farm REVISION/EXAMS
Julius Caesar Conflict Anthology
by J.B. Priestley by George Orwell
MODERN DRAMA EXPLORING NON-FICTION
PRE-20th CENTURY CONTEMPORARY FICTION TEXTS POETRY
Waiting for Godot MARLOWE _
12 The War of the Worlds Never Let Me Go Classic Travel Writing Poems of the Decade: An
by Samuel Beckett Doctor Faustus Anthology of the Forward Books
by H.G.Wells by Kazuo Ishiguro (e.g. Bryson, Hemingway, of Poetry 2002-2011
Kerouac)
20" CENTURY FICTION PRE-20"" CENTURY
SHAKESPEARE POETRY
13 The Lonely Londoners . _ The Picture of Dorian Gray by REVISION/EXAMS
The Merchant of Venice First World War Poets :
By Sam Selvon Oscar Wilde
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Embedding Additional Strands
In order to further strengthen our English curriculum and ensure it prepares pupils not only for accreditation but also for adult life, we have mapped additional strands across all year groups. These strands cover functional literacy, creative expression,
autism-specific communication, sensory accessibility, digital/media literacy and systematic vocabulary development. The table below shows how these strands are integrated progressively from Year 7 to Year 13, ensuring continuity, breadth and
relevance for every learner.

Year Functional Literacy Creative/Personal Expression Autism-Specific Communication Sensory & Accessibility Digital/Media Literacy Vocabulary Development
7 Persuasive campaigns (letters, posters, Personal poems and descriptive Turn-taking, polite disagreement, Quiet reading spaces, flexible Intro to evaluating adverts and Tier 2 vocabulary from Skellig & A
speeches on conservation) writing about places asking for clarification response options slogans Christmas Carol
8 Real-world links: propaganda vs. modern Poetry inspired by personal Comic Strip Conversations for Supported performance spaces for Compare propaganda then/now; Emotion and perspective vocabulary
misinformation places/identity conflict in The Tempest poetry/drama safe online discussions
9 Formal letters of complaint, responding | Spoken word/poetry slam linked to Structured debate scaffolds for Calm spaces for independent reading | Fake news, bias, online surveillance | Thematic vocabulary for dystopia and
to adverts relationships dystopian texts and media analysis (linked to 1984) relationships
10/11 | CVs, job applications, workplace emails Screenplay/digital story option Mock interviews with visual Calm reading/listening options Creating blogs, campaign articles, | Thematic word banks (conflict, justice,
alongside GCSE prep scaffolds during exam prep reviews prejudice, power)
12/13 Financial literacy texts (bills, tenancy, Multimodal projects (blogs, Formal presentation and debate Flexible regulation opportunities Critical evaluation of digital Cultural and abstract vocabulary

bank statements)

podcasts, presentations)

scaffolds

during seminars

sources, online campaigns

(identity, resilience, morality)
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Year 7

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Contemporary fiction Pre 20 Century Poetry Modern drama Exploring non-fiction texts Shakespeare
Communication focus Conflict focus Culture focus Conflict focus Conservation focus Culture focus

Skelli
by David Almond

Core Knowledge: themes of empathy,
spirituality, symbolism; features of
contemporary novels

Skills: inference, character comparison,
creative/narrative writing, oral
discussion

Literacy Focus: descriptive writing,
sentence variety, vocabulary extension

Char
Dick}eeés

A Christmas Carol
by Charles Dickens
Core Knowledge: plot and character arcs
(Scrooge’s transformation, Marley, the
Ghosts, Cratchits, Tiny Tim); themes of
poverty, charity, redemption, family and
morality; Dickens’ Victorian context
(social reform, inequality, Christian
values); symbolism and allegory (Marley’s
chains, light/dark imagery, the ghosts).

Skills: retrieval, inference, and analysis of
character/theme; exploring writer’s
methods (imagery, symbolism, contrast,
structure); linking text to context;
comparative and analytical writing;
creative responses (e.g. diary entry,
descriptive piece); oral discussion, debate
and role play.

Literacy Focus: analytical paragraph
writing (PEE/PEAZE structure); accurate
grammar, punctuation and sentence
variety; vocabulary extension (miserly,
redemption, benevolence, charity, greed);
reading fluency and comprehension of
19th-century prose.

. ade

Poetry around the world

Core Knowledge: Develop an
appreciation and love of reading and
read increasingly challenging material.
Read a wide range of fiction and non-
fiction, including poetry from different
cultures and traditions.
Understand increasingly challenging
texts through:

Learning new vocabulary.
Making inferences and referring to
evidence in the text.

Knowing how language, grammar, and
structure contribute to meaning.
Study setting, plot, and characterisation
and the effects of these.

Skills: Write analytical paragraphs on

poetry, using evidence and explanation.

Compose original poems modelled on
global forms (e.g., haiku, ballad, praise
poem).

Perform poems aloud, considering tone,

rhythm, and audience.
Participate in paired/group discussions
comparing poems across cultures.

Literacy Focus: Introduce Tier 2/3

vocabulary: stanza, enjambment,

refrain, rhyme scheme, metaphor,
symbolism.

Build sentence starters for analysis (This
suggests... This creates the
impression...).

Encourage comparative writing using
connectives (similarly, however,
whereas).

Focus on oracy: standard English, clarity
of expression, collaborative talk.
Consolidate and build on knowledge of
grammar and vocabulary from KS2.
Extend and apply knowledge of linguistic
conventions for reading, writing, and
spoken language.

Use accurate spelling, punctuation, and
grammar.

Thi z
CURIoLS
IN CIDE n:f.

The Curious Incident of the Dog in the
Night-Time
by Simon Stephens

Core Knowledge: Plot & Character
Arcs: Christopher’s investigation of
Wellington’s death; discovery of his
mother’s letters; conflict and
reconciliation with his parents; his
journey to independence.
Themes: truth and lies; trust and
betrayal; family and relationships;
difference and neurodiversity; growing
up and resilience.
, | Context: Mark Haddon’s contemporary
setting (2003 England); representation
of autism and disability; modern family
life and social attitudes.
Narrative & Style: first-person
narration; reliability of the narrator;
use of maths, diagrams, and
digressions to structure the story.
Symbols & Motifs: the dead dog as
catalyst; maths and logic as order and
control; trains as journey and
independence; letters as hidden truth.

Skills: Read and interpret character
perspective and narrative voice.
Analyse language, form, and structure
(short sentences, digressions,
diagrams).

Explore themes and how they connect
to context.

Write analytical paragraphs using
evidence.

Create original writing in different
forms (letters, diary entries, reports).
Speak and listen: read aloud, role-play
key scenes, debate character choices.

Literacy Focus: Key Vocabulary:
narrator, perspective, reliability, motif,
symbolism, independence, conflict.
Sentence Stems: This shows... This
suggests... This creates the
impression... In contrast...

Persuasive and Informative Writing
To be selected- with a focus on
Conservation

Core Knowledge: Forms & Purposes:
persuasive articles, speeches, letters,
leaflets, reports, blogs.
Techniques: rhetorical questions, emotive

language, statistics, facts vs opinions, rule of
three, repetition, anecdotes, direct address.

Themes & Issues: conservation, climate
change, endangered species, recycling,
sustainability, human impact on the
environment.

Context: real-world campaigns, charities

(WWF, Greenpeace), school/environmental

initiatives, contemporary debates.
Structure & Features: introductions and
conclusions, paragraphs with topic
sentences, persuasive vs informative tone,
cohesive devices.

Skills: Identify and analyse persuasive and
informative techniques in non-fiction texts.
Plan and structure writing for purpose and
audience.
Write persuasive pieces (e.g., a speech to
save an endangered species).
Write informative pieces (e.g., a fact sheet
on conservation).
Use evidence (facts, statistics, expert
opinion) to support ideas.
Edit and redraft to improve clarity and
impact.

Literacy Focus: Key Vocabulary: persuade,
inform, rhetorical device, audience,
purpose, bias, evidence, sustainability,
conservation.

Sentence Stems: This appeals to the reader
because... The writer uses... to suggest...
This statistic shows...

Oracy Stems: | believe we should... Imagine
if... Another reason is...
Accuracy: punctuation for effect
(exclamation marks, question marks,
colons), cohesive devices (furthermore,

;/ & N

A MIDSUMMER

NIGHT'S DREAM
KseeaRs

A Midsummer Night’s Dream
Shakespeare

Core Knowledge: Plot & Character Arcs:
four lovers in conflict (Hermia, Lysander,
Helena, Demetrius); Oberon and Titania’s
quarrel; Puck’s mischief with the love
potion; Bottom and the “rude
mechanicals”; resolution with multiple
marriages.

Themes: love and conflict; appearance vs
reality; dreams and imagination; power
and control; order vs chaos.
Context: Shakespeare (Elizabethan era);
patriarchal society and marriage laws;
beliefs in magic and fairies; theatre and
performance traditions.
Language & Style: use of verse and prose;
rhyme, imagery, irony, and wordplay;
contrasts between city (Athens) and
forest (chaos/freedom).
Symbols & Motifs: the love potion
(irrationality of love); the forest (freedom
and transformation); dreams (illusion vs
reality); light/dark imagery.

Skills: Read and interpret plot, character,
and relationships.
Analyse Shakespeare’s use of language,
imagery, and structure.

Explore how themes connect to
Elizabethan culture and modern ideas.
Write analytical paragraphs with
evidence.

Produce creative responses (diary entries,
reviews, modern adaptations).
Speak and listen perform extracts, debate
interpretations, discuss themes.

Literacy Focus: Key Vocabulary: soliloquy,
verse, prose, conflict, patriarchal, illusion,
irony, motif, symbolism.

Sentence Stems: This suggests... This
creates the impression that... In contrast...

Shakespeare presents...
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Oracy Stems: | think Christopher...
because... Another way to see this is...
Accuracy: capital letters, full
sentences, structured paragraphs,
guotation integration.

however, therefore), paragraphing for
clarity.

Oracy Stems: | think Puck... because...
Another way to see this is...
Accuracy: quotation integration,
paragraph cohesion, spelling of
Shakespearean names, correct use of
analytical verbs (presents, conveys,
symbolises).

EL1 | Reading: |dentify single facts, Spot Reading: |dentify single facts/events Reading: Recognise rhyme, repetition, Reading: Understand simple events Reading: Understand short texts (posters, Reading: Understand simple events (the
descriptive words (“Who visits Scrooge first?”). Spot alliteration. Understand that poems tell (Christopher finds the dog). Recognise | signs, slogans). Recognise simple words like | lovers in the forest, fairies, magic).
Writing: Write words/phrases with describing words stories/feelings. characters. save, danger, animal. Recognise characters (Hermia, Lysander,
basic punctuation. Writing: Write single words/phrases to Writing: Write simple words/phrases in Writing: Write simple sentences about | Writing: Write simple phrases or sentences | Puck).

Speaking & Listening: Respond to a describe Scrooge. response to a poem (e.g., “happy”, events (Christopher has a pet rat). (Save the trees!). Writing: Write simple sentences about
simple question about the story. Speaking & Listening: Answer simple “sad”). Speaking & Listening: Listen to an Speaking & Listening: Listen to a slogan or characters/events (Puck is funny).
Literacy Focus: Simple punctuation (full | questions about Scrooge. Speaking & Listening: Listen to and join | extract. Say what happened in simple poster being read; repeat or join in. Speaking & Listening: Listen to a short
stops, capitals). Literacy Focus: Capital letters, full stops. in with a short poem. Perform a line terms. Literacy Focus: Capitals, full stops. scene and say what happened.
with support. Literacy Focus: Capitals, full stops. Vocabulary: animal, save, tree. Stem: / like... | Literacy Focus: Capitals, full stops.
Literacy Focus: Capitals, full stops. Vocabulary: story, character, because... Vocabulary: play, magic, love. Stem: /
Vocabulary: poem, rhyme. Sentence beginning. Stem: / like... because... like... because...
stems: / like... because...

EL2 | Reading: Recall key events/characters Reading: Recall and order main events, Reading: Identify main theme/idea in a Reading: Identify main events in a Reading: Identify main points in short texts | Reading: |dentify main events in a scene
with prompts, Comment on simple Comment on simple language use short poem. Spot a simple simile. chapter. Spot key details (letters, train | (leaflets, adverts). Spot persuasive words (Oberon and Titania argue, Puck uses
language effects. Writing: Write short sentences about Writing: Write a short poem using a station). (must, help, stop). magic).

Writing: Write short sentences about events/characters. scaffold (e.g., haiku, acrostic). Writing: Sequence events in writing Writing: Write short sentences to give Writing: Sequence events in writing

characters/events. Speaking & Listening: Retell key events Speaking & Listening: Read a poem (first, then, next). Write short information or persuade (We must recycle). | (First..., then...). Write simple character

Speaking & Listening: Participate in a (ghost visits) with support. aloud with support. Say what it makes responses (Christopher feels sad). Speaking & Listening: Read aloud a poster feelings (Hermia is sad).

short discussion with support. Literacy Focus: Short sentences with them think/feel. Speaking & Listening: Retell a short or slogan. Say why it is important. Speaking & Listening: Read aloud short

Literacy Focus: Short sentences with correct tense. Literacy Focus: Capitals, full stops, part in own words. Read aloud simple Literacy Focus: Use simple connectives lines. Retell a scene in own words.

correct tense. question marks. Vocabulary: simile, sections. (and, then). Vocabulary: recycle, help, must. | Literacy Focus: Simple connectives (and,
verse, rhythm. Sentence stems: This Literacy Focus: Use simple connectives | Stem: This text is about... then). Vocabulary: fairy, forest, love,
poem is about... (and, then). Vocabulary: chapter, diary, quarrel. Stem: This scene is about...

letter. Stem: This is about...

EL3 | Reading: Make simple inferences, Reading: Make simple inferences, Reading: ldentify language features Reading: |dentify character feelings Reading: |dentify facts and opinions in a Reading: |dentify relationships and
Recognise and explain simple Recognise imagery and repetition (chains, | (simile, metaphor, personification). Pick | and changes. Pick out evidence (a text. Recognise techniques like repetition or | conflicts (lovers argue, Oberon vs.
techniques. light/dark). out evidence (a word/line). phrase or sentence). questions. Titania). Spot evidence (a line).

Writing: Write short paragraphs with Writing: Write short paragraphs with Writing: Write simple analytical Writing: Write simple PEE sentences Writing: Write short paragraphs with Writing: Write PEE-style sentences

mostly correct punctuation. basic punctuation and vocabulary. sentences: The poet uses a simile to (Christopher feels... because...). persuasive language (We need to save... (Hermia feels... because...).

Context: Express personal opinions on Context: Express personal opinions on show... Context: Recognise themes: family, because...). Context: Recognise themes: love, conflict,

characters/events. characters/events. Context: Recognise that context honesty, difference. Context: Recognise themes: family, magic. Begin to link to Elizabethan culture

Speaking & Listening: Share an opinion | Speaking & Listening: Share an opinion (culture/history) affects meaning. Speaking & Listening: Role-play a honesty, difference. (marriage, parents’ authority).

with reasons in a group. about Scrooge changing. Speaking & Listening: Perform a short conversation. Share ideas about a Speaking & Listening: Present a short Speaking & Listening: Perform a short

Literacy Focus: Paragraphing and varied | Literacy Focus: Paragraphs with simple poem with expression. Share a simple character’s actions. persuasive point (e.g., We should save the exchange with expression. Share a simple

vocabulary. connectives. comparison (e.g., Both poems are about | Literacy Focus: Paragraphs emerging. animals). comparison (Both characters want...).
nature). Vocabulary: narrator, feeling, event. Literacy Focus: Paragraphs emerging. Literacy Focus: Paragraphs emerging.
Literacy Focus: Paragraphs begin. Connectives: because, also, but. Vocabulary: fact, opinion, persuade. Vocabulary: conflict, character, scene.
Vocabulary: stanza, metaphor, image. Connectives: because, also, but. Connectives: because, also, but.
Connectives: both, however.

L1/[_2 Reading: Retrieve, interpret and explain | Reading: Retrieve and interpret meaning, | Reading: Analyse language/structure Reading: Analyse Christopher as Reading: Analyse how non-fiction texts use | Reading: Analyse how Shakespeare

meanings with short evidence. Explain
how language/structure create
meaning, using short PEE answers.
Writing: Write longer texts (diary,
letter) with clear structure and SPaG.
Context: Make simple links to big ideas
(nature, family, spirituality).

Speaking & Listening: Present ideas
clearly in role play or discussion,
listening/responding to others.
Literacy Focus: Sentence variety,
accurate spelling/grammar.

supported with short quotations. Explain
how Dickens’ language and structure
shape meaning.

Writing: Write longer texts (e.g. diary
entry from Scrooge’s POV) with clear
organisation.

Context: Make simple links to Victorian
society (poor vs rich, workhouses).
Speaking & Listening: Debate: “Is
Scrooge a villain or a victim?”

Literacy Focus: Structured responses
(PEE), diary entries, persuasive writing.

and explain effect. Retrieve evidence
confidently. Detailed analysis of
language, form, and structure. Compare
texts effectively.

Writing: Write structured PEE
paragraphs. Write original poems in set
forms (ballad, haiku). Write extended
responses with critical style. Produce
independent poems with control over
form.

Context: Explore cultural/historical
significance and its effect on
interpretation.

narrator (first-person, unique
perspective). Explore structure
(diagrams, letters, maths) and how it
creates meaning. Compare how
themes (family, honesty, difference)
are presented.

Writing: Write structured analytical
paragraphs (PEE/PEEL). Develop
extended responses with evidence and
explanation. Write in different styles
(diary, letter, news report).

Context: Explore themes of truth,
family conflict, and neurodiversity.

persuasive and informative devices
(emotive language, statistics, rhetorical
questions).

Writing: Write structured paragraphs with
evidence. Write different forms: speech,
article, leaflet, report.

Context: Explore conservation debates
(climate change, endangered species,
sustainability). Understand bias and
purpose in campaigns.

Speaking & Listening: Perform persuasive
speeches; take part in debates; collaborate
on campaign pitches.

presents conflict and comedy. Identify
techniques: imagery, rhyme, irony,
wordplay. Explore character arcs (Hermia,
Lysander, Demetrius, Helena, Oberon,
Titania, Puck, Bottom).

Writing: Write structured PEE/PEEL
paragraphs. Create analytical and creative
responses (e.g., diary entry from Hermia,
review of the play).

Context: Explore Elizabethan culture:
marriage laws, patriarchy, beliefs about
fairies. Understand theatre conventions
(Globe, audience).
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Speaking & Listening: Deliver confident
performance with tone and rhythm.
Lead group discussion or presentation.
Literacy Focus: Cohesive paragraphs,
clear essay structure. Vocabulary:
symbolism, connotation, context.
Connectives: on the other hand, in
comparison, this suggests.

Consider how culture and society

influence understanding of difference.

Speaking & Listening: Perform or
present extracts with expression.
Participate in group debates (e.g.,

“Was Christopher right to run away?”).

Literacy Focus: Cohesive paragraphs.
Accurate grammar. Vocabulary:
perspective, reliability, conflict,
symbolism, motif. Connectives:
similarly, whereas, in contrast, this
suggests....

Literacy Focus: Cohesive paragraphs,
accurate punctuation (colons, exclamation
marks). Vocabulary: rhetorical device,
audience, purpose, bias, sustainability.
Connectives: similarly, in contrast,
furthermore, therefore.

Speaking & Listening: Perform extracts
with tone and movement. Debate
questions (e.g., Is Oberon cruel or fair?).
Present interpretations.

Literacy Focus: Cohesive paragraphs,
quotation integration. Vocabulary:
conflict, comedy, patriarchal, imagery,
irony, resolution. Connectives: similarly,
whereas, in contrast.

GCSE

Reading: Select and interpret evidence,
analyse across the text, compare ideas.
Write structured analysis with subject
terminology (metaphor, symbolism,
foreshadowing).

Writing: Adapt writing for
purpose/audience (analytical essay,
persuasive speech, creative response).
Context: Evaluate text in context,
connect to wider culture & compared to
other works.

Speaking & Listening: Debate, present
and justify interpretations with
evidence, adapting tone/register.
Literacy Focus: Stylistic control,
sophisticated vocabulary, crafted
sentences.

Reading: Select and interpret evidence;
compare Scrooge’s character across the
text. Analyse Dickens’ use of symbolism,
contrast, allegory, and narrative
structure, using subject terminology.
Writing: Write analytical essays with
accurate SPaG, varied sentences and
developed argument.

Context: Analyse Dickens’ social and
moral purpose; link text to 19th-century
context.

Speaking & Listening: Debate, present
and justify interpretations with evidence,
adapting tone/register.

Literacy Focus: Extended analytical essays
(PEAZE), vocabulary extension
(redemption, benevolence, miserly).

Reading: AO1: Develop personal, critical
response. AO2: Close analysis of
language, form, structure. AO3:
Contextual understanding.

Writing: Write analytical essays
comparing poems. Use detailed
evidence and sophisticated expression.
Context: Explore complex contexts
(colonialism, identity, Romanticism,
protest).

Speaking & Listening: Perform/present
poetry interpretations. Engage in debate
with evidence.

Literacy Focus: Sophisticated
vocabulary. Analytical sentence stems:
The poet conveys... This implies... This
reflects.... Technical accuracy for SPaG
(AO4).

Reading: AO1: Develop personal,
critical response to themes (truth,
family, growing up). AO2: Analyse
language, form, and structure (short
sentences, logic, maths, non-linear
elements). AO3: Consider context:
representation of disability, 21st-
century family life.

Writing: Write comparative essays.
Develop thesis-led responses. Use
quotations fluently.

Context: Explore identity,
marginalisation, and neurodiverse
representation in literature.
Speaking & Listening: Present

interpretations of key extracts. Engage

in debate with evidence.

Literacy Focus: Sophisticated essay
writing. Critical vocabulary: narrative
voice, motif, symbolism, connotation.
Sentence stems: This narrative choice
implies... This reflects... This
challenges.... AO4: technical accuracy.

Reading: AO1: Identify and interpret
explicit/implicit ideas. AO2: Analyse
language and structure in persuasive
writing. AO3: Compare how writers present
ideas/perspectives.

Writing: AO5: Communicate clearly,
effectively, imaginatively. Write speeches,
articles, leaflets with audience in mind.
AO6: Technical accuracy.

Context: Explore real-world contexts:
media, charities, environmental campaigns.
Recognise viewpoints and perspectives.
Speaking & Listening: Deliver formal
persuasive speeches. Debate conservation
issues. Present research findings.

Literacy Focus: Sophisticated persuasive
vocabulary (emotive, inclusive, imperative,
statistic). Sentence stems: The writer
appeals to... This technique positions the
reader... AO6: spelling, punctuation,
grammar accuracy.

Reading: AO1: Develop critical response
to themes of love, conflict, magic, and
identity. AO2: Analyse Shakespeare’s use
of language, imagery, and structure
(verse/prose, rhyme, motifs of light/dark,
dream/reality). AO3: Context —
Elizabethan society, marriage, patriarchy,
performance conditions.

Writing: Comparative and thematic
essays. Develop thesis-led arguments.
Integrate quotations fluently.

Context: Explore wider cultural and
historical context (Renaissance beliefs,
mythology, theatre traditions).

Speaking & Listening: Perform and
interpret key extracts. Debate
interpretations (e.g., Is the ending truly
harmonious?).

Literacy Focus: Sophisticated vocabulary:
soliloquy, verse, prose, metaphor,
patriarchal, subversion. Sentence stems:
This suggests... This reflects... This
challenges... AO4: SPaG accuracy.
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Year 8

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 and 2
Pre 20 Century Contemporary fiction Shakespear Poetry Contemporary fiction
Conflict focus Culture focus Culture focus Communication focus Conservation focus
The Tel-Tale v G‘ g o
Heart et s e g SR
PR ne : SON

Tell-tale Heart
by Poe
Extracts from:
Dracula
by Bram Stoker
Frankenstein
by Mary Shelley

Core Knowledge: madness and obsession; fear and the
supernatural; science and ambition; guilt and morality;
isolation and monstrosity.

Skills: Reading and interpretation of Gothic extracts.
Analyse how language creates atmosphere, tension, and
characterisation.

Explore narrative perspective (unreliable narrator,
diary/journal voices).

Make connections between texts (shared Gothic
features, differing fears).

Write analytical PEE/PEEL paragraphs with evidence.
Creative writing: produce their own Gothic opening or
diary entry.

Speaking & listening: read aloud with dramatic effect,
group discussion on fear and morality, present on “What
makes Gothic effective?”

Literacy Focus: Gothic, atmosphere, suspense, unreliable
narrator, motif, symbolism, epistolary, monstrous,
obsession, isolation.

Sentence Stems: The writer builds tension by... This
creates a sense of fear because... This symbolises... In
contrast...

Oracy Stems: The text makes me feel... Another
interpretation is... The writer might be suggesting...
Accuracy: use of quotation integration; ambitious
vocabulary for description; punctuation for tension
(ellipses, dashes, colons); cohesive essay structure.

THE STRIPED
. Jon =

PAJAMAS

The Boy in the Striped Pyjamas
by John Boyne

Core Knowledge: Plot & Character Arcs:
Bruno’s move from Berlin to Auschwitz;
friendship with Shmuel; Father’s role as
Commandant; Mother’s unease; tragic
ending in the gas chamber.
Themes: innocence and ignorance;
friendship across barriers; obedience
and authority; conflict, war, and
genocide; prejudice and
dehumanisation.

Context: John Boyne (2006, Irish writer);
set during World War II; Nazi Germany
and the Holocaust; perspectives of
children vs. adult ideology.
Symbols & Motifs: the fence (division,
oppression); striped pyjamas (loss of
identity, dehumanisation); Bruno’s
innocence (childhood vs. history).
Narrative & Style: third-person limited
from Bruno’s viewpoint; dramatic irony
(the reader knows more than Bruno);
euphemistic language (Out-With, Fury).

Skills: Read and interpret character
motivations and relationships (Bruno,
Shmuel, Father, Mother).
Analyse narrative perspective and
dramatic irony.

Explore how themes link to historical
context (Holocaust, war, prejudice).
Write analytical PEE/PEEL paragraphs
with textual evidence.
Compare innocence vs. conflict in
literature.

Creative writing: diary entries, letters, or
retelling a scene from another
perspective.

Speaking & listening: read extracts
aloud, discuss ethical questions, debate
“Can innocence survive in times of
war?”

Literacy Focus: Key Vocabulary:
innocence, prejudice, obedience,

The Tempest
Shakespear

Core Knowledge: Plot & Character Arcs:
Prospero raises a storm to bring enemies
to his island; Miranda and Ferdinand fall in
love; Caliban resists Prospero’s control;
Ariel serves Prospero but longs for
freedom; resolution through forgiveness.
Themes: power and control; freedom and
servitude; forgiveness and reconciliation;
love and loyalty; colonialism and “the
other.”

Context: Shakespeare (1611); Elizabethan
beliefs in magic and the supernatural;
ideas about kingship and authority; early
colonial exploration and empire.
Language & Style: blank verse vs prose;
soliloquies (Prospero, Caliban); symbolism
of the storm, island, and magic.
Symbols & Motifs: the tempest (chaos,
revenge); the island (isolation,
colonialism); Prospero’s books/staff
(knowledge, power); freedom vs captivity
(Ariel, Caliban).

Knowing how language, grammar, and
structure contribute to meaning.
Study setting, plot, and characterisation,
and the effects of these.

Skills: Read and interpret plot, character

arcs, and relationships.

Analyse Shakespeare’s use of language,

imagery, and structure.

Explore themes in relation to Elizabethan
context (colonialism, power, superstition).
Write analytical PEE/PEEL paragraphs with

evidence.

Produce creative responses (Caliban’s
diary, Prospero’s speech, modern
retellings).

Speaking & listening: perform extracts,
debate interpretations (Is Prospero just or
tyrannical?).

Literacy Focus: Key Vocabulary: soliloquy,
verse, prose, colonialism, power,
servitude, freedom, reconciliation,
symbolism.

Time & Place Anthology

Core Knowledge: Poetic Content: poems
exploring places (cities, landscapes, journeys,
homes) and moments in time (childhood,
memory, history, conflict).

Themes: identity and belonging; memory and
change; nature and environment; conflict and
history; cultural perspectives on place.
Context: poets from different eras and cultures;
representation of personal experience, cultural
identity, and historical events through poetry.
Language & Style: imagery (simile, metaphor,
personification); sensory description; rhyme,
rhythm, free verse; contrasts in tone and mood.
Symbols & Motifs: journeys (change and
discovery); landscapes (identity and belonging);
seasons/time (life stages and memory)

Skills: Read and interpret meaning, tone, and
viewpoint in poems.

Analyse language, structure, and form to explore
how poets present “time” and “place.”
Compare how different poets present similar
themes (e.g., memory, identity, conflict).
Write analytical paragraphs using evidence
(PEE/PEEL).

Write their own poems inspired by a personal
place or memory.

Speaking & listening: read poems aloud with
expression; discuss interpretations in groups;
perform original poetry.

Literacy Focus: Key Vocabulary: stanza,
enjambment, imagery, symbolism, metaphor,
simile, contrast, perspective, theme.

Sentence Stems: The poet presents... This creates
the impression of... In contrast... Similarly...
Oracy Stems: | think the poet means... Another
way to see this is... This reminds me of...
Accuracy: use of quotation marks for poetry;
precise analytical vocabulary; connectives for
comparison (however, similarly, on the other
hand).

2

The Song Walker
Zillah Bethell
Core Knowledge: Plot & Character Arcs: A girl wakes in the
Australian outback with no memory; guided by Tarni, she
follows “songlines” to rediscover who she is; journey of
friendship, self-discovery, and resilience.

Themes: identity and belonging; memory and loss; friendship
and trust; nature and survival; culture and spirituality
(Indigenous Australian songlines).

Context: contemporary YA novel (2023); Bethell’s
background in Papua New Guinea; Indigenous Australian
traditions of songlines and connection to land; postcolonial
awareness of cultural heritage.

Language & Style: descriptive prose of landscape; symbolism
of songlines as memory, guidance, and identity; contrast
between silence/voice, lost/found, isolation/connection.
Symbols & Motifs: the outback (challenge and survival);
songlines (connection to land and culture); waterholes (life,
renewal); songs (memory, identity, belonging).

Skills: Read and interpret character relationships, emotions,
and development.

Analyse descriptive language and symbolism in prose.
Explore cultural significance of land and songlines in shaping
identity.

Write analytical PEE/PEEL paragraphs with evidence.
Creative writing: descriptive writing inspired by landscapes,
journeys, or memories.

Comparative skills: link with poetry about place or other
journey narratives.

Speaking & listening: perform readings; group discussions on
cultural perspectives; debates on belonging and identity.

Literacy Focus: Key Vocabulary: identity, belonging, memory,
symbolism, motif, resilience, survival, spirituality, culture.
Sentence Stems: The writer presents... This suggests... This

symbolises... In contrast... Similarly...
Oracy Stems: | think the author shows... because... Another
way to see this is... This reminds me of...

Accuracy: embed quotations fluently; use precise analytical

verbs (presents, symbolises, conveys); structure paragraphs

clearly; expand Tier 2 vocabulary for description and analysis.
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authority, genocide, conflict, irony,
perspective, dehumanisation.

Sentence Stems: This shows... This
suggests... This symbolises... The reader
understands... In contrast...
Oracy Stems: | think Bruno... because...
Another way to see this is...
Accuracy: quotation integration;
ambitious vocabulary for analysis
(obedience, ideology, dehumanisation);
cohesive essay structure; correct
spelling of key historical terms.

Sentence Stems: Shakespeare presents...
This suggests... This creates the
impression... In contrast...

Oracy Stems: | think Prospero... because...
Another way to see this is...
Accuracy: quotation integration; essay
paragraph cohesion; correct spelling of
Shakespearean names; ambitious verbs
for analysis (presents, conveys,
symbolises, challenges).

EL1 | Reading: Understand simple events (murder in Tell-Tale Reading: Understand simple events Reading: Understand simple events Reading: Recognise a poem as different from Reading: Understand simple events (a girl walking in the
Heart; Dracula as a scary character; Frankenstein builds a | (Bruno moves house, makes a friend). (Prospero has magic, Miranda meets story writing. Understand very simple ideas (a desert, meets a friend). Recognise characters (the girl, Tarni).
monster). Recognise characters. Recognise characters (Bruno, Shmuel). Ferdinand, there is a storm). Recognise poem about a place, a season, or family). Writing: Write simple sentences (The girl is lost. Tarni helps
Writing: Write simple sentences about characters/events | Writing: Write simple sentences about characters (Prospero, Miranda, Ariel, Writing: Write single words or phrases (my her).

(The man is scared. The monster is big). events (Bruno meets a boy). Caliban). home, the sun, the park). Speaking & Listening: Listen to an extract and say what
Speaking & Listening: Listen to an extract read aloud. Speaking & Listening: Listen to an Weriting: Write simple sentences (Prospero | Speaking & Listening: Listen to a poem read happened.
Say what happened. extract read aloud; say what happened. is a wizard). aloud and say what it is about. Literacy Focus: Capitals, full stops. Vocabulary: girl, walk,
Literacy Focus: Capitals, full stops. Vocabulary: monster, | Literacy Focus: Capitals, full stops. Speaking & Listening: Listen to a short Literacy Focus: Capitals, full stops. Vocabulary: desert, friend. Stem: / like... because...
blood, dark, scary. Stem: [ like... because... Vocabulary: boy, friend, war. Stem: / scene and say what happened. poem, place, time. Stem: / like... because...
like... because... Literacy Focus: Capitals, full stops.

Vocabulary: storm, magic, island. Stem: /

like... because...

EL2 | Reading: |dentify main events in short extracts Reading: Identify main events (moving, Reading: Identify main events (the Reading: Identify main idea of a poem (home, Reading: Identify main events (waking up, journey, songs,
(heartbeat, Harker trapped, Creature comes alive). fence, friendship). Spot feelings (happy, | shipwreck, Prospero’s magic, Miranda and | memory, nature). Spot repetition or rhyme. finding water). Spot feelings (happy, sad, scared).

Writing: Sequence events in writing (First..., then...). sad, scared). Ferdinand’s love). Writing: Write simple sentences about a poem Writing: Sequence events (First..., then...). Write simple
Write feelings (He is frightened). Writing: (happy, sad, scared). Writing: Sequence events (First..., then...). | (The poem is about the sea). responses (She feels lonely).
Speaking & Listening: Read aloud short sections. Retell Sequence events (First..., then...). Write Write short feelings (Caliban is angry). Speaking & Listening: Read a short poem aloud. | Speaking & Listening: Retell part of the story. Read aloud
in own words. simple responses (Bruno is lonely). Speaking & Listening: Read aloud short Share how it makes them feel. short sentences.
Literacy Focus: Use simple connectives (and, then). Speaking & Listening: Retell part of the lines. Retell a scene in own words. Literacy Focus: Simple connectives (and, then). Literacy Focus: Connectives (and, then). Vocabulary: walk,
Vocabulary: fear, kill, cry, night. Stem: This story is story. Read short sections aloud. Literacy Focus: Simple connectives (and, Vocabulary: rhyme, feeling, place. Stem: This song, lost, found. Stem: This story is about...
about... Literacy Focus: Simple connectives (and, | then). Vocabulary: king, wizard, servant, poem is about...

then). Vocabulary: fence, soldier, family. | love. Stem: This scene is about...

Stem: This story is about...

EL3 | Reading: Identify character feelings and simple language | Reading: Identify character feelings Reading: |dentify character relationships Reading: dentify simple techniques (simile, Reading: |dentify character feelings (the girl confused, Tarni
choices (madness, fear, danger). Pick out evidence (a (Bruno confused, Shmuel scared). Pick (Prospero vs Caliban, Prospero and rhyme, repetition). Pick out a word/line to kind). Pick out evidence (a line/phrase).
phrase/line). out evidence (a line/phrase). Miranda, Ariel as servant). Pick out support an idea. Writing: Write PEE-style sentences (The girl is brave
Writing: Write PEE-style sentences (The man is mad Writing: Write PEE sentences (Bruno is evidence (a line/phrase). Writing: Write PEE-style sentences (The poet because...).
because he hears the heart). innocent because he does not Writing: Write PEE-style sentences says... to show...). Context: Recognise themes: friendship, survival, belonging.
Context: Recognise themes: fear, monsters, science, understand). (Prospero is powerful because... Context: Recognise poems reflect people’s lives, Speaking & Listening: Perform a short dialogue. Compare
good vs evil. Context: Recognise themes: war, Context: Recognise themes: power, cultures, or experiences. two characters briefly (Both want to survive).

Speaking & Listening: Perform a short part with prejudice, friendship. forgiveness, magic, freedom. Speaking & Listening: Perform a short poem Literacy Focus: Paragraphs emerging. Vocabulary: memory,
expression. Share simple comparisons (Both are scary). Speaking & Listening: Perform a short Speaking & Listening: Perform a short with expression. Compare two short poems journey, friend, brave. Connectives: because, also, but.
Literacy Focus: Paragraphs emerging. Vocabulary: fear, dialogue (Bruno & Shmuel). Share exchange with expression. Share a simple briefly (Both are about nature).
evil, heart, mad, monster. Connectives: because, also, simple comparison (Both boys are comparison (Both Prospero and Caliban Literacy Focus: Paragraphs emerging.
but. lonely). want control). Vocabulary: simile, stanza, compare, feeling.
Literacy Focus: Paragraphs emerging. Literacy Focus: Paragraphs emerging. Connectives: because, also, but.
Vocabulary: innocent, war, soldier, Vocabulary: power, servant, freedom,
friend. Connectives: because, also, but. storm. Connectives: because, also, but.
L1/L2 | Reading: Analyse how Gothic texts create tension Reading: Analyse narrative viewpoint Reading: Analyse how Shakespeare Reading: Analyse how poets use imagery, tone, Reading: Analyse how Bethell presents friendship, memory,

(imagery, repetition, description of setting). Explore
narrator perspectives (Tell-Tale Heart: unreliable;
Frankenstein: layered; Dracula: diary/letters).

Writing: Wri Write structured analytical paragraphs.
Compare Gothic techniques across texts. Write creative
Gothic pieces (a diary entry, a Gothic description).

(limited to Bruno; dramatic irony).
Explore themes: innocence vs. conflict,
obedience, prejudice.

Writing: Write structured PEE/PEEL
paragraphs. Compare how conflict is
shown in extracts. Write creative
responses (diary entry from Shmuel).

presents power and control (Prospero’s
magic, Caliban’s resistance, Ariel’s loyalty).
Explore love (Miranda/Ferdinand) and
forgiveness (Prospero’s choice).

Weriting: Write structured PEE/PEEL
paragraphs. Create analytical and creative
responses (diary entry from Caliban,
review of a scene).

and structure to present time/place. Compare
two poems on a shared theme.

Weriting: Write structured PEE/PEEL paragraphs.
Create own poem based on a place or memory.
Context: Explore poets’ backgrounds and
cultural/historical contexts. Understand different
perspectives on place (urban/rural,
personal/historical).

and identity. Explore descriptive language and symbolism
(songlines, waterholes).

Writing: Write structured analytical paragraphs. Create
descriptive writing inspired by landscapes/journeys.
Context: Explore cultural context: Indigenous Australian
songlines; importance of land and memory.
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Context: Explore 19th-century Gothic fears: madness
(Poe), science and ambition (Frankenstein), invasion and
sexuality (Dracula).

Speaking & Listening: Perform readings with tone.
Debate: Is the monster evil or misunderstood? Present
group responses.

Literacy Focus: Cohesive paragraphs. Vocabulary: Gothic,
unreliable narrator, epistolary, atmosphere, suspense,
symbolism. Connectives: similarly, in contrast, this
suggests.

Context: Explore historical context: Nazi
Germany, Holocaust, obedience to
authority.

Speaking & Listening: Perform extracts
with tone. Debate: Is Bruno innocent or
ignorant? Group presentations on
themes.

Literacy Focus: Cohesive paragraphs,
accurate quotation use. Vocabulary:
perspective, prejudice, obedience,
innocence, dehumanisation.
Connectives: similarly, in contrast, this
suggests.

Context: Explore Elizabethan culture:
colonialism, authority of kings, magic and
the supernatural. Consider Shakespeare’s
theatre and performance.

Speaking & Listening: Perform extracts
with tone and movement. Debate: Is
Prospero a good leader? Present
interpretations of key scenes.

Literacy Focus: Cohesive paragraphs,
quotation integration. Vocabulary:
conflict, colonialism, patriarchal, imagery,
irony, resolution. Connectives: similarly,
whereas, in contrast.

Speaking & Listening: Perform poems with tone
and rhythm. Group discussion on how poems
present similar/different ideas.

Literacy Focus: Cohesive paragraphs, quotation
integration. Vocabulary: imagery, symbolism,
enjambment, tone, perspective, theme.
Connectives: similarly, in contrast, this suggests.

Speaking & Listening: Perform readings with tone. Group
discussion: What does it mean to belong? Present ideas on
themes.

Literacy Focus: Cohesive paragraphs, quotation integration.
Vocabulary: identity, belonging, symbolism, resilience,
culture, spirituality. Connectives: similarly, in contrast, this
suggests.

GCSE

Reading: AO1: Personal and critical response to Gothic
texts. AO2: Analyse language, form, and structure
(imagery, symbolism, narrative voices). AO3: Contextual
understanding (Poe’s Gothic tradition, Shelley’s Romantic
science, Stoker’s Victorian fears).

Writing: Write comparative essays on Gothic themes
(madness, ambition, monstrosity). Develop thesis-driven
responses with embedded evidence.

Context: Explore wider Gothic tradition: fear of the
unknown, science vs religion, social anxieties.

Speaking & Listening: Perform extracts; present
interpretations; engage in debate (e.g., Who is the real
monster in Frankenstein?).

Literacy Focus: Sophisticated vocabulary: unreliable
narrator, symbolism, epistolary, sublime, monstrosity,
obsession. Sentence stems: This reflects 19th-century
fears of... This imagery suggests... This narrative choice
implies... AO4: technical accuracy.

Reading: AO1: Develop critical response
to themes (war, innocence, prejudice,
obedience). AO2: Analyse narrative
technique (dramatic irony, euphemism,
symbolism). AO3: Context — Holocaust,
Nazi ideology, moral conflict.

Writing: Comparative essays
(conflict/war literature). Thesis-led
responses with integrated evidence.
Context: Explore wider cultural and
historical issues (genocide, propaganda,
ideology).

Speaking & Listening: Present
interpretations of extracts; debate
ethical questions (Can innocence survive
war?).

Literacy Focus: Sophisticated
vocabulary: dramatic irony,
dehumanisation, ideology, symbolism.
Sentence stems: This reflects Nazi
culture of... This narrative choice
positions the reader to... AO4: accuracy
in SPaG.

Reading: AO1: Develop critical response
to themes (power, control, freedom,
forgiveness, colonialism). AO2: Analyse
Shakespeare’s language, imagery, and
structure (blank verse, prose, soliloquies,
symbolism). AO3: Context — Elizabethan
exploration, colonial attitudes,
magic/superstition, theatre traditions.
Writing: Comparative and thematic
essays. Develop thesis-led arguments.
Integrate quotations fluently.

Context: Explore wider cultural/historical
context (the “New World,” empire,
slavery, family structures).

Speaking & Listening: Perform and
interpret key extracts. Debate
interpretations (/s Caliban a villain or
victim?).

Literacy Focus: Sophisticated vocabulary:
soliloquy, colonialism, patriarchy,
symbolism, allegory. Sentence stems:
Shakespeare presents... This reflects... This
challenges... AO4: SPaG accuracy.

Reading: AO1: Develop personal and critical
response to poems. AO2: Analyse language,
form, and structure in detail (imagery,
enjambment, rhythm). AO3: Explore context
(cultural, historical, personal). Compare how
poets present time/place.

Writing: Write comparative essays with thesis-
driven introductions and integrated evidence.
Context: Explore wider contexts: colonialism,
migration, memory, identity, war/conflict.
Speaking & Listening: Perform and interpret
poems. Debate interpretations (e.g., How do
poets present belonging?).

Literacy Focus: Sophisticated vocabulary:
juxtaposition, motif, allusion, connotation.
Sentence stems: The poet conveys... This
reflects... This challenges... AO4: technical
accuracy in SPaG.

Reading: AO1: Develop personal and critical response to
themes (identity, memory, belonging, survival). AO2: Analyse
language, symbolism, and structure (descriptive imagery,
motifs, contrasts). AO3: Context — Indigenous Australian
traditions, postcolonial perspectives, cultural significance of
land.

Weriting: Write comparative essays (linking to poetry on
place/identity). Develop thesis-led arguments with
integrated quotations.

Context: Explore wider global contexts: land, culture, and
belonging across traditions.

Speaking & Listening: Present interpretations of key
extracts; lead debate on themes (Is identity shaped by
memory or culture?).

Literacy Focus: Sophisticated vocabulary: symbolism, motif,
perspective, spirituality, resilience. Sentence stems: This
reflects cultural views of... This symbolises... This narrative
choice conveys... AO4: technical accuracy in SPaG.
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Year 9
Autumn 1 and 2 Spring 1 Spring 2 Summer 1 Summer 2
Contemporary and 20" Century fiction Poetry Modern drama Exploring non-fiction texts Shakespear
Conflict focus Communication focus Culture focus Conservation focus Conflict focus

THE HUNGER (

CATCHING
FIRE

The Hunger Games by Suzanne Collins
Extracts from 1984 by George Orwell

Core Knowledge: Plot & Character Arcs
The Hunger Games: Katniss Everdeen volunteers for
Prim, survives the Games, challenges authority; Peeta as
ally/love interest; Capitol vs. Districts.

1984 (extracts): Winston Smith’s rebellion against Big
Brother; surveillance, control of truth, loss of
individuality.

Themes: power and control; oppression and resistance;
propaganda and manipulation; survival and sacrifice;
individuality vs. conformity.

Context
Collins (21st-century America): critique of inequality,
media, and spectacle.

Orwell (1949): post-WW?2 anxieties; totalitarianism;
censorship; Cold War fears.

The dystopian tradition in literature.
Language & Style
Collins: fast-paced YA prose, first-person narration, vivid
action, symbolism (Mockingjay, Games).

Orwell: allegory, symbolism (Big Brother, Room 101,
Newspeak), irony, stark descriptive style.
Symbols & Motifs
Arena = control and spectacle.
Mockingjay = rebellion and hope.

Big Brother = surveillance and state power.
Newspeak = control of thought through language

Skills: Read and interpret dystopian characters, conflicts,
and themes.
Analyse language, form, and structure in both texts (YA
narrative vs. political allegory).

Compare texts across eras and contexts (modern
consumer society vs. post-war totalitarianism).
Write analytical essays with thesis-led arguments.
Develop creative dystopian writing (short story,
propaganda poster, diary entry).

Speaking & listening: perform extracts; debate power
and freedom; group discussion on relevance today.

Literacy Focus: Key Vocabulary: dystopia, oppression,
propaganda, surveillance, conformity, rebellion,
symbolism, allegory, irony.

Sentence Stems: The writer presents... This symbolises...
This reflects fears of... In contrast... Similarly...
Oracy Stems: | think the author is warning us about...

Relationships Anthology

Core Knowledge: Poetic Content: poems
exploring different relationships (family,
friendship, romantic love, power, loss,
memory).

Themes: love and affection; power and
control; family bonds; distance and
separation; time and change; cultural
perspectives on relationships.
Context: poets from different eras,
backgrounds, and traditions; poems
reflect personal, cultural, and historical
views of relationships.
Language & Style: imagery (metaphor,
simile, personification); form (sonnet,
free verse, narrative poem); tone and
mood (tender, bitter, nostalgic,
celebratory).

Symbols & Motifs: nature (to symbolise
love or distance); journeys (life,
relationships, emotional change);
light/dark (hope vs. despair).

Skills: Read and interpret meaning, tone,
and perspective in relationship poems.
Analyse language, structure, and form to
explore how poets present relationships.
Compare how different poets present

similar themes (love, family, power,

distance).
Write analytical essays with evidence
(PEE/PEEL, moving towards thesis-led
arguments).

Write original relationship poems

drawing on imagery and structure.
Speaking & listening: read poems aloud
with expression; perform comparisons in
discussion/debate; present
interpretations to the class.

Literacy Focus: Key Vocabulary: stanza,
rhyme, enjambment, imagery,
metaphor, simile, contrast, tone,
perspective, theme.
Sentence Stems: The poet presents...
This creates the impression that... This
suggests... In contrast... Similarly...

Another way to see this is... This reminds me of...

Blood Brothers
by Willy Russell
Core Knowledge: Plot & Character Arcs:
Twins Mickey and Edward separated at
birth; contrasting upbringings (working-
class vs. middle-class); Linda’s role in both
lives; Mrs Johnstone’s struggles; tragic
ending with both brothers’ deaths.
Themes: class and social inequality; fate
vs. free will; nature vs. nurture; family and
friendship; love, jealousy, and betrayal.
Context: Willy Russell (1980s Liverpool);
Thatcher’s Britain and working-class
struggles; social class divisions;
superstition and belief.
Language & Style: play form; narrator as
chorus figure; symbolism (shoes, guns,
Marilyn Monroe references); dramatic
irony (audience knows fate from start).
Symbols & Motifs: superstition (curse of
separated twins); Marilyn Monroe
(decline, tragedy); guns (violence,
inevitability).

Skills: Read and interpret plot, character,
and relationships.

Analyse Russell’s use of dramatic devices
(narrator, foreshadowing, symbolism,
repetition).

Explore themes and how they connect to
social and historical context.

Write analytical essays with evidence
(PEE/PEEL moving towards thesis-led).
Creative tasks: diary entries from
characters, re-writing scenes in modern
settings.

Speaking & listening: perform extracts;
debate key issues (Does class decide our
future?); discuss interpretations of

characters.

Literacy Focus: Key Vocabulary: narrator,

symbolism, foreshadowing, dramatic

irony, superstition, class, tragedy, chorus,
fate.

Sentence Stems: Russell presents... This

suggests... This creates the impression... In

contrast... Similarly...

Class 9 English
Argumentative Essay

Topic !s Social Media more

Pate Harmful than Useful?/

46-47 Does $oc_|a| Media have more
negative impact than positive?

Media and Argumentative Writing (link to issues

including conservation)

Core Knowledge: Forms & Purposes: newspapers,
magazines, online articles, blogs, reviews, adverts,

opinion pieces.

Techniques: persuasive devices (rhetorical questions,
emotive language, repetition, statistics, direct
address, rule of three, anecdotes, humour, satire).
Themes & Issues: media representation (celebrity,
politics, gender, class, youth); bias and viewpoint;
freedom of speech; fake news and digital literacy.
Context: modern media landscape — print, digital,
and social media; audience and purpose; how media

shapes opinions and reflects culture.

Structure & Features: headlines, straplines, leads,
persuasive vs. informative tone, balanced vs. biased

argument, cohesion.

Skills: Analyse media texts for bias, language,

structure, and audience targeting.

Evaluate effectiveness of persuasive devices.
Plan, draft, and write argumentative pieces (op-eds,

speeches, reviews, formal letters).

Compare different media portrayals of the same

issue.

Creative media tasks (design an advert, write a

campaign article).

Speaking & listening: debates, group discussions,

perform speeches.

Literacy Focus: Key Vocabulary: rhetoric, bias,
audience, purpose, satire, propaganda, stereotype,

representation, viewpoint.

Sentence Stems: The writer uses... to persuade... This
positions the reader to... The effect of this is... In

contrast...

Oracy Stems: | believe... because... Another point of

view is... We should consider...

Accuracy: cohesive essay writing; embedding
evidence; punctuation for effect (colon, semi-colon,
dash); formal register; connectives (however, on the

other hand, therefore).

Macbeth

Shakespear
Core Knowledge: Plot & Character Arcs: Macbeth,
persuaded by Lady Macbeth and witches, murders King
Duncan; descent into tyranny and paranoia; Lady
Macbeth’s guilt and madness; both die in the final battle;
order restored.

Themes: ambition and power; fate vs. free will; guilt and
conscience; masculinity and femininity; appearance vs.
reality; the supernatural.

Context: Shakespeare (1606); Jacobean beliefs in the
Divine Right of Kings, witchcraft, and the natural order;
written for King James | (interest in treason and
witchcraft, Gunpowder Plot context).

Language & Style: blank verse, soliloquies (Macbeth and
Lady Macbeth), imagery (blood, darkness, disease, sleep),
dramatic irony, symbolism.

Symbols & Motifs: blood (guilt, violence); darkness/night
(evil, secrecy); weather (chaos, unnatural order); the
witches (fate, temptation).

Skills: Read and interpret plot, characters, and
relationships.
Analyse Shakespeare’s language, imagery, and structure
(soliloquies, motifs).
Explore how themes connect to Jacobean context.
Write analytical essays with evidence (PEE/PEEL - thesis-
led).
Write creatively (a soliloquy for Macbeth at another
moment, newspaper report on Duncan’s murder).
Speaking & listening: perform extracts, debate moral
questions (Is Macbeth driven by ambition or fate?).

Literacy Focus: Key Vocabulary: soliloquy, motif,

symbolism, dramatic irony, regicide, fate, ambition,
usurp, treason.
Sentence Stems: Shakespeare presents... This suggests...
This creates the impression... In contrast...
Oracy Stems: | think Macbeth... because... Another way to
see this is... This reflects Jacobean beliefs about...
Accuracy: embed quotations fluently; ambitious analytical
verbs (conveys, symbolises, challenges); coherent essay
structures; use of subject terminology (verse, prose,
motif).
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Accuracy: embed quotations fluently; develop
comparative essay structures; use evaluative connectives
(however, whereas, therefore).

Oracy Stems: | think the poet shows...
because... Another way to see this is...
This poem reminds me of...
Accuracy: integrate quotations with
precision; use analytical verbs (presents,
conveys, symbolises); use cohesive
devices for comparison (however,
similarly, whereas).

Oracy Stems: | think Mickey/Edward...
because... Another way to see this is... This
reminds me of...

Accuracy: embed quotations accurately;
write fluent comparative/analytical
paragraphs; use evaluative connectives
(however, whereas, therefore).

EL1 | Reading: Understand simple events (Katniss fights in the | Reading: Recognise it is a poem. Reading: Understand simple events (twins | Reading: Understand very short texts (posters, Reading: Understand simple events (Macbeth sees
Games; Winston lives under Big Brother). Recognise Understand simple ideas (a poem about | separated; one rich, one poor). Recognise | headlines, adverts). Recognise simple words like witches, becomes king, dies in battle). Recognise
characters (Katniss, Peeta, Big Brother). family or love). characters (Mickey, Edward, Mrs stop, help, buy. characters (Macbeth, Lady Macbeth, witches).

Weriting: Write short sentences (Katniss is brave. Big Writing: Write words/phrases (mum, Johnstone). Writing: Write simple sentences (This is good. Don’t | Writing: Write simple sentences (Macbeth is bad. Lady
Brother watches). dad, friend, love). Writing: Write simple sentences (Mickey do that.). Macbeth is bossy.).
Speaking & Listening: Listen to an extract; say what Speaking & Listening: Listen to a poem is poor. Edward is rich.). Speaking & Listening: Listen to a short advert or Speaking & Listening: Listen to a short scene and say
happened. read aloud and say who it is about. Speaking & Listening: Listen to a short poster being read; repeat or join in. what happened.
Literacy Focus: Capitals, full stops. Vocabulary: fight, Literacy Focus: Capitals, full stops. scene and say what happened. Literacy Focus: Capitals, full stops. Vocabulary: ad, Literacy Focus: Capitals, full stops. Vocabulary: king,
power, brave, watch. Stem: / like... because... Vocabulary: poem, love, family, friend. Literacy Focus: Capitals, full stops. news, word, picture. Stem: / like... because... queen, witch, fight. Stem: I like... because...

Stem: | like... because... Vocabulary: brother, rich, poor, family.

Stem: / like... because...

EL2 | Reading: Identify main events (Katniss volunteers; Reading: Identify main idea (poem Reading: Identify main events (twins born, | Reading: |dentify main points in short adverts, Reading: Identify main events (Macbeth kills Duncan,
Winston writes in his diary). Spot feelings (scared, brave, | about a parent, or missing someone). Mickey and Edward meet, ending is sad). posters, or leaflets. Spot persuasive words (must, Lady Macbeth is guilty). Spot feelings (angry, scared, sad).
sad). Spot rhyme or repetition. Spot feelings (happy, sad, angry). new, best). Writing: Sequence events (First..., then...). Write short
Writing: Sequence events (First..., then...). Write short Writing: Write simple sentences (The Writing: Sequence events (First..., then...). | Writing: Write short sentences to persuade (We responses (He is afraid).
responses (She is strong). poem is about love). Write simple responses (Mickey is must help). Speaking & Listening: Retell part of the story. Read aloud
Speaking & Listening: Retell a part of the story. Read Speaking & Listening: Read a short jealous). Speaking & Listening: Read aloud a poster or slogan. | simple lines.
aloud simple sentences. poem aloud. Share how it makes them Speaking & Listening: Retell part of the Say why it is important. Literacy Focus: Connectives (and, then). Vocabulary:
Literacy Focus: Connectives (and, then). Vocabulary: feel. play. Read aloud short lines. Literacy Focus: Simple connectives (and, then). crown, fear, ghost, blood. Stem: This play is about...
rules, game, fear, leader. Stem: This story is about... Literacy Focus: Connectives (and, then). | Literacy Focus: Connectives (and, then). Vocabulary: headline, fact, opinion. Stem: This text is

Vocabulary: rhyme, love, family, sad. Vocabulary: friend, family, sad, fight. about...
Stem: This poem is about... Stem: This play is about...

EL3 | Reading: |dentify character feelings (Katniss protective, Reading: |dentify simple techniques Reading: Identify relationships and Reading: ldentify facts and opinions in a short Reading: |dentify character feelings (Macbeth guilty, Lady
Winston fearful). Pick out a line/phrase as evidence. (simile, rhyme, repetition). Pick out a feelings (Mickey jealous, Edward kind). article. Recognise techniques like questions, Macbeth powerful then weak). Pick out evidence (a
Writing: Write PEE-style sentences (Katniss is brave word/line to support an idea. Pick out evidence (a line/phrase). repetition. line/phrase).
because she volunteers). Writing: Write PEE-style sentences (The | Writing: Write PEE sentences (Mickey is Writing: Write short paragraphs with persuasive Writing: Write PEE sentences (Macbeth feels guilty
Context: Recognise themes: power, freedom, control, poet says... to show...). angry because...). language (We need to act because...). because he sees Banquo’s ghost).
rebellion. Context: Recognise poems reflect Context: Recognise themes: class, family, Context: Recognise that media can show bias. Context: Recognise themes: ambition, guilt, fate.
Speaking & Listening: Perform short dialogues. Compare | people’s lives, relationships, or fate. Speaking & Listening: Present a short persuasive Speaking & Listening: Perform a short scene with
two characters briefly (Both are brave). experiences. Speaking & Listening: Perform a short point (We should recycle). expression. Compare two characters (Macbeth is
Literacy Focus: Paragraphs emerging. Vocabulary: power, | Speaking & Listening: Perform a short scene with expression. Compare Literacy Focus: Paragraphs emerging. Vocabulary: ambitious, Banquo is loyal).
freedom, rebel, control. Connectives: because, also, but. | poem with expression. Compare two characters (Mickey is poor, Edward is rich). | fact, opinion, persuade, bias. Connectives: because, Literacy Focus: Paragraphs emerging. Vocabulary: guilt,

short poems briefly (Both are about Literacy Focus: Paragraphs emerging. also, but. ambition, fate, king. Connectives: because, also, but.
family). Vocabulary: class, fate, family, friend.
Literacy Focus: Paragraphs emerging. Connectives: because, also, but.
Vocabulary: simile, stanza, compare,
feeling. Connectives: because, also, but.
L1/[_2 Reading: Analyse how Collins and Orwell present Reading: Analyse how poets use Reading: Analyse how Russell presents Reading: Analyse how media texts use persuasive Reading: Analyse how Shakespeare presents ambition,

oppression and resistance. Identify techniques
(symbolism, irony, narration). Compare the YA dystopia
with political allegory.

Writing: Write structured PEE/PEEL paragraphs.
Extended comparative essays. Creative dystopian tasks
(propaganda, diary, short story).

Context: Explore contexts: Collins on
inequality/consumerism; Orwell on totalitarianism,
censorship, Cold War fears.

Speaking & Listening: Perform extracts with tone.
Debate: Is survival more important than freedom? Group
presentations on propaganda.

Literacy Focus: Cohesive paragraphs, accurate quotation
use. Vocabulary: dystopia, propaganda, rebellion,

imagery, tone, and structure to present
relationships. Compare two poems on a
shared theme (e.g., parent—child, love,
distance).

Writing: Write structured PEE/PEEL
paragraphs. Extended comparative
essays. Create original relationship
poems.

Context: Explore poets’ backgrounds
and cultural/historical contexts.
Understand how different cultures
present relationships.

Speaking & Listening: Perform poems
with tone and rhythm. Group discussion:

class differences and conflict. Identify
techniques (narrator, foreshadowing,
symbolism, dramatic irony).

Writing: Write structured PEE/PEEL
paragraphs. Extended essays on themes
and characters. Creative responses (diary
entry, letter, monologue)

Context: Explore 1980s context: class
divide, unemployment, superstition,
Thatcher’s Britain.

Speaking & Listening: Perform extracts
with tone and movement. Debate: Does
class decide your future?

and presentational devices (images, headlines,
statistics, language). Evaluate bias and viewpoint.
Writing: Write structured paragraphs for different
forms: article, review, speech, letter. Use evidence
and rhetorical techniques.

Context: Explore real-world media context: print,
digital, advertising, representation of groups/issues.
Speaking & Listening: Perform persuasive speeches;
take part in debates; group campaign presentations.
Literacy Focus: Cohesive paragraphs; accurate
punctuation (colons, semi-colons, rhetorical
questions). Vocabulary: rhetoric, audience, purpose,
stereotype, propaganda, representation.

power, guilt, and fate. Identify dramatic techniques
(soliloquy, symbolism, irony).

Weriting: Write structured PEE/PEEL paragraphs. Extended
essays on themes/characters. Creative responses (diary
entry, newspaper report, soliloquy rewrite).

Context: Explore Jacobean context: Divine Right of Kings,
witchcraft, treason, Gunpowder Plot.

Speaking & Listening: Perform extracts with tone and
movement. Debate: Is Macbeth driven by ambition or
fate?

Literacy Focus: Cohesive paragraphs, quotation
integration. Vocabulary: soliloquy, symbolism, motif,
regicide, treason, irony. Connectives: similarly, in
contrast, this suggests.
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surveillance, conformity. Connectives: similarly, in
contrast, this suggests.

How do poets show love and family
differently?

Literacy Focus: Cohesive paragraphs,
quotation integration. Vocabulary:
imagery, symbolism, enjambment, tone,
perspective, theme. Connectives:
similarly, in contrast, this suggests.

Literacy Focus: Cohesive paragraphs,
guotation integration. Vocabulary:
narrator, symbolism, superstition,
dramatic irony, class. Connectives:
similarly, in contrast, this suggests.

Connectives: similarly, in contrast, therefore,
moreover.

GCSE

Reading: AO1: Personal/critical responses to dystopian
themes (oppression, rebellion, survival). AO2: Close
analysis of language/structure (symbolism, irony,
narration). AO3: Context (Orwell’s post-war anxieties,
Collins’ critique of consumer culture).

Weriting: Thesis-led comparative essays (two dystopian
texts). Use integrated quotations fluently.

Context: Explore wider dystopian tradition (fear of
government, media control, survival).

Speaking & Listening: Debate and present
interpretations (Are dystopias warnings or reflections of
society?).

Literacy Focus: Sophisticated vocabulary: totalitarianism,
conformity, allegory, satire, resistance. Sentence stems:
This reflects fears of... This technique symbolises... This
narrative choice positions the reader... AO4: technical
accuracy in SPaG.

Reading: AO1: Critical response to
relationship themes (love, family,
distance, power). AO2: Detailed analysis
of language, structure, and form
(imagery, rhythm, contrast,
enjambment). AO3: Contextual
understanding (personal, historical,
cultural).

Writing: Write comparative essays with
thesis-led introductions and integrated
evidence.

Context: Explore wider cultural and
historical views on love, family, and
relationships.

Speaking & Listening: Debate and
present interpretations (How far is love
shown as positive or destructive?).
Literacy Focus: Sophisticated
vocabulary: juxtaposition, motif,
connotation, perspective, conflict.
Sentence stems: The poet conveys... This
reflects... This challenges... AO4: SPaG
accuracy.

Reading: AO1: Critical response to
characters/themes (class, fate,
superstition, family). AO2: Detailed
analysis of dramatic techniques (narrator,
stage directions, irony, symbols). AO3:
Context — social inequality, 1980s
Liverpool, working-class struggles.
Writing: Write thesis-led analytical essays;
compare characters/themes.

Context: Explore wider social/cultural
context (inequality, poverty, class
conflict).

Speaking & Listening: Debate
interpretations (Are the brothers doomed
by class or by fate?). Perform
monologues.

Literacy Focus: Sophisticated vocabulary:
foreshadowing, superstition, narrator-as-
chorus, symbolism, tragedy. Sentence
stems: Russell presents... This reflects...
This challenges... AO4: technical accuracy
in SPaG.

Reading: AO1: Identify explicit/implicit ideas in non-
fiction. AO2: Analyse language/structure in
media/argument texts. AO3: Compare writers’
perspectives across texts.

Writing: AO5: Write speeches, articles, letters,
reviews with clear viewpoint and structure. AO6: Use
ambitious vocabulary, sentence variety, technical
accuracy.

Context: Explore wider contexts: how media shapes
opinion, political/cultural bias, freedom of speech,
digital literacy.

Speaking & Listening: Deliver formal speeches.
Debate topical issues. Present analysis of a media
campaign.

Literacy Focus: Sophisticated vocabulary: rhetoric,
bias, stereotype, propaganda, satire, viewpoint.
Sentence stems: The writer appeals to... This
technique positions the reader... This reflects
society’s view of... AO6: grammar, spelling,
punctuation accuracy.

Reading: AO1: Develop critical response to
characters/themes (ambition, power, fate, guilt). AO2:
Analyse Shakespeare’s language, imagery, and structure
(blank verse, soliloquies, motifs). AO3: Explore Jacobean
context (kingship, witchcraft, treason, culture).

Writing: Write thesis-led analytical essays. Integrate
quotations fluently. Compare interpretations.

Context: Explore wider context: Shakespeare’s audience,
King James |, religious/political fears.

Speaking & Listening: Debate and present
interpretations (/s Lady Macbeth more ambitious than
Macbeth?). Perform soliloquies.

Literacy Focus: Sophisticated vocabulary: usurp, regicide,
ambition, supernatural, motif, dramatic irony. Sentence
stems: Shakespeare presents... This reflects... This
symbolises... AO4: accurate SPaG.
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Year 10

Core Knowledge: Plot & Character Arcs:
Sephy (Cross, privileged) and Callum
(Nought, oppressed) navigate friendship
-> love - tragedy under a racist society.
Callum becomes radicalised, executed;
Sephy left isolated with child.
Themes: racism and prejudice; power and
injustice; love across boundaries;
violence, terrorism, and radicalisation;
family loyalty vs. social expectation.
Context: published 2001; Malorie
Blackman’s response to racism in Britain;
explores segregation by reversing racial
hierarchies; postcolonial and civil rights
echoes.

Language & Style: dual narration
(Callum/Sephy); diary entries and shifting
perspectives; emotive and direct prose;
symbolism of division (Nought vs. Cross,
skin colour, school segregation).
Symbols & Motifs: the noose (execution,
oppression); the beach (friendship,
innocence, freedom lost); Nought/Cross
labels (identity, segregation).

Skills: Interpret character motivation,
relationships, and moral dilemmas.
Analyse narrative structure (dual
perspective) and language choices.
Explore how Blackman presents
prejudice, injustice, and resistance.
Compare themes with other texts (love,
conflict, power).

Write analytical essays with thesis-led
arguments.

Creative writing: diary entries, alternative

endings, campaign speeches.
Speaking & listening: debates on racism,
justice, and inequality; group discussions
on morality.

Literacy Focus: Key Vocabulary:
prejudice, segregation, oppression,
injustice, power, radicalisation,
resistance, discrimination.

Core Knowledge: Plot & Character Arcs:
Lear divides his kingdom among
daughters based on flattery; Goneril &
Regan betray him, Cordelia remains
loyal; Lear descends into madness;
parallel Gloucester subplot (betrayal by
Edmund, loyalty of Edgar); tragic deaths
restore order.

Themes: family and betrayal; power and
authority; loyalty vs. treachery;
blindness (literal and metaphorical);
justice, fate, and suffering; madness and
humanity.

Context: Written ¢.1606; performed for
Jacobean audiences; concerns about
kingship, succession, and authority;
influenced by morality plays and belief
in the natural order.

Language & Style: tragedy structure;
blank verse and prose; imagery (storms,
blindness, nature, madness); soliloquies
(Lear, Gloucester, Edmund); dramatic
irony.

Symbols & Motifs: the storm (chaos,
madness, loss of control); blindness
(ignorance, truth); natural imagery

(order vs. disorder, fate).

Skills: Interpret character motivations
(Lear’s pride, Cordelia’s honesty,
Edmund’s ambition).

Analyse Shakespeare’s language,
imagery, and structure (motifs,
soliloquies)

Explore themes of family, betrayal, and
power in Jacobean context.
Write analytical essays using evidence
(PEE/PEEL - thesis-led).
Creative writing: monologues, diary
entries, modern re-imaginings.
Speaking & listening: perform extracts;
group debates (Is Lear a victim of his
pride or his daughters’ cruelty?).

Literacy Focus: Key Vocabulary: tragedy,

Core Knowledge: Plot & Character Arcs:
Arthur Kipps, a young solicitor, travels to
Eel Marsh House to settle an estate;
haunted by the Woman in Black; gradually
uncovers her tragic story (Jennet Humfrye,
child taken away, child’s death); trauma
and revenge haunt Arthur’s future.
Themes: revenge and justice; grief and
loss; isolation and fear; supernatural vs.
rational; memory and storytelling.
Context: Published 1983 but written in the
style of a Victorian gothic ghost story;
Gothic conventions (haunted house, mist,
isolation, tragedy); Hill’s interest in
reviving traditional horror.
Language & Style: first-person
retrospective narrative; descriptive
imagery of landscape and setting (fog,
marshes); tension-building techniques
(foreshadowing, pathetic fallacy, sensory
detail); symbolism.

Symbols & Motifs: fog and marshes
(mystery, uncertainty, entrapment); the
Woman in Black (revenge, grief,
supernatural presence); the rocking chair
and nursery (lost childhood).

Skills: Interpret character perspective and
reliability of narration.
Analyse Hill’s language choices for
atmosphere, fear, and suspense.
Explore Gothic conventions and their
modern adaptation.
Write analytical essays with thesis-led
arguments.
Creative writing: gothic descriptions,
ghost story openings, diary entries in role.
Speaking & listening: dramatic readings;
discussion on fear, grief, and justice;
group debate (Is the Woman in Black a
victim or a villain?).

Literacy Focus: Key Vocabulary: Gothic,
foreshadowing, pathetic fallacy, motif,

soliloquy, motif, dramatic irony,

Core Knowledge: Plot & Character
Arcs: Dr Jekyll experiments with
science to separate good and evil

within himself; Hyde emerges as his

violent, immoral alter ego; Utterson
investigates strange events; Jekyll

loses control; story ends with Jekyll’s

tragic downfall.

Themes: duality of human nature;
science vs. religion; secrecy and
repression; reputation and
respectability; good vs. evil.
Context: Published 1886; Victorian
London; anxieties about science
(Darwinism, medical experimentation);
social class, morality, and hypocrisy in
a rigid society; Gothic and detective
fiction influences.

Language & Style: novella structure;
multiple narrators and perspectives
(letters, documents); Gothic
conventions (dark settings, mystery,
horror); symbolism (doors, fog,
light/dark).

Symbols & Motifs: doors (secrecy,
hidden lives); fog (mystery,
concealment); Hyde’s physicality
(animalistic evil); laboratory (danger of

unchecked science).

Skills: Interpret character motivation
(Jekyll’s ambition, Hyde’s violence,
Utterson’s loyalty).

Analyse Stevenson’s language choices

(imagery, symbolism, Gothic
description).

Explore themes of duality, repression,

and science vs. religion in Victorian

context.

Write analytical essays with thesis-led

arguments (AO1-A03).

Creative writing: Gothic description of

Victorian London; diary entry from
Jekyll or Utterson.

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Modern drama Shakespear Contemporary fiction Pre 20 century Poetry Exploring Non-Fiction texts
Conflict focus Culture focus Conflict focus Conflict focus Communication focus Conservation focus
SUSANHILL bR JEKYLL®
St AND MR HYDE FLAN
HOMAN = © R
B]LE G WI ’,,. = 5.|;/Asri::u::runu
LA A ==
N Ghest Sto —;}..
Noughts and Crosses King Lear Letters and Correspondence
by Malorie Blackman Shakespear The women in black Dr Jekyll and Mr Hyde Belonging anthology
Susan Hill by R L Stevenson

Core Knowledge: Poetic Content: poems
exploring belonging and not belonging —
to family, friendships, communities,
nations, and cultures.

Themes: identity and self; inclusion vs.
exclusion; migration and displacement;
cultural roots and heritage; home and
memory; nature as belonging.
Context: poets from different cultures,
times, and traditions;
colonial/postcolonial perspectives; global
issues of migration, identity, and
community.

Language & Style: imagery (metaphor,
simile, symbolism); structure (stanza form,
free verse, sonnet, dramatic monologue);
tone (pride, nostalgia, anger, longing).
Symbols & Motifs: journeys (migration,
discovery, growth); home/house (safety,
exclusion, heritage); language
(communication, identity); landscape
(roots, belonging).

Skills: Interpret meaning, tone, and
perspective in poems about belonging.
Analyse how poets use imagery,
symbolism, and structure to express
identity.
Compare poems that explore similar ideas
(e.g., cultural pride vs. exclusion, personal
vs. collective belonging).
Write analytical essays with thesis-led
arguments (AO1-AQ03).
Write original poems exploring belonging
or exclusion.
Speaking & listening: perform poetry;
discuss interpretations; compare
perspectives in debate

Literacy Focus: Key Vocabulary: identity,

heritage, culture, displacement, migration,

belonging, exclusion, symbolism,
enjambment.

Core Knowledge: Forms & Purposes:
formal and informal letters; open letters;
letters to newspapers, MPs, companies;

personal correspondence; emails.

Structure & Features: address, date,

salutation, sign-off; clear structure
(opening, body, conclusion); cohesion;
tone and register (formal vs. informal).
Techniques: rhetorical devices (emotive
language, rhetorical questions, statistics,
anecdotes, direct address); persuasive vs.
informative tone.

Themes & Issues: writing to express views
on social issues (justice, environment,
equality); personal reflection;
communication across contexts (personal,
civic, professional).

Context: letters as historical and literary
forms (e.g. open letters, wartime letters,
civil rights campaigns); modern
correspondence (emails, digital
communication).

Skills: Analyse tone, purpose, and
structure in real and literary letters.
Write formal letters for purpose and

audience (persuasive, complaint,

application, campaign).
Write informal/personal letters to reflect,
describe, or narrate.
Evaluate effectiveness of rhetorical and
structural devices.

Compare letter writing to other non-
fiction forms (articles, speeches).
Speaking & listening: roleplay
interviews/responses; read aloud letters;

present letters as speeches.

Literacy Focus: Key Vocabulary:
salutation, register, cohesion, rhetoric,
formality, audience, purpose, persuasion,
correspondence.

Sentence Stems: | am writing to express...
This letter aims to... | strongly believe
that...
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Sentence Stems: Blackman presents...
This suggests... This reflects... This
challenges...

Oracy Stems: | think Sephy/Callum...
because... Another way to see this is...
This reminds me of...
Accuracy: embed quotations accurately;
analytical verbs (conveys, symbolises,
challenges); balanced essay structures;
formal register for debate/speech.

betrayal, loyalty, blindness, madness,
natural order.

Sentence Stems: Shakespeare presents...
This suggests... This symbolises... In
contrast...

Oracy Stems: | think Lear is... because...
Another way to see this is... This reflects
Jacobean views about...
Accuracy: embed quotations precisely;
analytical verbs (symbolises, conveys,
critiques); structured thesis-driven
essays; clear use of subject terminology.

symbolism, atmosphere, revenge,
isolation, grief.

Sentence Stems: Hill creates fear by... This
suggests... This symbolises... This reflects
Gothic tradition...

Oracy Stems: | think the Woman in Black
is... because... Another way to see this is...
This reminds me of...

Accuracy: use embedded quotations
precisely; analytical verbs (builds, conveys,
symbolises, foreshadows); cohesive essay
structures; descriptive writing accuracy for
creative tasks.

Speaking & listening: dramatic
readings; group discussion (Is Jekyll a
victim or a villain?); debate on morality
and science.

Literacy Focus: Key Vocabulary:
duality, repression, Gothic, symbolism,
morality, degeneration, respectability,

secrecy.

Sentence Stems: Stevenson presents...
This symbolises... This reflects
Victorian fears of... In contrast...
Oracy Stems: | think Jekyll/Hyde...
because... Another way to see this is...
This reminds me of...
Accuracy: embed quotations fluently;
analytical verbs (symbolises, critiques,
conveys); write coherent essay
structures with contextual integration.

Sentence Stems: The poet presents
belonging as... This symbolises... This
suggests... In contrast...

Oracy Stems: | think the poet means...
Another way to see this is... This reminds
me of...

Accuracy: embed quotations precisely;
use evaluative verbs (presents, critiques,
challenges); cohesive essay structures
with comparative connectives (similarly,
whereas, in contrast).

Oracy Stems: | would like to put forward...
Another way to respond is... In my
opinion...

Accuracy: conventions of letter format
(address, sign-off); correct punctuation;
formal vocabulary choices; precise use of
persuasive connectives (however,
therefore, furthermore).

EL1 Reading: Understand simple events Reading: Understand simple events (the | Reading: Understand simple events Reading: Understand simple events Reading: Recognise a poem. Understand Reading: Recognise a letter (address,
(Sephy and Callum are friends; families king gives land to his daughters; two are | (Arthur goes to a house; sees a ghost). (Dr Jekyll makes a potion; he turns into | simple ideas (poem about home, family, “Dear...”, “From...”). Understand a very
don’t agree). Recognise main characters. | unkind, one is kind). Recognise Recognise characters (Arthur, the Woman | Hyde). Recognise main characters. friends). short message
Writing: Write short sentences (Sephy is characters (Lear, Cordelia, Goneril, in Black). Writing: Write short sentences (Jekyll Writing: Write words/phrases (my home, Writing: Write simple words/phrases (To
rich. Callum is poor.) Regan) Writing: Write short sentences (Arthur is is good. Hyde is bad). my mum, my friend). Mum, From me, | like school).

Speaking & Listening: Listen to an extract | Writing: Write simple sentences (Lear is | scared. The house is big.). Speaking & Listening: Listen to a short | Speaking & Listening: Listen to a poem Speaking & Listening: Listen to a short
and say who is speaking. old. Cordelia is good). Speaking & Listening: Listen to a short extract and say what happened. read aloud and say who/what it is about. letter being read aloud. Say who it is for.
Literacy Focus: Capitals, full stops. Speaking & Listening: Listen to a short extract and say what happened. Literacy Focus: Capitals, full stops. Literacy Focus: Capitals, full stops. Literacy Focus: Capitals, full stops.
Vocabulary: friend, rich, poor, fight. scene and say who is kind/unkind. Literacy Focus: Capitals, full stops. Vocabulary: doctor, bad, good, man. Vocabulary: poem, home, family, friend. Vocabulary: letter, name, dear, from.
Stem: I like... because... Literacy Focus: Capitals, full stops. Vocabulary: ghost, house, dark, scared. Stem: / like... because... Stem: |/ like... because... Stem: / like... because...

Vocabulary: king, daughter, good, bad. Stem: / like... because...

Stem: | like... because...

EL2 | Reading: |dentify main events (Sephy and | Reading: |dentify main events (Lear Reading: ldentify main events (Arthur Reading: ldentify main events (Jekyll Reading: |dentify main idea of a poem Reading: |dentify purpose of a simple
Callum fall in love; people are angry). gives away kingdom, Lear is sad, goes to Eel Marsh House, sees the Woman | changes, Hyde hurts people). Spot (belonging to family, leaving home). Spot letter (thank you, invitation).

Spot feelings (happy, sad, angry). Cordelia is loyal). Spot feelings (happy, in Black, is frightened). Spot feelings feelings (scared, angry, sad). rhyme or repetition Writing: Write short sentences (Dear
Writing: Sequence events (First..., angry, sad). (scared, sad, angry) Writing Sequence events (First..., Weriting: Write simple sentences (The Dad, I am happy. From Sam).
then...). Write short responses (He is Writing: Sequence events (First..., Writing: Sequence events (First..., then...). | then...). Write short responses (He is poem is about home). Speaking & Listening: Read aloud a short
brave). then...). Write short responses (She is Write short responses (She is scary). evil) Speaking & Listening: Read a short poem | letter.
Speaking & Listening: Retell part of the kind). Speaking & Listening: Retell part of the Speaking & Listening: Retell part of aloud. Share how it makes them feel. Literacy Focus: Connectives (and, then).
story. Read aloud short sentences. Speaking & Listening: Retell part of the story. Read aloud short sentences. the play. Read aloud short lines. Literacy Focus: Connectives (and, then). Vocabulary: letter, happy, sad, from, to.
Literacy Focus: Connectives (and, then). story. Read aloud simple lines. Literacy Focus: Connectives (and, then). Literacy Focus: Connectives (and, Vocabulary: rhyme, home, belong, family. | Stem: This letter is about...
Vocabulary: love, fight, sad, unfair. Stem: | Literacy Focus: Connectives (and, then). | Vocabulary: ghost, fear, house, baby. then). Vocabulary: potion, evil, Stem: This poem is about...
This story is about... Vocabulary: crown, sad, family, storm. Stem: This story is about... London, fear. Stem: This story is

Stem: This play is about... about...

EL3 | Reading: Identify character feelings Reading: |dentify character feelings Reading: |dentify character feelings Reading: |dentify character feelings Reading: |dentify simple techniques Reading: |dentify tone (friendly vs.
(Callum frustrated, Sephy conflicted). Pick | (Lear proud, Cordelia honest, Edmund (Arthur nervous, the Woman in Black (Jekyll ashamed, Hyde violent). Pick (simile, rhyme, repetition). Pick out a serious). Spot polite words (please, thank
out evidence (a line/phrase). greedy). Pick out evidence (a angry). Pick out evidence (a word/line). out evidence (a word/phrase). word/line to support an idea. you).

Writing: Write PEE sentences (Callum is line/phrase). Writing: Write PEE sentences (Arthur is Writing: Write PEE sentences (Jekyll is | Writing: Write PEE sentences (The poet Writing: Write short paragraphs with
angry because...). Writing: Write PEE sentences (Lear is scared because...). ashamed because...) says... to show...). purpose (Dear Sir, | want to complain
Context: Recognise themes: racism, love, | proud because...). Context: Recognise themes: fear, revenge, | Context: Recognise themes: good vs Context: Recognise poems reflect identity | because...).
family, unfairness. Context: Recognise themes: family, sadness. evil, secrecy, science. and feelings of belonging or exclusion. Context: Recognise letters can express
Speaking & Listening: Perform short loyalty, pride, betrayal. Speaking & Listening: Perform a short Speaking & Listening: Perform a short | Speaking & Listening: Perform a short feelings or requests.
dialogues. Compare two characters Speaking & Listening: Write PEE extract with expression. Compare two extract with expression. Compare poem with expression. Compare two Speaking & Listening: Roleplay reading a
briefly (Both are brave). sentences (Lear is proud because...). characters briefly. characters briefly. simple poems (Both are about family). letter aloud to someone.
Literacy Focus: Paragraphs emerging. Literacy Focus: Paragraphs emerging. Literacy Focus: ldentify character feelings | Literacy Focus: Paragraphs emerging. Literacy Focus: Paragraphs emerging. Literacy Focus: Paragraphs emerging.
Vocabulary: prejudice, love, family, angry. | Vocabulary: fear, revenge, sad, ghost. (Lear proud, Cordelia honest, Edmund Vocabulary: secret, fear, good, evil. Vocabulary: simile, stanza, compare, Vocabulary: formal, polite, request.
Connectives: because, also, but. Connectives: because, also, but. greedy). Pick out evidence (a line/phrase). | Connectives: because, also, but. feeling. Connectives: because, also, but. Connectives: because, also, but.

L1/L2 | Reading: Analyse how Blackman presents | Reading: Analyse how Shakespeare Reading: Analyse how Hill creates Reading: Analyse how Stevenson Reading: Analyse how poets use imagery, | Reading: Analyse tone, style, and purpose

prejudice, power, and injustice. ldentify
techniques (dual narration, symbolism,
emotive language).

presents family conflict, loyalty, and
betrayal. Identify dramatic techniques
(soliloquy, symbolism, irony).

atmosphere and fear using description,
setting, and imagery. Identify Gothic

presents duality, secrecy, and
repression. ldentify Gothic features
(fog, doors, letters, mystery).

tone, and structure to present
belonging/exclusion. Compare two poems

in different letters (complaint, campaign,
personal). Identify rhetorical devices
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Writing: Write structured PEE/PEEL
paragraphs. Extended essays on themes
and characters. Creative responses (diary
entry, speech, alternative ending).
Context: Explore context: racism in
Britain, civil rights echoes, postcolonial
identity.

Speaking & Listening: Perform extracts
with tone. Debate: Can love overcome
prejudice?

Literacy Focus: Cohesive paragraphs,
quotation integration. Vocabulary:
segregation, oppression, resistance,
injustice. Connectives: similarly, in
contrast, this suggests.

Writing: Write structured PEE/PEEL
paragraphs. Extended essays on
themes/characters. Creative responses
(letter from Cordelia, Lear’s diary,
modern re-write).

Context: Explore Jacobean context:
kingship, succession, natural order,
family duty.

Speaking & Listening: Perform extracts
with tone and movement. Debate: Is
Lear a victim of pride or betrayal?
Literacy Focus: Cohesive paragraphs,
guotation integration. Vocabulary:
Gothic, pathetic fallacy, motif,
atmosphere, revenge, isolation.
Connectives: similarly, in contrast, this
suggests.

features (pathetic fallacy, isolation,
suspense).

Writing: Write structured PEE/PEEL
paragraphs. Extended essays on fear,
grief, or revenge. Creative writing (ghost
story, diary entry, descriptive piece).
Context: Explore Gothic tradition: haunted
houses, Victorian ghost stories, grief and
death in society.

Speaking & Listening: Perform readings
with tone. Debate: Is the Woman in Black
a victim or a villain?

Literacy Focus: |dentify character feelings
(Lear proud, Cordelia honest, Edmund
greedy). Pick out evidence (a line/phrase).

Writing: Write structured PEE/PEEL
paragraphs. Extended essays on
themes/characters. Creative Gothic
tasks (description, diary entry)
Context: Explore Victorian context:
morality, science vs religion,
Darwinism, social reputation
Speaking & Listening: Perform
extracts with tone. Debate: Is Jekyll a
victim or a villain?

Literacy Focus: Cohesive paragraphs,
quotation integration. Vocabulary:
duality, repression, secrecy, Gothic,
degeneration, morality. Connectives:
similarly, in contrast, this suggests.

with a shared theme (identity, migration,
home).

Writing: Write structured PEE/PEEL
paragraphs. Extended comparative essays.
Write own poem on belonging.

Context: Explore cultural contexts:
migration, heritage, community,
exclusion.

Speaking & Listening: Perform poems
with tone and rhythm. Group discussion:
What makes someone feel they belong?
Literacy Focus: Cohesive paragraphs,
guotation integration. Vocabulary:
imagery, symbolism, enjambment,
identity, migration, culture, belonging.
Connectives: similarly, in contrast, this
suggests.

(emotive language, rhetorical questions,
anecdotes).

Writing: Write structured letters with
clear format (address, salutation, sign-
off). Adapt tone/register for purpose
(formal vs. informal)

Context Explore contexts: historical
letters (wartime, civil rights, campaigns)
and modern correspondence (emails,
open letters).

Speaking & Listening: Perform letter as a
speech. Group discussion: How do letters
make voices heard?

Literacy Focus: Cohesive paragraphs,
correct formatting. Vocabulary:
salutation, register, rhetoric,
correspondence, persuasion. Connectives:
furthermore, however, in conclusion.

GCSE

Reading: AO1: Critical response to
themes (racism, power, injustice, love).
AQO2: Analyse language, form, and
structure (narration, symbolism, tone).
AO3: Context — racial inequality, civil
rights, postcolonial themes.

Writing: Write thesis-led analytical
essays; integrate quotations fluently;
compare interpretations.

Context: Explore wider cultural context:
segregation, institutional racism, social
inequality.

Speaking & Listening Debate and present
interpretations (Is Callum a hero or a
victim?). Dramatic reading of key scenes.
Literacy Focus: Sophisticated vocabulary:
prejudice, radicalisation, discrimination,
injustice, symbolism. Sentence stems:
Blackman presents... This reflects... This
challenges... AO4: SPaG accuracy.

Reading: AO1: Critical response to
themes (power, betrayal, madness,
loyalty). AO2: Analyse Shakespeare’s
language, imagery, and structure
(soliloquies, motifs, irony). AO3: Context
— Jacobean kingship, succession,
natural order.

Writing: Write thesis-led essays with
integrated quotations. Compare
interpretations.

Context: Explore wider context:
Shakespeare’s audiences, succession
anxieties, morality.

Speaking & Listening: Debate and
present interpretations (/s Lear
responsible for his own downfall?).
Perform soliloquies.

Literacy Focus: Sophisticated
vocabulary: hubris, tragic flaw, regicide,
motif, dramatic irony. Sentence stems:
Shakespeare presents... This reflects...
This symbolises... AO4: accurate SPaG.

Reading: AO1: Develop critical response
to Gothic themes (revenge, grief, fear,
isolation). AO2: Analyse Hill’s use of
imagery, symbolism, and structure
(narrator, foreshadowing, setting). AO3:
Explore Gothic context (Victorian
influences, Susan Hill reviving the genre
Writing: Write thesis-led essays with
integrated quotations. Compare
interpretations of the ghost as
victim/villain.

Context: Explore wider context: Gothic
tradition, social attitudes to death,
revenge, and grief.

Speaking & Listening: Debate and present
interpretations (Does grief justify
revenge?). Perform readings with
atmosphere.

Literacy Focus: Sophisticated vocabulary:
foreshadowing, pathetic fallacy,
symbolism, motif, atmosphere. Sentence
stems: Hill creates fear by... This
symbolises... This reflects... AO4: SPaG
accuracy.

Reading: AO1: Critical response to
themes (duality, repression, secrecy,
science vs religion). AO2: Detailed
analysis of Stevenson’s language,
symbolism, narrative structure. AO3:
Context — Victorian fears,
degeneration, morality, Gothic
tradition

Writing: Write thesis-led essays with
integrated quotations. Compare
interpretations (Jekyll as tragic vs.
immoral).

Context: Explore wider context:
Victorian London, science, social class,
morality.

Speaking & Listening: Debate and
present interpretations (Does
Stevenson present Hyde as pure evil or
human nature exposed?). Perform
dramatic readings

Literacy Focus: Sophisticated
vocabulary: foreshadowing,
superstition, narrator-as-chorus,
symbolism, tragedy. Sentence stems:
Russell presents... This reflects... This
challenges... AO4: technical accuracy in
SPaG.

Reading: AO1: Critical response to themes
(identity, belonging, exclusion, migration).
AQO2: Analyse poetic techniques (imagery,
symbolism, enjambment, form, structure).
AO3: Context — cultural, historical, and
social perspectives on identity and
belonging.

Writing: Write thesis-led comparative
essays with integrated quotations.
Context: Explore wider cultural context:
migration, colonialism, heritage,
multicultural Britain.

Speaking & Listening: Debate and present
interpretations (/s belonging a matter of
choice or culture?). Perform with
interpretation

Literacy Focus: Sophisticated vocabulary:
displacement, heritage, alienation,
symbolism, perspective. Sentence stems:
The poet conveys... This reflects... This
challenges... AO4: SPaG accuracy.

Reading: AO1: Identify explicit/implicit
ideas in letters. AO2: Analyse
language/structure for persuasive effect.
AO3: Compare viewpoints across
letters/non-fiction

Writing: AO5: Write
persuasive/argumentative letters with
clarity and structure. AO6: Use ambitious
vocabulary and grammar for formal
effect.

Context: Explore wider contexts: letters
as civic action (protest, campaign),
professional communication, historical
correspondence.

Speaking & Listening: Deliver formal
speeches based on letters. Debate issues
raised.

Literacy Focus: Sophisticated vocabulary:
rhetoric, correspondence, cohesion,
formality, persuasion, register. Sentence
stems: | am writing to express... This
conveys... This reflects... AO6: accurate
grammar, punctuation, spelling.
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Year 11

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 and 2
Shakespear Poetry Modern drama 20™ century fiction Revision/Exams
Communication focus Conflict focus Culture focus Conflict focus

SHAKESPEARE
Ju esar

Julius Caesar
Shakespear

Core Knowledge: Plot & Character Arcs:
Caesar returns to Rome triumphant;
Cassius and Brutus conspire to
assassinate him; Caesar’s death >
Antony’s famous funeral speech stirs
revolt; civil war leads to Brutus’ and
Cassius’ downfall.

Themes: power and ambition; loyalty and
betrayal; rhetoric and persuasion; fate vs.
free will; conflict between personal
morality and political duty.
Context: Written 1599; Shakespeare
drawing on Roman history (Plutarch).
Jacobean audiences aware of anxieties
about monarchy, succession, and political
conspiracy.

Language & Style: rhetoric (persuasive
speeches, repetition, rhetorical
questions, irony); soliloquies (Brutus,
Cassius); dramatic irony (warnings to
Caesar); imagery (blood, omens,
animals).

Symbols & Motifs: blood (sacrifice, guilt);
omens (supernatural warnings, fate); the
crowd (power of persuasion, instability).

Skills: Interpret character motivations
(Brutus’ morality vs. Cassius’
manipulation).

Analyse Shakespeare’s use of rhetoric
and persuasion in speeches.
Explore themes of loyalty, power, and
betrayal in Jacobean context.
Write critical essays with thesis-led
arguments (AO1-A03).
Creative writing: speeches in
Shakespearean style; diary entries from
Brutus or Antony.

Speaking & listening: perform speeches
(“Friends, Romans, countrymen...”);
group debates (Is Brutus a patriot or a
traitor?).

Conflict Anthology

Core Knowledge: Poetic Content: war
poetry (e.g. Owen, Sassoon);
contemporary conflict (civil, political,
personal); protest poems; poems
exploring power, patriotism, and loss.
Themes: patriotism vs. disillusionment;
power of authority vs. resistance;
personal trauma and memory; sacrifice;

impact of war on individuals and society.

Context: poets from WW1/WW?2 and
modern conflicts; political, social, and
cultural contexts; attitudes to war,
empire, propaganda, and remembrance.
Language & Style: imagery (violence,
nature, religion); form (sonnets, free
verse, ballads); structure (contrast,
caesura, enjambment); tone (anger,
pride, sorrow).

Symbols & Motifs: blood (sacrifice,
violence); light/dark (hope vs. despair);
nature (destruction or healing);
uniforms/flags (patriotism, identity)

Skills: Interpret meaning, tone, and
perspective in war/conflict poems.
Analyse language, imagery, and
structure in detail (AO2).
Compare two anthology poems on
conflict (AO3).

Write comparative essays with thesis-led
arguments (AO1-AQO3).

Write original poems inspired by themes
of conflict.

Speaking & listening: perform poetry;
group debate (Is conflict ever justified?).

Literacy Focus: Key Vocabulary:
patriotism, propaganda, sacrifice,
trauma, resistance, imagery,
enjambment, caesura, juxtaposition.
Sentence Stems: The poet presents
conflict as... This symbolises... This
reflects... In contrast...

Oracy Stems: | think the poet means...
Another interpretation is... This reminds
me of...

AN R
cTO
Ff-Al LS

INSP

An inspector calls
J.B Priestley

Core Knowledge: Plot & Character Arcs:
The Birling family celebrate Sheila’s
engagement; Inspector Goole arrives to
question them about the death of Eva
Smith/Daisy Renton. Each family member
implicated in her downfall. Inspector
leaves; family split between denial (Mr &
Mrs Birling) and responsibility (Sheila &
Eric). Final twist: a phone call announces a
real inspector is on the way.
Themes: social responsibility; class
inequality; gender roles; generational
conflict; hypocrisy; morality and justice.
Context: Written 1945, set in 1912; post-
WW?2 Britain, Labour landslide, rise of
socialist ideals. Edwardian society vs.
Priestley’s socialist message.
Language & Style: morality play; dramatic
irony (Titanic, “war will never happen”);
symbolism (Inspector =
conscience/socialism; Eva Smith = working
class women); tension through
entrances/exits.

Symbols & Motifs: the Inspector (social
conscience, collective responsibility); Eva
Smith (working-class struggles,
“everyman” figure); doorbell (truth and
disruption).

Skills: Analyse character development
(Sheila’s transformation vs. Birling’s
stubbornness).

Interpret Priestley’s socialist message and
its delivery through the Inspector.
Explore dramatic techniques (dramatic
irony, stage directions, tension).
Write thesis-led essays (AO1-AO3).
Creative tasks: Inspector’s “final report”;
modern re-imagining.

Speaking & listening: role-play Inspector’s
questioning; group debate (Who is most
responsible for Eva’s death?).

Literacy Focus: Key Vocabulary: socialism,
capitalism, responsibility, hypocrisy,

GEORGE ORWELL

Animal farm
by George Orwell

Core Knowledge: Plot & Character Arcs:
Animals overthrow Mr Jones (the farmer) to
create an equal society; pigs (Napoleon,
Snowball) take control; ideals of Animalism
corrupted; Napoleon becomes a tyrant;
commandments altered; animals oppressed
worse than before.

Themes: power and corruption; class and
inequality; propaganda and control; revolution
and betrayal; idealism vs. reality.
Context: Written 1945 as an allegory of the
Russian Revolution and Stalinist Russia;
Orwell’s critique of totalitarianism, corruption,
and propaganda.

Language & Style: allegory, satire, fable; simple
prose with symbolic meaning; irony; persuasive
speeches (Squealer); symbolism (windmill,
commandments).

Symbols & Motifs: pigs (corrupt leaders);
windmill (false promises of progress);
commandments (corruption of ideals); Boxer
(loyalty, working class); dogs (secret police).

Skills: Interpret allegory and satire
(characters/events as symbols).
Analyse Orwell’s use of language and
symbolism to present power and corruption.
Explore context: Russian Revolution, Stalinism,
totalitarianism.

Write thesis-led critical essays (AO1-AQ3).
Creative writing: speeches in role
(Napoleon/Squealer); alternative fables.
Speaking & listening: debate (Was the
revolution doomed from the start?); perform
speeches.

Literacy Focus: Key Vocabulary: allegory, satire,
propaganda, corruption, tyranny, rebellion,
totalitarianism, irony.

Sentence Stems: Orwell presents power as...
This symbolises... This reflects... In contrast...
Oracy Stems: | think Orwell means... Another
interpretation is... This reminds me of...
Accuracy: embed quotations precisely;
evaluative verbs (satirises, critiques,

GCSE English Literature

Exam Paper Readiness
Paper 1: Shakespeare & 19th-century Novel
v" | can analyse an extract in detail.
v' I can connect the extract to the whole text.
v | can explain how context influences both texts.

Paper 2: Modern Texts & Poetry
v’ | can write an essay on my modern text (An Inspector Calls,
Animal Farm, Blood Brothers).
v" | can compare two anthology poems on a theme.
v" | can analyse and compare two unseen poems.
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Literacy Focus: Key Vocabulary: rhetoric,
persuasion, conspiracy, betrayal, loyalty,
ambition, soliloquy, dramatic irony.
Sentence Stems: Shakespeare presents
power as... This suggests... This reflects...
In contrast...

Oracy Stems: | think Brutus is... because...
Another way to see this is... This reminds
me of...

Accuracy: embed quotations precisely;
use rhetorical/analytical verbs
(persuades, manipulates, symbolises,
conveys); structure thesis-driven essays
clearly.

Accuracy: embed quotations precisely
(short embedded phrases); comparative
connectives (similarly, whereas, in
contrast); evaluative verbs (presents,
critiques, conveys, challenges).

dramatic irony, morality play, symbolism,
generation gap.

Sentence Stems: Priestley presents
responsibility as... This symbolises... This
reflects... In contrast...

Oracy Stems: | think Priestley means...
Another interpretation is... This reminds
me of...

Accuracy: embed quotations precisely
(short phrases); analytical verbs (presents,
critiques, symbolises, conveys); balanced
essay structures (introduction -
argument -» conclusion).

symbolises, condemns); clear essay structures
with context woven in.

EL1 | Reading: Write simple sentences (Caesar | Reading: Recognise a poem. Understand | Reading: Understand simple events Reading: Understand simple events (animals Understanding Stories and Plays
is killed. Brutus is sad). simple ideas (poem is about war, (family party; inspector questions them). kick farmer out; pigs take control). Recognise v" | can say who the main characters are.
Weriting: Write short sentences (Sephy is soldiers, or fighting). Recognise characters (Mr Birling, Sheila, main characters (Napoleon, Snowball, Boxer). v" | can say where the story or play is set.
rich. Callum is poor.) Writing: Write words/phrases (war, Inspector). Weriting: Write short sentences (Pigs are v" | can tell someone what happens at the beginning, middle, and end.
Speaking & Listening: Listen to a short soldier, fight, sad). Weriting: Write short sentences (Sheila is leaders. Animals are scared.) v" I can say how a character is feeling (happy, sad, angry, scared).
scene; say what happened. Speaking & Listening: Listen to a poem nice. Mr Birling is mean). Speaking & Listening: Listen to a short passage v" lcan talk about what I liked or did not like.
Literacy Focus: Capitals, full stops. read aloud; say what it is about. Speaking & Listening: Connectives (and, and say what happened.
Vocabulary: king, friend, kill, fight. Stem: | | Literacy Focus: Capitals, full stops. then). Vocabulary: girl, dead, family, Literacy Focus: Capitals, full stops. Vocabulary: Poems
like... because... Vocabulary: war, fight, soldier, poem. secret. Stem: This play is about... pig, farm, dog, cow. Stem: / like... because... v" | can say what a poem is about in simple words.
Stem: | like... because... Literacy Focus: Capitals, full stops. v" | can spot if words sound the same (rhyme).
Vocabulary: family, party, girl, inspector. v'lcan say if a poem is happy, sad, or serious.
Stem: | like... because... vl can read or listen to a poem and say what it made me think of.
Talking About Writing
v' | can say, “This story is about...
v'lcan say, “This character feels...
v" lcan say, “This poem made me feel...”
v' | can give one reason for my answer (e.g., because he is kind).
Writing
v" | can write the names of characters
v" | can write short sentences about the story (e.g., The man is angry.)
v" | can use capital letters and full stops
v" | can spell some simple words (man, cat, dog, sun).
Speaking & Listening
v"Ican listen to a story or poem being read
v | can say one thing about what | heard
v" | can take turns talking in a group
v" | can read a line from a story or poem out loud.
EL2 | Reading: |dentify main events (Brutus Reading: Recognise a poem. Understand | Reading: |dentify main events (Inspector Reading: |dentify main events (rebellion, rules Understanding Stories and Plays

joins plot; Antony makes speech). Spot
feelings (angry, sad, proud).

Writing: Sequence events (First...,
then...). Write short responses (He is
loyal).

Speaking & Listening: Retell part of the
story; read short lines aloud.

Literacy Focus: Connectives (and, then).
Vocabulary: speech, power, friend, war.
Stem: This play is about...

simple ideas (poem is about war,
soldiers, or fighting).

Writing: Write simple sentences (The
poem is about war).

Speaking & Listening: Read a short
poem aloud. Share how it makes them
feel.

Literacy Focus: Connectives (and, then).
Vocabulary: brave, sad, dead, war. Stem:
This poem is about...

says a girl is dead, family tell stories). Spot
feelings (angry, sad, worried).

Writing: Sequence events (First..., then...).
Write short responses (He is guilty).
Speaking & Listening: Retell part of the
story; read short lines aloud.

Literacy Focus: Connectives (and, then).
Vocabulary: girl, dead, family, secret.
Stem: This play is about...

changed, animals sad). Spot feelings (happy,
scared, angry).

Writing Sequence events (First..., then...). Write
short responses (He is mean).

Speaking & Listening: Retell part of the story;
read aloud short sentences.

Literacy Focus: Connectives (and, then).
Vocabulary: farm, leader, rule, work. Stem: This
story is about...

v" | can say who the main characters are and what they do.
v" | can say where and when the story happens (setting).
v" | can retell the main events in order (first, next, last).
v' | can say how a character feels and give a reason (e.g., He is sad
because he lost his friend).
v' | can say what the story teaches me (e.g., It shows kindness).

Poems
v" | can say what a poem is about in my own words.
v' | can spot patterns in poems (rhyme, repetition).
v'|can say if a poem is happy, sad, angry, or funny.
v' | can give a reason for why a poem makes me feel a certain way.

Talking About Writing
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v" | can use a short quotation (one or two words) from the text to
explain my answer.
v" | can say, “The writer shows...” or “The character is...”
v" | can explain my ideas using because.
v" | can compare two characters or poems in a simple way (e.g., Both
are about family).

Writing
v | can write short paragraphs about a story, play, or poem.
v’ | can use quotation marks around short quotes.
v" | can use connectives like and, but, because.
v’ | can use capital letters, full stops, and question marks correctly.

Speaking & Listening
v" lcan join in a group discussion and share my ideas.
v" | can listen to others and reply politely.
v'lcan read aloud a short part of a story or poem with
expression.
v' I can explain what | think in a clear sentence

EL3 | Reading: |dentify character feelings Reading: Identify technique (simile, Reading: Identify character feelings Reading: Identify character feelings (Napoleon Understanding Stories and Plays
(Brutus torn, Antony persuasive). Pick out | repetition). Pick out a line to show (Sheila sorry, Birling proud). Pick out a greedy, Boxer loyal). Pick out evidence (a v" | can say who the main characters are and how they change.
a line/phrase. feeling line/phrase. line/phrase). v" | can retell the story in order and include key events.
Writing: Write PEE sentences (Brutus is Writing: Write PEE sentences (The poet Writing: Write PEE sentences (Sheila feels | Writing: Write PEE sentences (Boxer is loyal v' | can explain a character’s feelings and give evidence (He is angry
loyal because...). says... to show...). guilty because...). because...) because he shouts).
Context: Recognise themes: power, Context: Recognise themes: patriotism, Context: Recognise themes: responsibility, | Context: Recognise themes: power, fairness, v" | can say what the story is really about (theme: e.g., friendship, family,
loyalty, betrayal. loss, protest. class, family. betrayal. power).
Speaking & Listening: Perform a short Speaking & Listening: Perform a short Speaking & Listening: Perform a short Speaking & Listening: Perform a short v"lcan talk about a message or lesson in the story.
dialogue with expression. Compare two poem with expression. Compare two dialogue. Compare two characters. dialogue. Compare two characters.
characters. simply (Both are about soldiers). Literacy Focus: Paragraphs emerging. Literacy Focus: Paragraphs emerging. Poems
Literacy Focus: Paragraphs emerging. Literacy Focus: Paragraphs emerging. Vocabulary: guilt, class, family, blame. Vocabulary: power, rule, leader, rebellion. v" | can explain what a poem is about in my own words.
Vocabulary: loyalty, betrayal, speech, Vocabulary: sacrifice, patriot, protest, Connectives: because, also, but. Connectives: because, also, but. v' | can spot patterns (rhyme, repetition, rhythm).
war. Connectives: because, also, but. compare. Connectives: because, also, v" I can talk about how language makes me feel (The word “dark” makes
but. it sound scary).
v' I can compare two poems in a simple way (Both are about war, but
one is sad and one is proud).
Talking About Writing
v" | can pick out a short quotation and explain what it shows.
v | can explain why the writer used certain words (The poet uses
“storm” to show danger).
v"lcan talk about how the story, play, or poem links to real life or its
time.
v" | can compare two characters or writers’ ideas.
Writing
v" | can write a clear paragraph with a point, evidence, and reason.
v" | can use quotation marks correctly for short quotes.
v" | can use connectives like because, so, however, also.
v" 1 can check my spelling, punctuation, and grammar for accuracy.
Speaking & Listening
v" | can share my ideas in a group and listen to others.
v" | can read a short part of a text aloud with expression
v" | can explain my view and give a reason (/ think this because...).
v"lcan join in comparing two texts in discussion.
L1/L2 | Reading: Analyse how Shakespeare Reading: Analyse how poets use Reading: Analyse how Priestley presents Reading: Analyse how Orwell presents power, Level 1

presents persuasion, loyalty, and
betrayal. Identify dramatic techniques
(rhetoric, soliloquy, irony).

imagery, tone, and structure to present
conflict. Compare two anthology poems.

responsibility, class, and gender. Identify
dramatic techniques (dramatic irony,
symbolism, stage directions).

propaganda, and betrayal. Identify satire and
allegory.

Understanding Stories and Plays
v | can explain the main events of a story or play.
v" | can describe the main characters and how they change.
v | can explain the themes (e.g., family, power, conflict, friendship).
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Writing: Write structured PEE/PEEL
paragraphs. Extended essays on power
and persuasion. Creative tasks (speech in
Shakespearean style, Brutus’ diary).
Context: Explore Jacobean context:
succession, monarchy, rebellion, politics.
Speaking & Listening: Perform speeches
(“Friends, Romans, countrymen”).
Debate: Is Brutus a traitor or a patriot?
Literacy Focus: Cohesive paragraphs;
guotation integration. Vocabulary:
rhetoric, persuasion, conspiracy,
soliloquy. Connectives: similarly, in
contrast, this suggests.

Writing: Write structured PEE/PEEL
comparative paragraphs. Extended
essays. Write original conflict poems.
Context: Explore contexts: WW1/WW?2,
propaganda, protest movements,
cultural perspectives.

Speaking & Listening: Perform with
tone. Debate: Is war ever worth it?
Literacy Focus: Cohesive paragraphs;
quotation integration. Vocabulary:
enjambment, caesura, juxtaposition,
patriotism, trauma. Connectives:
similarly, in contrast, this suggests.

Writing: Write structured PEE/PEEL
paragraphs. Extended essays. Creative
writing (Inspector’s report, newspaper
article).

Context: Explore context: Edwardian
class/gender divisions; Priestley’s
socialism post-WW2.

Speaking & Listening: Perform extracts
with tone. Debate: Who is most
responsible for Eva’s death?

Literacy Focus: Cohesive paragraphs;
quotation integration. Vocabulary:
socialism, capitalism, hypocrisy, dramatic
irony. Connectives: similarly, in contrast,
this suggests.

Writing: Write structured PEE/PEEL
paragraphs. Extended essays. Creative tasks
(speech, alternative fable).

Context: Explore context: Russian Revolution,
Stalinism, propaganda

Speaking & Listening: Debate: Is the farm
doomed from the start? Perform Squealer’s
speech.

Literacy Focus: Cohesive paragraphs; quotation
integration. Vocabulary: allegory, satire,
propaganda, totalitarianism, rebellion.
Connectives: similarly, in contrast, this
suggests.

v' | can give a personal response (I think this character is brave
because...).
v | can explain how a story might link to real life or its time.

Poems
v" | can explain the meaning of a poem in my own words.
v" | can identify techniques like similes, metaphors, and repetition.
v" | can explain how these techniques affect the reader.
v' | can compare two poems by saying how they are similar or different.

Talking About Writing
v" I can choose a quotation and explain what it shows.

v" | can explain why a writer uses certain words, images, or structures.
v' | can explain how a text reflects its context (e.g., when it was written).
v" | can compare how two writers show the same idea (e.g., war, love,

conflict).

Writing
v' | can write a clear essay paragraph with a point, evidence (quote),
and explanation.
v" | can plan my ideas before writing.
v" | can use connectives like however, on the other hand, therefore, also.
v" | can write in a formal style with correct spelling, punctuation, and
grammar.

Speaking & Listening
v' | can take part in group discussions and listen carefully.
v" | can give my view and explain it clearly.
v' | can compare my ideas with others politely.
v" | can read a passage or poem aloud with confidence.

Level 2
Understanding Stories and Plays
v" | can explain the plot and structure of a story or play.
v" | can describe how characters develop and change.
v" | can explain the main themes (e.g., justice, love, conflict, identity).
v" | can give a personal response and back it up with evidence.
v" | can explain how the text links to its time and context (e.g., Victorian
society, post-war Britain).

Poems
v" | can explain the meaning of a poem in detail.
v" | can identify techniques like metaphor, simile, enjambment, rhyme,
imagery.
v' I can explain the effect of techniques on the reader.
v' | can compare two poems, writing about similarities and differences
in theme, tone, and method.

Talking About Writing
v" | can choose short quotations and explain what they show.
v" | can explain why a writer uses certain words, images, or structures.
v" I can explain how context shapes the writer’s ideas.
v" | can compare how two different writers show the same idea (e.g.,
war, power, family).

Writing
v' | can write analytical paragraphs using Point—Evidence—Explanation
(PEE/PEEL).
v" | can plan essays with a clear introduction, body, and conclusion.
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v

v

| can use connectives to link ideas (however, similarly, in contrast,
therefore).
v' I can write in a formal academic style with accurate spelling,
punctuation, and grammar.

Speaking & Listening
v" | can share my ideas in a group and respond to others.
v" | can explain my point of view clearly and give evidence.
v | can compare my ideas with others politely and respectfully.
I can read aloud a passage or poem with meaning and confidence.

GCSE

Reading: AO1: Critical response to
power, betrayal, loyalty, rhetoric. AO2:
Analyse Shakespeare’s use of speeches,
irony, imagery, soliloquy. AO3: Context —
Roman politics and Jacobean concerns
about kingship

Writing: Write thesis-led essays with
integrated quotations. Compare
interpretations.

Context: Explore wider contexts: Roman
history, political rebellion, succession
anxieties

Speaking & Listening Debate
interpretations (/s Antony manipulative
or heroic?). Perform speeches with
rhetoric.

Literacy Focus: Sophisticated vocabulary:
rhetoric, conspiracy, betrayal, hubris,
persuasion. Sentence stems: Shakespeare
presents... This reflects... This symbolises...
AO4: SPaG accuracy.

Reading: AO1: Develop critical
responses to conflict themes. AO2:
Analyse poetic techniques in depth.
AO3: Compare context and perspectives
across poems.

Writing: Write thesis-led comparative
essays with integrated quotations.
Context Explore historical and cultural
contexts (WW1 poets, modern conflicts,
protest poetry).

Speaking & Listening: Debate
interpretations (Do poets glorify or
condemn war?). Perform with analysis of
tone.

Literacy Focus: Sophisticated
vocabulary: propaganda, sacrifice,
resistance, juxtaposition, semantic field.
Sentence stems: The poet conveys... This
reflects... This challenges... AO4: SPaG
accuracy.

Reading: AO1: Critical response to themes
(responsibility, class, gender, generational
divide). AO2: Analyse dramatic methods
(irony, stagecraft, symbolism). AO3:
Context — Edwardian inequality vs. post-
war socialism

Writing: Write thesis-led essays with
integrated quotations. Compare
interpretations of responsibility.
Context: Explore wider contexts: social
inequality, Priestley’s politics, Labour’s
rise

Speaking & Listening: Debate
interpretations (/s the Inspector real?).
Perform speeches with analysis.

Literacy Focus: Sophisticated vocabulary:
socialism, capitalism, collective
responsibility, hypocrisy, morality play.
Sentence stems: Priestley presents... This
reflects... This symbolises... AO4: SPaG
accuracy

Reading AO1: Critical response to power,
corruption, propaganda. AO2: Analyse allegory,
symbolism, irony, and rhetoric. AO3: Context —
Orwell, Russian Revolution, Stalinism,
propaganda.

Writing: Write thesis-led essays with integrated
guotations. Compare interpretations.

Context: Explore wider contexts: totalitarian
regimes, propaganda, 20th-century politics.
Speaking & Listening: Debate interpretations
(Is Orwell warning us about all revolutions?).
Deliver speeches in role.

Literacy Focus: Sophisticated vocabulary:
allegory, satire, propaganda, tyranny, irony,
corruption. Sentence stems: Orwell critiques...
This reflects... This symbolises... AO4: SPaG
accuracy.

v" | can identify the key themes (e.g., power, conflict, family, love,

v | can use quotations (short and embedded) to support my ideas.

v

v" | can analyse language choices and their effects on the reader.

v

v

v

v

v

AO1: Understanding & Response
v' I can explain the plot of each set text clearly.
v | can describe the main characters and how they change.

identity).
v" | can develop my own critical opinion of a text.

AO02: Language, Form & Structure
I can spot and explain writer’s techniques (e.g., metaphor, simile,
irony, foreshadowing, enjambment).

| can explain how form and structure (e.g., soliloquy, stanza length,
narrative perspective) affect meaning.
I can explore how a writer’s methods link to themes and characters.

AO3: Context
v" | can explain how Shakespeare’s plays reflect
Elizabethan/Jacobean ideas (e.g., kingship, gender,
supernatural).
v" | can explain how 19th-century novels reflect Victorian
society (e.g., poverty, science, morality).
v | can explain how modern texts reflect social and political
issues (e.g., gender, class, war, morality).
v"lcan link poems to their cultural, social, or political
background.
v" | can weave context into my essays naturally, not just bolt it
on.

AO04: Spelling, Punctuation & Grammar
v' | can write in clear paragraphs with topic sentences.
v" | can write in a formal, academic style.
v" | can use quotation marks correctly for evidence
v" | can use connectives to compare ideas (similarly, in contrast,
however).
| can proofread for accurate spelling, punctuation, and grammar.

Comparative Skills (Poetry & Prose)
v" | can compare two poems on theme, tone, and method.
| can compare how different writers present similar themes (e.g.,
conflict, love, identity).
| can use comparative connectives fluently (whereas, similarly, on the
other hand).
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Year 12

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Pre 20" Century Modern drama Contemporary fiction Exploring non-fiction texts Drama Poetry
Conflict focus Culture focus Conservation focus Culture focus Conflict focus Conservation focus
Na’: E(L)ET BT;IE 'IPIEgTH DOCTOR FAUSHUS = FUEMSUF THE
WAITING
FOR GODOT 4 TRAVEL
\ : WRITING

\.\"a.g
VNEwAR OF THE
WORLDS

The war of the worlds
H.G Wells

Core Knowledge: Plot & Character Arcs:
Martians land in Surrey; their superior
technology devastates humanity;
narrator witnesses’ chaos, destruction,
and survival attempts; London panics;
Martians ultimately destroyed by
bacteria, not humans.

Themes: science vs. nature; imperialism
and invasion; survival and human
fragility; fear of technology; societal
collapse; resilience of humanity.
Context: Published 1898; Victorian
anxieties about science (Darwinism,
industrialisation); fears of invasion during
height of British Empire; early science
fiction genre.

Language & Style: first-person eyewitness
account; journalistic realism; scientific
detail; Gothic and apocalyptic imagery;
symbolism of Martians as colonisers.
Symbols & Motifs: Martians (imperial
power, technology without morality); red
weed (colonial domination, unnatural
invasion); bacteria (nature’s superiority);
London (civilisation under threat).

Skills: Interpret allegory (Martians as
colonial oppressors).

Analyse Wells’ narrative style: realism,
suspense, Gothic imagery.
Explore Victorian anxieties (science,
empire, morality).

Develop academic essay writing (thesis-
driven arguments, critical
interpretations).

Research and present secondary criticism
(literary, historical, scientific).
Creative writing: alternative endings,
speculative fiction inspired by Wells.
Speaking & listening: seminar-style
discussion (Are the Martians symbols of
empire or science?); presentations on
context.

Waiting for Godot
Samuel Beckett

Core Knowledge: Plot & Character Arcs:
Two tramps, Vladimir and Estragon, wait
endlessly for Godot, who never arrives.
Encounters with Pozzo and Lucky
highlight themes of power, suffering,
and futility. Circular structure —
repetition, no resolution.
Themes: absurdity of existence; waiting
and time; hope vs. despair; friendship
and dependency; human suffering;
power and oppression.
Context: Written 1948—49, post-WW2
Europe; part of the Theatre of the
Absurd; existential philosophy (Sartre,
Camus); challenges traditional theatre
(no plot resolution, minimal setting).
Language & Style: repetitive dialogue;
silences, pauses; circularity; slapstick
mixed with bleak philosophy; symbolism
(waiting, barren tree, boots, rope).
Symbols & Motifs: Godot (hope,
salvation, meaning, God, authority —
ambiguous); the tree (life, time, death);
waiting (futility, human condition);
circular time (no progress).

Skills: Interpret ambiguity and
symbolism.

Analyse Beckett’s use of dialogue,
repetition, and silence.

Explore existentialist and post-war

context.
Evaluate absurdist dramatic form (non-
linear, anti-climax).
Write critical essays (AO1-A0O3, AO5

critical perspectives).

Creative tasks: script additional scenes;
modern reinterpretations.
Speaking & listening: perform extracts
focusing on pauses/silence; seminar
debates (Is Godot a religious allegory?).

Literacy Focus: Key Vocabulary:
absurdism, existentialism, futility,

KAZUO
ISHIGURO

Never let me go
Kazuo Ishiguro

Core Knowledge: Plot & Character Arcs:
Kathy narrates her life at Hailsham, a
boarding school for clones raised to
donate organs. Her relationships with
Tommy and Ruth reveal love, jealousy,
and betrayal. As adults, they face their
fates as donors/carers. No escape —
explores memory, mortality, and what it
means to be human.

Themes: mortality and the human
condition; memory and storytelling;
identity and humanity; love, friendship,
and betrayal; science, ethics, and control.
Context: Published 2005;
dystopian/speculative fiction; ethical
debates around cloning, organ donation,
and biotechnology; postmodern narrative
(fragmented, unreliable memory).
Language & Style: first-person
retrospective narration; understatement;
irony; symbolism (tape, Norfolk, Hailsham,
artwork).

Symbols & Motifs: cassette tape (memory,
lost innocence, humanity); Norfolk (the
“lost corner” — hope, longing); Hailsham
(childhood, false protection); art (identity,
humanity); donations (mortality).

Skills: Interpret Ishiguro’s use of memory,
narration, and understatement.
Analyse symbolism and narrative
perspective.
Explore ethical and cultural context of
cloning and science.
Write thesis-driven essays (AO1-AQ03).
Evaluate different critical readings
(dystopia, postmodernism, medical
ethics).
Creative writing: diary entries in Kathy’s
voice; alternative dystopian endings.
Speaking & listening: seminar debates
(Are the students human?); presentations
on cloning ethics.

OF THE 21°' CENTURY

Travel Writing (e.g. Hemingway,
Kerouac & Bryson)

Core Knowledge: Texts & Writers:
Ernest Hemingway - modernist
minimalism; man vs. nature;
travel/adventure as authenticity
(Green Hills of Africa, A Moveable
Feast).

Bill Bryson - late 20th/21st-century
humour; anecdotal, satirical, cultural
commentary (Notes from a Small
Island, A Walk in the Woods).
Jack Kerouac - 1950s Beat
Generation; On the Road and travel
journals; stream-of-consciousness;
travel as freedom, rebellion, and
counter-culture.

Themes: exploration and adventure;
identity and culture; freedom and
rebellion (Kerouac); humour and
cultural critique (Bryson); survival and
authenticity (Hemingway).
Context:

Hemingway - post-WW!I modernism;
stripped-back realism.
Bryson - late modern consumer
culture; humorous critique of
Britain/America.

Kerouac - post-war America; Beat
counter-culture, jazz, drugs, youth,
spiritual search.

Language & Style:
Hemingway - clipped, minimalist,
journalistic.

Bryson - humorous exaggeration,
anecdote, irony.

Kerouac - free-flowing, spontaneous
prose, rhythm of jazz.
Symbols & Motifs: roads/journeys
(Kerouac — freedom/rebellion);
landscapes (Hemingway —
challenge/identity); satire (Bryson —
cultural absurdity).

Skills: Compare styles: minimalist
Hemingway vs. satirical Bryson vs.
rebellious Kerouac.

Doctor Faustus
Christopher Marlowe

Core Knowledge: Plot & Character Arcs:
Faustus, dissatisfied with human
knowledge, makes a pact with Lucifer to
gain 24 years of power and pleasure.
Assisted by Mephistopheles, he squanders
opportunities for greatness, entertains
with tricks, and ultimately refuses to
repent. Dragged to hell at the end.
Themes: ambition and greed; knowledge
vs. morality; sin, repentance, and
damnation; fate vs. free will; religion and
salvation; the Renaissance conflict
between medieval and modern
worldviews.

Context: Elizabethan/Jacobean tragedy;
influenced by morality plays; Protestant
England’s focus on sin, repentance, and
salvation; Renaissance humanism and the
pursuit of knowledge; anxieties about
witchcraft and the occult.
Language & Style: blank verse and prose;
soliloquies (Faustus’ inner conflict);
allegory (Good Angel/Bad Angel, Seven
Deadly Sins); dramatic irony (refusal to
repent); spectacle (magic, devils,
pageantry).

Symbols & Motifs: blood (Faustus’ pact,
guilt, sin); Good Angel/Bad Angel (moral
conscience); books (knowledge,
temptation); time (mortality, inevitability).

Skills: Analyse Marlowe’s use of allegory,
symbolism, and soliloquy.
Interpret the religious and moral
messages of the play.

Explore Renaissance vs. medieval beliefs
(humanism vs. faith).

Write thesis-driven critical essays (AO1—
AO3).

Evaluate different critical interpretations
(Faustus as tragic hero, fool, sinner).
Creative tasks: modern reimagining of the
pact; soliloquy rewriting.

Poems of the decade: An anthology of
the Forward books of Poetry 2002-2011

Core Knowledge: Poetic Content:
contemporary poems from diverse voices,
exploring love, relationships, identity,
politics, war, nature, culture, and modern
life.

Themes: personal and collective identity;
memory and history; conflict (personal,
political, cultural); gender and
relationships; globalisation and
consumerism; environment and nature.
Context: 21st-century poetry reflecting
multicultural, globalised Britain;
contemporary conflicts (e.g., Irag War);
shifting social issues (gender,
environment, technology).
Language & Style: free verse; dramatic
monologue; fragmentation; use of
colloquial and experimental language;
extended metaphors and imagery.
Symbols & Motifs: journeys (migration,
discovery); war/violence (political
commentary); landscapes and
environments; relationships (family, love,
loss).

Skills: Analyse contemporary poetic
language, form, and structure.
Explore multiple perspectives and voices
across the anthology.
Compare poems thematically (conflict,
identity, relationships).

Write comparative essays (AO1-AQO3).
Evaluate critical viewpoints (AO5).
Creative tasks: write original poems
inspired by anthology themes.
Speaking & listening: perform and
interpret poems; seminar discussions on
meaning and context.

Literacy Focus: Key Vocabulary: free
verse, dramatic monologue, imagery,
symbolism, enjambment, colloquialism,
fragmentation, identity, conflict.
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Literacy Focus: Key Vocabulary:
imperialism, invasion, Darwinism,
degeneration, colonialism, apocalypse,
Gothic, symbolism.

Sentence Stems: Wells presents human
fragility through... This symbolises... This
reflects Victorian anxieties about...
Oracy Stems: | think Wells suggests...
Another interpretation is... Critics might
argue...

repetition, circularity, symbolism,
minimalism, ambiguity.
Sentence Stems: Beckett presents
existence as... This symbolises... This
reflects post-war anxieties about...
Oracy Stems: | think Godot represents...
Another interpretation is... Critics might
argue...
Accuracy: embed quotations precisely
(short fragments from dialogue); use

Literacy Focus: Key Vocabulary: dystopia,
cloning, ethics, mortality, memory,
identity, narrative voice, symbolism.
Sentence Stems: Ishiguro presents
humanity as... This symbolises... This
reflects ethical anxieties about...
Oracy Stems: | think Kathy’s narration
shows... Another interpretation is... Critics
might argue...
Accuracy: embed quotations precisely

Analyse tone, humour, and narrative
voice across different contexts.
Explore cultural/historical contexts of
each writer.

Write comparative critical essays
(AO1-AO5).

Write original travel writing pieces
experimenting with each style.
Speaking & listening: seminar debates
(Is travel writing about place or self?);

Speaking & listening: dramatic
performance of soliloquies; seminar
debates (Is Faustus a victim of fate or his
own pride?).

Literacy Focus: Key Vocabulary: tragedy,
Renaissance, humanism, damnation,
salvation, allegory, morality play, hubris,
soliloquy.

Sentence Stems: Marlowe presents

Sentence Stems: The poet presents
identity as... This symbolises... This
reflects contemporary issues of...
Oracy Stems: | think the poem means...
Another interpretation is... Critics might
argue...

Accuracy: quotation integration (short
lines/phrases); evaluative verbs
(challenges, critiques, explores,
interrogates); comparative essay

Accuracy: embed long and short evaluative verbs (symbolises, subverts, (short and telling phrases); use evaluative group presentations on cultural ambition as... This symbolises... This structures.
guotations; academic register; evaluative critiques, destabilises). verbs (symbolises, critiques, reveals, encounters. reflects Renaissance anxieties about...
verbs (satirises, critiques, symbolises, guestions); sustained essay structures Oracy Stems: | think Faustus is... Another
anticipates). with context integration. Literacy Focus: Key Vocabulary: interpretation is... Critics might argue...
modernism, Beat Generation, satire, Accuracy: embed quotations precisely
anecdote, stream-of-consciousness, (short, dramatic phrases); evaluative verbs
minimalism, rebellion, cultural (condemns, critiques, symbolises,
encounter. exposes); essay writing with clear thesis +
Sentence Stems: Hemingway presents structured argument.
travel as... Bryson critiques culture by...
Kerouac explores freedom through...
Oracy Stems: | think the writer shows...
Another interpretation is... Critics
might argue...
Accuracy: precise quotation
integration; academic verbs (satirises,
critiques, embodies, destabilises);
comparative essay structures.
EL3 GCSE bridge GCSE bridge GCSE bridge GCSE bridge GCSE bridge

(if needed for entry bridging)
Reading: Identify basic plot events
(Martians arrive, destroy cities, die from
germs).

Writing: Write simple paragraphs
(Martians are strong. People are scared.)
Context: Recognise it is an old story
about aliens.

Speaking & Listening: Retell part of the
story.

Literacy Focus: Vocabulary: alien, war,
London, germs. Connectives: because,
also, but.

Reading: ldentify main characters
(Vladimir, Estragon). Recognise they
wait for Godot, who never arrives.
Writing: Write simple PEE paragraphs
(They wait. Nothing happens.).
Context: Recognise it is a modern play,
set after a war.

Speaking & Listening: Write PEE
sentences (Lear is proud because...).
Literacy Focus: Paragraphs emerging.
Vocabulary: fear, revenge, sad, ghost.
Connectives: because, also, but.

Reading: ldentify key events (Hailsham,
donations, friendships).

Writing: Write simple PEE/PEEL
paragraphs.

Context: Recognise it is a dystopian story
about science and people.

Speaking & Listening: Summarise
chapters in own words.

Literacy Focus: Vocabulary: clone,
memory, love, school. Connectives:
because, also, but.

Reading: |dentify main ideas (journey,
travel, humour, freedom).

Writing: Write simple PEE/PEEL
paragraphs.

Context: Recognise non-fiction travel
writing.

Speaking & Listening: Summarise
main idea of an extract.

Literacy Focus: Vocabulary: journey,
place, funny, road. Connectives:
because, but.

Reading: |dentify main events (Faustus
sells soul, uses magic, goes to hell).
Writing: Write short PEE/PEEL
paragraphs.

Context: Recognise it is an old play about
religion.

Speaking & Listening: Summarise a scene.
Literacy Focus: Vocabulary: devil, magic,
soul, hell. Connectives: because, but.

Reading: Identify main ideas (love, war,
memory, family).

Writing: Write simple PEE/PEEL
paragraphs.

Context: Recognise poems reflect real-life
issues.

Speaking & Listening: Summarise a
poem’s message.

Literacy Focus: Vocabulary: poem, war,
love, life. Connectives: because, but.

L1/12
Reading: |dentify themes (fear, survival,
invasion). Pick out lines of description.
Writing: Write PEE/PEEL paragraphs.
Context: Begin to link to Victorian fears
(science, empire).
Speaking & Listening: Present a
summary.
Literacy Focus: Vocabulary: invasion,
fear, power, empire. Connectives:
similarly, in contrast.

A-Level standard
Reading: Analyse Wells’ use of imagery,
symbolism, and narrative perspective.
Engage with allegory (imperialism,
science).

A-Level standard
Reading: Analyse language, pauses,
repetition, and ambiguity. Interpret
symbolism (Godot, tree, waiting).
Writing: Write thesis-led essays;
integrate quotations. Use critical theory
(existentialist, absurdist).
Context: Explore Theatre of the Absurd,

existentialism, post-war cultural despair.

Speaking & Listening: Perform extracts
with attention to silences/pauses. Lead
seminar debates.

Literacy Focus: Vocabulary: absurdism,
existentialism, futility, ambiguity,
circularity. Sentence stems: This
symbolises... This reflects... Critics
argue...

A-Level standard
Reading: Analyse narrative voice,
understatement, and symbolism. Interpret
memory and humanity.
Writing: Write thesis-led essays with close
analysis. Integrate quotations smoothly
Context: Explore context: cloning debates,
dystopian fiction, 21st-century anxieties.
Speaking & Listening: Lead seminar
discussions; present on ethics of science.
Literacy Focus: Vocabulary: dystopia,
ethics, mortality, identity, symbolism,
narration. Sentence stems: This reflects...
Ishiguro suggests... Critics argue...

A-Level standard
Reading: Analyse style: Hemingway
(minimal), Bryson (comic), Kerouac
(stream-of-consciousness). Interpret
themes of freedom, culture, survival.
Writing: Write thesis-led comparative
essays. Creative travel pieces imitating
styles.
Context: Explore modernism, Beat
counter-culture, consumer satire.
Speaking & Listening: Deliver seminar
debates (/s travel writing literature or
journalism?).
Literacy Focus: Vocabulary:
modernism, satire, Beat, rebellion,
anecdote, minimalism. Sentence
stems: This reflects... Hemingway

A-Level standard
Reading: Analyse soliloquies, allegory, and
symbolism. Interpret themes of ambition,
sin, and repentance.
Writing: Write thesis-led essays with
integrated quotations.
Context: Explore Renaissance humanism
vs. medieval religion.
Speaking & Listening: Perform soliloquies
with tone. Lead seminar debates
Literacy Focus: Vocabulary: hubris,
allegory, damnation, salvation, tragedy.
Sentence stems: This reflects... Marlowe
critiques... Critics argue...

A-Level standard
Reading: Analyse language, imagery,
structure, and voice. Compare poems
thematically.
Writing: Write thesis-led comparative
essays with integrated quotations.
Context: Explore Renaissance humanism
vs. medieval religion.
Speaking & Listening: Perform and
discuss poems in seminar style.
Literacy Focus: Vocabulary: enjambment,
free verse, colloquialism, fragmentation,
symbolism. Sentence stems: This
reflects... The poet critiques... Critics
argue...
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Writing: Write thesis-led essays;
integrate quotations. Use critical
perspectives.

Context: Explore Victorian context
(Darwinism, empire, industrialisation).
Compare to other dystopian texts.
Speaking & Listening Seminar-style
debates: Are the Martians a mirror of
Britain’s empire?

Literacy Focus: Vocabulary: imperialism,
degeneration, colonialism, apocalypse,
allegory. Academic sentence stems: This

symbolises... Critics argue... This reflects...

suggests... Bryson critiques... Kerouac
embodies...
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Year 13

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 and 2
20 Century fiction Shakespear Poetry Pre 20 Century Revision/Exams
Culture focus Communication focus Conflict focus Culture focus
ul'i( HANT % 19} 3 ApT A A Level English Literature
OF VENICE 1918
g \ THE FIRST
OrId. ) Exam Paper Readiness
* 4 Paper 1: Drama & Poetry (e.g. Shakespeare, Tragedy, Poetry Anthology)
0SCAR, WILDE

The lonely Londoners
Sam Selvon

Core Knowledge: Plot & Character Arcs:
Episodic narrative of West Indian
immigrants in 1950s London, centred on
Moses Aloetta and newcomers like
Galahad. Explores hopes, struggles,
discrimination, and resilience as they
adapt to life in the “Mother Country.”
Themes: migration and identity; racism
and discrimination; community and
solidarity; dreams vs. harsh realities;
survival and belonging; loneliness vs.
connection.

Context: Post-WW?2 Britain; arrival of the
Windrush Generation; labour shortages
and immigration; racism and social
exclusion; Selvon’s use of creolised
English to represent authentic migrant
voices.

Language & Style: creolised narration
blending Standard English and
Trinidadian vernacular; episodic, non-
linear structure; humour mixed with
pathos; satire and irony; voice-driven
narrative.

Symbols & Motifs: London (opportunity
vs. alienation); cold weather (isolation,
harsh reality); community gatherings
(resilience, solidarity); hunger and
poverty (struggle).

Skills: Analyse Selvon’s use of creolised
language, narrative voice, and episodic
structure.

Explore themes of migration, identity,
and racism in 1950s Britain.
Write thesis-led critical essays (AO1-
AO3).

Compare to other postcolonial/migrant
literature.

Evaluate critical perspectives (AO5).
Creative tasks: write monologues in
Selvon’s style; creative re-imagining of a

character’s story.

The Merchant of Venice
Shakespear

Core Knowledge: Plot & Character Arcs:
Bassanio borrows money from Shylock,
a Jewish moneylender, to woo Portia.
Antonio guarantees the loan.
Shylock demands a “pound of flesh”
when the loan cannot be repaid.
Portia, disguised as a lawyer, saves
Antonio in court.

Shylock is forced to convert to
Christianity.

Play ends with marriages, though justice
and mercy remain ambiguous.
Themes: justice vs. mercy; prejudice and
intolerance; love and friendship; wealth,
greed, and generosity; law, contracts,
and power.

Context: Elizabethan England’s attitudes
to Jews (stereotypes, exclusion); Venice
as a symbol of commerce and law;
Shakespeare’s exploration of religious,
cultural, and social tensions.
Language & Style: blank verse and
prose; courtroom rhetoric; dramatic
irony; disguise; symbolism (bond, rings,
pound of flesh, caskets).
Symbols & Motifs: caskets (choices,
value, morality); bond/pound of flesh
(justice, revenge); rings (loyalty, fidelity);

money/gold (materialism, corruption).

Skills: Analyse Shakespeare’s use of
language, imagery, and dramatic form.
Interpret characterisation (Shylock,
Portia, Antonio, Bassanio).
Explore Elizabethan attitudes to religion,

gender, law, and justice.

Write thesis-driven critical essays (AO1—

AO3).

Evaluate different critical perspectives

(is Shylock victim or villain?).
Creative tasks: rewrite courtroom
speeches; stage modernised
performances.

+POETRY

First World War poems

Core Knowledge: Poetic Content: poetry
by Wilfred Owen, Siegfried Sassoon,
Rupert Brooke, Isaac Rosenberg, Edward
Thomas and others.

Themes: patriotism vs. disillusionment;
trauma, death, and sacrifice; comradeship
and loss; the pity of war; nature as both
solace and destruction; remembrance.
Context: written during/after WWI (1914—
1918); trench warfare, mass death,
mechanisation of war; propaganda vs.
protest; modernist and Georgian
traditions; post-war cultural memory.
Language & Style: vivid imagery (graphic
realism, nature, religious allusions);
symbolism (blood, mud, dawn, crosses);
traditional forms (sonnets, rhyme) vs.
modernist free verse; irony and satire.

Symbols & Motifs: poppies and graves
(remembrance, sacrifice); mud and
trenches (suffering, destruction);
dawn/daylight (hope vs. despair); gas
(modern warfare, dehumanisation).

Skills: Analyse war poets’ use of imagery,
form, and symbolism.
Compare attitudes to war across poets
(patriotic vs. critical).
Interpret poems in historical and political
context.
Write thesis-driven comparative essays
(AO1-A03).
Evaluate critical perspectives on war
poetry (AO5).
Creative tasks: write original poems in the
style of Owen or Sassoon.
Speaking & listening: perform poems
aloud; debate (Do war poems glorify or
condemn war?).

Literacy Focus: Key Vocabulary:
patriotism, propaganda, disillusionment,
sacrifice, comradeship, irony, modernism,
elegy.

The Picture of Dorian Gray
by Oscar Wilde

Core Knowledge: Plot & Character
Arcs:

Dorian Gray, influenced by Lord Henry,
wishes to remain young while his
portrait ages instead.

As he indulges in sin and hedonism,
the painting becomes corrupted and
grotesque.

Dorian murders Basil, the artist, and
descends further into vice.
Ultimately, he stabs the painting,
killing himself, restoring the portrait.
Themes: beauty and corruption; art vs.
morality; influence and manipulation;
vanity and decadence; duality of
human nature; secrecy and reputation.
Context: Fin de siecle decadence;
aestheticism and Wilde’s mantra “art
for art’s sake”; Victorian morality,
repression, and double standards;
Wilde’s own life and later trial for
“gross indecency.”

Language & Style: lush, sensuous
description; aphorisms and epigrams;
Gothic imagery; symbolism (portrait,
opium dens, yellow book); irony.

Symbols & Motifs: the portrait
(soul/conscience); yellow book
(corrupting influence of art/ideas);
flowers (beauty and decay); opium
dens (vice, escape); mirror (self-
obsession).

Skills: Analyse Wilde’s use of Gothic
imagery, symbolism, and
epigrammatic style.
Interpret characters as allegorical
(Dorian = youth/vanity; Lord Henry =
influence/hedonism; Basil =
morality/art).

Explore aestheticism vs. morality and
Victorian social anxieties.
Write thesis-driven critical essays
(AO1-AO3).

v

v" | can analyse a Shakespeare extract in detail.
v' | can connect the extract to the whole play and its themes.
v" I can explain how context (Elizabethan/Jacobean society, genre
conventions) influences meaning.
v’ | can write a comparative essay linking two set texts (e.g. play +
anthology).
v" | can evaluate different critical interpretations of characters and
themes.

Paper 2: Prose & Unseen (e.g. Gothic, Modern Prose, Unseen Texts)
v" | can write a clear essay on my set prose text (e.g. Dorian Gray, The
Lonely Londoners).
v"Ican link the text to its literary, historical, or cultural context.
v" | can compare two prose texts on a shared theme (e.g. corruption,
identity, conflict).
v" | can analyse and compare two unseen texts confidently.
v" | can show how writers’ methods, context, and ideas differ across
texts.

Synoptic Skills (all papers)
v" | can build a thesis-led argument in every essay.
v" | can use embedded quotations effectively.
| can manage my time under exam conditions (plan = write - check).
v' | can integrate context naturally into analysis.
v | can explore more than one interpretation of a text or theme.
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Speaking & listening: seminar discussions
(Is the novel hopeful or bleak?);
presentations on Windrush context.

Literacy Focus: Key Vocabulary: creole,
vernacular, diaspora, postcolonialism,
migration, identity, discrimination,
resilience.

Sentence Stems: Selvon presents
migration as... This symbolises... This
reflects the Windrush experience of...
Oracy Stems: | think the novel shows...
Another interpretation is... Critics might
argue...

Accuracy: embed short quotations
(vernacular phrases); evaluative verbs
(challenges, critiques, celebrates,
exposes); use precise cultural
terminology.

Speaking & listening: dramatic
performance of courtroom scene;
seminar debate (Is justice or mercy
more important?).

Literacy Focus: Key Vocabulary:
prejudice, mercy, justice, revenge,
disguise, rhetoric, stereotype, irony,
contract.

Sentence Stems: Shakespeare presents
justice as... This symbolises... This
reflects Elizabethan anxieties about...
Oracy Stems: | think Shylock is... Another
interpretation is... Critics might argue...
Accuracy: short, embedded quotations;
evaluative verbs (condemns, critiques,
challenges, reinforces); formal essay
structure with context integration.

Sentence Stems: The poet presents war
as... This symbolises... This reflects the
experience of...

Oracy Stems: | think the poet means...
Another interpretation is... Critics might
argue...

Accuracy: embed short, powerful
quotations; evaluative verbs (condemns,
critiques, exposes, elegises); comparative
essay structures with precise terminology.

Evaluate multiple critical perspectives
(e.g., moral tale vs. aesthetic
manifesto).

Creative tasks: write Wildean
epigrams; modern reinterpretations of
portrait symbolism.

Speaking & listening: seminar debates
(Is the novel a warning or a celebration
of decadence?).

Literacy Focus: Key Vocabulary:
aestheticism, decadence, influence,
hedonism, vanity, corruption, Gothic,
duality, repression.
Sentence Stems: Wilde presents
beauty as... This symbolises... This
reflects Victorian anxieties about...
Oracy Stems: | think Dorian
represents... Another interpretation
is... Critics might argue...
Accuracy: embed short, telling
guotations; evaluative verbs (critiques,
subverts, condemns, embodies); build
essays with clear thesis and structured
argument.

GCSE bridge
Reading: Identify main characters
(Moses, Galahad). Recognise it’s about
immigrants in London.
Writing: Write PEE/PEEL paragraphs
(Moses helps others).
Context: Recognise novel is about people
moving to London.

Speaking & Listening: Retell main events.

Literacy Focus: Vocabulary: London,
immigrant, friend, cold. Connectives:
because, but.

GCSE bridge
Reading: Identify main events (loan,
caskets, court). Recognise main
characters.
Weriting: Write PEE/PEEL paragraphs.
Context: Recognise it is about Jews and
Christians in Venice.
Speaking & Listening: Retell or perform
a short scene.
Literacy Focus: Vocabulary: Jew, court,
bond, money. Connectives: because,
but.

GCSE bridge
Reading: Identify main ideas (soldiers,
war, death, bravery).
Weriting: Write PEE/PEEL paragraphs.
Context: Recognise poems were written in
WWI.
Speaking & Listening: Read aloud with
expression.
Literacy Focus: Vocabulary: war, soldier,
death, mud. Connectives: because, but.

GCSE bridge
Reading: Identify main characters
(Dorian, Basil, Lord Henry). Recognise
the portrait changes.
Weriting: Write PEE/PEEL paragraphs.
Context: Recognise it is about youth
and beauty.
Speaking & Listening: Retell events
simply.
Literacy Focus: Vocabulary: picture,
beauty, soul, evil. Connectives:
because, but.

v

v

v

v

AO01: Understanding & Response
v" I can explain the plot of each set text clearly.
v" | can describe the main characters and how they change.
| can identify the key themes (e.g., power, conflict, family, love, identity).
v" | can develop my own critical opinion of a text.
v" | can use quotations (short and embedded) to support my ideas.

AO2: Language, Form & Structure
| can spot and explain writer’s techniques (e.g., metaphor, simile, irony,
foreshadowing, enjambment).
v" | can analyse language choices and their effects on the reader.
| can explain how form and structure (e.g., soliloquy, stanza length, narrative
perspective) affect meaning.
v" I can explore how a writer’s methods link to themes and characters.

AO3: Context
v' I can explain how Shakespeare’s plays reflect Elizabethan/Jacobean
ideas (e.g., kingship, gender, supernatural).
v" | can explain how 19th-century novels reflect Victorian society (e.g.,
poverty, science, morality).
v" 1 can explain how modern texts reflect social and political issues (e.g.,
gender, class, war, morality).
v" I can link poems to their cultural, social, or political background.
v" | can weave context into my essays naturally, not just bolt it on.

AO04: Spelling, Punctuation & Grammar
v" | can write in clear paragraphs with topic sentences.
v" | can write in a formal, academic style.
v" | can use quotation marks correctly for evidence
| can use connectives to compare ideas (similarly, in contrast, however).
v' | can proofread for accurate spelling, punctuation, and grammar.

Comparative Skills (Poetry & Prose)
v" | can compare two poems on theme, tone, and method.
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v" | can compare how different writers present similar themes (e.g., conflict,
love, identity).
| can use comparative connectives fluently (whereas, similarly, on the other hand).

A-Level standard
Reading: Analyse Selvon’s creolised
voice, episodic structure, and
humour/pathos. Interpret themes of
belonging, racism, and identity.
Writing: Write thesis-led essays with
integrated quotations.
Context: Explore Windrush context and
postcolonial identity.
Speaking & Listening: Seminar
discussions; presentations on 1950s
Britain.
Literacy Focus: Vocabulary: diaspora,
creole, postcolonial, migration,
discrimination. Sentence stems: This

reflects... Selvon critiques... Critics argue...

A-Level standard
Reading: Analyse courtroom speeches,
imagery, and disguise. Interpret themes
of justice, prejudice, and love.
Writing: Write thesis-led essays with
close analysis.
Context: Explore Elizabethan law,
religion, and cultural prejudice
Speaking & Listening: Perform
courtroom scenes; lead seminar debates
Literacy Focus: Vocabulary: prejudice,
mercy, justice, rhetoric, stereotype.
Sentence stems: This reflects...
Shakespeare critiques... Critics argue...

A-Level standard
Reading: Analyse imagery, symbolism,
and form (sonnet, free verse, irony).
Compare poets’ perspectives.
Writing: Write thesis-led comparative
essays with integrated quotations.
Context: Explore trench context,
propaganda, and remembrance.
Speaking & Listening: Perform poems;
seminar debates (Does war poetry tell the
truth?).
Literacy Focus: Vocabulary: irony, elegy,
propaganda, modernism, sacrifice.
Sentence stems: This reflects... The poet
critiques... Critics argue...

A-Level standard
Reading: Analyse Wilde’s Gothic
imagery, symbolism, and epigrams.
Interpret themes of beauty,
corruption, and morality.
Writing: Write thesis-led essays with
integrated quotations.
Context: Explore context:
aestheticism, decadence, Wilde's life,
Victorian morality.
Speaking & Listening: Lead seminar
discussions; debates on morality vs.
art.
Literacy Focus: Vocabulary:
aestheticism, hedonism, decadence,
duality, repression. Sentence stems:
This reflects... Wilde critiques... Critics
argue...

AS Level English Literature

AO1: Critical Response
v" | can write a clear thesis statement in response to a question.
v" | can structure an essay with an introduction, developed arguments, and
conclusion.
v | can use a range of embedded quotations to support my ideas.
v" I can develop a personal, critical viewpoint.

AO2: Analysis of Language, Form, Structure
v" | can analyse how writers use language choices (imagery, symbolism,
diction).
v" | can analyse form (sonnet, tragedy, Gothic, free verse, novel form).
v" I can analyse structure (staging, narrative order, stanza length, act
divisions).
v" I can explain how these methods shape meaning and effect.

AO03: Context
v" | can explain how texts are influenced by historical, cultural, and social
contexts.
v" I can link texts to their literary traditions (e.g., tragedy, Gothic, modernism).
v' I can explore how readers then and now might respond differently.

AO4: Connections Across Texts
v" | can compare two texts on a shared theme (e.g., ambition, love, conflict,
identity).
v" | can use comparative connectives (whereas, similarly, in contrast) fluently.
v" I can explain how different writers approach the same idea differently.

AOS5: Critical Perspectives
v" I can recognise different critical viewpoints (e.g., feminist, Marxist,
psychoanalytic).
v" | can use critics’ ideas to support or challenge my own arguments.
v" | can explore more than one interpretation of a character, theme, or text.

A Level English Literature
AO1: Advanced Critical Response
v" | can construct a clear, evaluative argument throughout an essay.
v" | can write in a confident, academic style.
v" | can select and integrate precise quotations seamlessly.
v" | can sustain an independent interpretation of a text.

AO2: Advanced Analysis of Language, Form, Structure
v" | can analyse subtle language features (tone, irony, ambiguity).
v" I can explore form and genre conventions in depth (tragedy, modernist,
postcolonial).
v" | can analyse structure and narrative perspective at a sophisticated level.
v" | can show how writers’ methods create layers of meaning.

AO03: Advanced Contextual Knowledge
v' 1 explain how texts reflect literary, cultural, and historical movements (e.g.,
Renaissance, fin de siecle, postcolonialism).
v" | can show how context deepens understanding of character and theme.
v" | can evaluate how readers from different times may interpret texts
differently.
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AO4: Advanced Connections
v" | can make insightful links across texts and genres.
v | can compare how different time periods represent the same idea.
v' | can evaluate how writers influence each other or respond to earlier texts.

AO5: Critical Perspectives at A Level
v" | can evaluate a range of critical opinions (traditional vs. modern).
v" | can use critics to strengthen my own argument.
v" I can argue for and against different readings of a character, theme, or text.
v' | can reflect on how my interpretation fits into wider debates.
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